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PROGRAM 

International Conference 

Another Brick in the Wall: Transforming Education 

Amsterdam, November 11-15, 2019 

Denise School, Piet Mondriaanstraat 140 

 
Another Brick in the Wall: Transforming Education focuses on sharing insights pertaining to the fields of Intercultural Education, 

Multicultural Education, Human Rights Education, Citizenship Education, and Education for Democracy and Global Education, 

when it comes to addressing present day diversity issues. The international conference will allow teachers, students and academics 

to share insights and experiences, and to be exposed to the state of the art research on issues relating to diversity and education. 

Participants will also be able to gain new knowledge and grow their skill set through training. In sum, this conference will focus the 

challenges and opportunities relating to teaching and learning in diverse environments in the 21st century.  
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The International Association for Intercultural Education 
www.iaie.org 

 
The International Association for Intercultural Education (IAIE), registered in the Netherlands since 1984, is a not for profit 

organization that brings together professional educators interested in diversity and equity issues in education. These concepts are 

defined quite broadly, and include intercultural education, citizenship education, multi-cultural education, anti-racist education, 

human rights education, conflict-resolution, multi-lingualism issues, etc. The main aims of the IAIE are: (1) To examine the 

implications of the societal contexts of education and the relationship between society, nation state and the international contexts 

and the situation of individuals, groups and minorities within them; (2)To contribute to the development and implementation of 

intercultural education and issues of education in pluralistic societies; (3) To promote the exchange of information, knowledge and 

materials about all relevant issues concerning education in pluralistic societies amongst teachers, teacher trainers, and 

professionals working in curriculum development, research and educational policy. It organizes an annual conference that attracts 

between 150 and 300 scholars and practitioners, as well as specific seminars for teachers around issues relating to combating 

intolerance and promoting diversity. It publishes the renowned journal Intercultural Education (Routledge) six times a year. 
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IAIE official partners 

 

 

 DENISE 

https://denise.espritscholen.nl/home/english/ 

DENISE stands for high quality international education, as well as an anchor for life in the 

Netherlands. It does so by offering an English-Dutch Dual Language program based on 

international curricula for both the primary and secondary sections. Besides the international curricula (the IPC, IMYC and the IB 

programs) DENISE has also developed several tailormade diploma programs, and offers an intensive Dutch language program for 

newcomers. At DENISE we are dedicated to creating a welcoming community to all members of our school, whichever corner of 

the world they may come from.   

  

 

 
HAIE 
http://www.iaie.org/haie_english/ 
 
HAIE is a scientific non-profit association, established officially in 2011, situated in the city of 

Athens, in Greece. HAIE's coordination is under Dr. Nektaria Palaiologou, in cooperation with Dr. 

Odysseas Evangelou. HAIE collaborates with national and international experts in the fields of: 

IE, ME, Minority and Migration, Human Rights and Intercultural Mediation and Counselling 

issues. 
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International  Association for the Study of Cooperation in Education (IASCE)  
http://www.iasce.net/ 
 
The IASCE (International Association for the Study of Cooperation in Education), founded in 1979, typically 

exchanges and disseminates ideas through periodic co-organised conferences, (as with IAIE), a newsletter, 

published three times a year, occasional publications that highlight the rich body of work presented at our 

conferences, and the web site (iasc.net). IASCE supports the development and dissemination of research on 

cooperative learning, particularly educator research and inquiry that foster understanding of the effects of context 

on implementing cooperative learning. IASCE sponsors the IASCE Achievement Awards and the Elizabeth 

Cohen Award for Outstanding Thesis or Dissertation.  

 
 

 
 
 

Rutu Foundation 
https://www.rutufoundation.org/ 
 
The Rutu Foundation for Intercultural Multilingual Education is a non-profit organization founded in 2011 

to support indigenous children and children with a migrant or minority background who speak a different 

mother tongue than the school language. We train teachers, develop multilingual materials and raise 

awareness among education practitioners, parents and policy makers about the benefits of multilingual 

education. Projects include AVIOR (a European project in six countries to develop and share free bilingual teaching materials), the 

Language Friendly School (www.languagefriendlyschool.org), Bilingual Math for Indigenous Children in Suriname and the Mobile 

Forest School in the Philippines. 

 

Learn to Change: Change to Learn 
https://www.learntochange.eu/ 

http://www.iasce.net/
https://www.rutufoundation.org/
http://www.languagefriendlyschool.org/
https://www.learntochange.eu/
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L2C is an international organization that provides learning opportunities for personal and professional development. We want 

to reinvent the way we learn to change the society we live in . L2C gathers a community of educators who care about education 

and democracy. We believe that education has a role to play for shaping a society that is more humane and in which we have 

respect for diversity and ways to live together that are non-violent A society in which we can thrive and be happy. To reach our 

vision and mission , we offer training, consultation, publications, tools and coaching. Our services focus on developing 

competences for democracy: in schools and in other settings such as the workplace, non-formal education, and all sorts of social 

settings.  

 

 
 
 

 

 
Korean Association for Multicultural Education (KAME) 

http://kame.or.kr/ 

The Korean Association for Multicultural Education (KAME), founded in 2008, aims to advance knowledge about multicultural 

education and to promote better practices about multicultural education. KAME strives to serve the public good by encouraging 

scholarly research on multicultural education and by disseminating research findings and practical applications. KAME publishes 

Multicultural Education Review (MER) four times per year, and has hosted annual international conferences since 2010. You can 

join KAME today simply by visiting our website.  

 

 

 

 

EUROCLIO 

http://kame.or.kr/


 
 

7 

 

 

EUROCLIO was established in 1992 with the support of the Council of Europe. We started as an Annual Gathering of National 

History Teachers Associations but soon also ran our own projects and organised more activities. It is our mission to inspire and 

support educators to engage learners in innovative and responsible history and citizenship education.  

 

 
 
 

 
National Association for Multicultural Education (NAME) (USA) 
https://nameorg.org/index.php 
 

NAME is a non-profit organization that advances and advocates for equity and social justice 

through multicultural education. Objectives: 

 To provide opportunities for learning in order to advance multicultural education, equity and social justice. 

 To proactively reframe public debate and impact current and emerging policies in ways that advance social, political, 

economic and educational equity through advocacy, position papers, policy statements and other strategies. 

 To provide the preeminent digital clearinghouse of resources about educational equity and social justice. 

The Founders of NAME envisioned an organization that would bring together individuals and groups with an interest in multicultural 

education from all levels of education, different academic disciplines and from diverse educational institutions and occupations. 

 

 

   

Human-ed 
 

https://nameorg.org/index.php
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Human-ed offers educational services that focus on connecting people. At the core of all services lies the conviction that all that 

connects us, humans, is stronger than what divides us. With consultancy, training, material design and project 

development, human-ed caters for all those in education that are looking to take the next step towards a more inclusive, 

interculturally aware and democratic society. Latest projects include the Language Friendly School 

(www.languagefriendlyschool.org), an initiative to promote the use of mother tongue in schools, and to create culturally and 

linguistically aware communities. 

 

  

http://www.languagefriendlyschool.org/
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STRANDS: 
Strand 1: Intercultural Competence 
Chairs: Nektaria Palaiologou  nekpalaiologou@uowm.gr; Ildikó Lázár  ildiko.lazar@gmail.com 
 
Strand 2: Bilingualism and Multilingual Education 
Chairs: Yolanda Medina ymedina@bmcc.cuny.edu Ellen-Rose Kambel ellen-rose@rutufoundation.org 
 
Strand 3: Cooperative Learning and other interactive learning approaches 
Chairs: Yael Sharan ysharan71@gmail.com  Jill Clark jilliandc@gmail.com Ferenc Arato koopcsop@gmail.com 
 
Strand 4: Multiperspectivity in History Education 
Chairs: Steven Stegers  steven@euroclio.eu  Sinead Fitzsimons  Fitzsimons.s@cambridgeassessment.org.uk 
 
Strand 5: Sexual Diversity Education 
Chair: Fred Carlo Andersen  frec@oslomet.no 
 
Strand 6: Education relating to migrants and refugees 
Chairs:  Maja Nenadovic  maja@iaie.org Martha Montero-Sieburth m.a.montero@auc.nl  Noemi Mena Montes 
nohemimena@gmail.com 
 
Strand 7: (Global) Citizenship Education  
Chairs: Miguel Prata Gomes mpratagomes@gmail.com Pascale Mompoint-Gallard 
pascale.mompoint@learntochange.eu 
 
Strand 8: Miscellaneous (Includes Education about faiths and worldviews, Social Justice Education, 
Intercultural Learning, Anti-bias education, Education about Slavery and Colonialism) 
Chair: Barry van Driel  barry@iaie.org  

mailto:nekpalaiologou@uowm.gr
mailto:ildiko.lazar@gmail.com
mailto:ymedina@bmcc.cuny.edu
mailto:ellen-rose@rutufoundation.org
mailto:ysharan71@gmail.com
mailto:jilliandc@gmail.com
mailto:koopcsop@gmail.com
mailto:steven@euroclio.eu
mailto:Fitzsimons.s@cambridgeassessment.org.uk
mailto:fred.c.andersen@hiof.no
mailto:maja@iaie.org
mailto:m.a.montero@auc.nl
mailto:nohemimena@gmail.com
mailto:mpratagomes@gmail.com
mailto:pascale.mompoint@learntochange.eu
mailto:barry@iaie.org
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Monday, November 11: Field Trips 
FULL DESCRIPTIONS AT THE END OF THE PROGRAM 

 
 

MORNING 
 
1)  Anne Frank House VIP Educational Tour 
2)  Black Heritage Tour 
 

AFTERNOON 
 
3)  Humanity House 
4)  International Criminal Court 
5)  Tour of East Amsterdam 
6)  Mapping Hiding Places Tour 
7)  Memory Walk 
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Tuesday, November 12: Workshops 
Full program on-line at:  http://www.iaie.org/amsterdam2019/program.html 

 
Time Room Title Trainer(s) Main Target Group 

9:15 

- 

10:45 

 

D12 A. Basic Elements of a Cooperative Paradigm (90 

min) 

 

Ferenc Arato Educators and 

Researchers 

D11 B.  Multiple perspective teaching of the  Holocaust in 

post conflict societies. The importance of the roles, 

past and present (90 min) 

 

Naomi Szulman and 

Victoria Serra 

Educators and 

Researchers 

All educators, including 

secondary school students 

D10 C.  From Pause to Play - Understanding the Value of 

Good Practices in Encouraging Empowerment, 

Stress-Release and Trust Building among Asylum 

Seekers (90 min) 

 

Hana Alhadi 

 

Older secondary school 

students. educators, 

University students, 

academics, teachers, youth 

leaders.   

D9 D. Creativity, Innovation and Intercultural 

Competence (90 min) 

Katherine N. Yngve 

Sandra Rathod 

 

 

11:15 

– 

12:45 

D11 E.  Education for the Prevention of Crimes against 

Humanity: Fostering Democracy and Human Rights 

in Online Environments (90 min)  

 

Pascale Mompoint - 

Gaillard 

 

Educators, students, 

secondary school students 

academics, teachers. 

D10 F.  Learning Together in Traditional, Cooperative , 

Collaborative and Transformative Groups (90 min) 

Indra Odina & Ilze 

Mikelsone 

Educators at all levels and 

Researchers 

D09 G. Intercultural Learning and Self-Discovery: A 

Better World Begins Within (90 min) 

Lena Papadopoulos  

 

intercultural educators, 

coaches, teachers, trainers, 

http://www.iaie.org/amsterdam2019/program.html
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 and facilitators 

 H.  Confronting your own thoughts 
CANCELLED 

Jane Roeters Teachers 

 

D08 I.  The power of multimedia in teaching the current 

refugee crisis (90 min) 

 

Elana Haviv 

 

Secondary School 

students, Educators  

 

D12 J.  Bring your classroom into the world and the 

world into your classroom. (90 min) 

Suzanne 

Lustenhouwer 

Teachers 

13:45 

– 

15:15 

D11 K.  Just a Step Forward: Give Peace a Chance (90 

min) 

Joao da Silva 

 

Educators, students and 

secondary school students 

D10 L. Teaching multi-perspectivity in IB: lessons 

learned. (90 min) 

 

Ute Ackermann 

Boeros 

 

Educators in the widest 

sense, secondary history 

and civics teachers, 

teacher trainers, academics 

D09 M.  TEC –The Technology, Education & Cultural 

Diversity Model (90 min) 

Asmaa Ganayem & 

Miri Shonfeld 

Educators and Teachers 

 

D08 N. Adaptable Bilingual Teaching Materials for 

Improved Parent/Teacher Collaboration (90 min) 

 

Facilitators/presenters: 

Ellen-Rose Kambel), 

Tom Tudjman 

Laurinde Koster  

Researchers, teachers, 

parents, others 

 

 

D12 O.  Media and Manipulation (90 min) Maxine Russell and 

Dorian Kriechbaum 

and members of Anne 

Frank Youth Network 

Teachers, High school 

students  13+, University 

students, all participants  

15:45 

– 

17:15 

D12 P. Creating me-mapping activities to foster the 

inclusion of multilingual students in schools (90 min) 

Antoinette Gagné and 

Emmanuelle Le Pichon 

All educators 

D11 Q.  Misinformation in the digital society and how to 

spot fake news (90 min) 

Noemi Mena 

 

Teachers, activists, 

journalists, 
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 all participants 

D10 R.  School is Dead, Just Nobody Noticed 

(presentation/ 45min) PLUS 

How the disempowerment of pupils with migratory 

backgrounds can become visible (workshop/ 45min) 

 

 (90 min) 

Ferenc Arato 

(presentation)  

 

Luisa Conti (workshop) 

 

 

D09 S.  The Power of Art (90 min) Mascha Keersmaekers 

 

All participants 

D08 T.  Sharing stories, sharing lives: Using photovoice 

projects with immigrant students and families (90 

min) 

 

Kevin Roxas 

Maria Gabriel 

 

Teachers, teacher 

educators, community-

based educators, youth, 

and parents 
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Wednesday, November 13: Workshops 
Full program on-line at:  http://www.iaie.org/amsterdam2019/program.html 

 
Time Room Title Trainers Main Target Group 

9:15 
- 

10:45 
 

D12 a.  Learning by Teaching: How can students learn by 
teaching their peers? (90 min) 

David Duran & 
Jesus Ribosa 

Educators and 
Researchers  primarily 

D09 b.  Linking Community Ethnographies to Intercultural 
Learning (9.15 – 12.45. 210 min) 
 

Martha Montero, 
Domiziana Turcatti, 
Hester Lavington, 
Mohammed 
Jaouna , Tim 
Castellon 

Educators at all levels 
 

D11 c.  Multiperspectivity in practice (90 min) 
 

Marlise Achterbergh 
 
 
 
 
 

Teachers and 
researchers focused on 
the day to day 
implementation of 
multiperspectivity in a 
school with a 
heterogenous student 
population 

 d.  From the encounter with ourselves to the encounter 
with the other: Embodied peace education, an introductory 
workshop on the application of theatre methodologies to 
peace education. 
CANCELLED 

Evy Lifshitz 
Sternberg and 
Dr. Michael 
Sternberg 

Educators and 
Secondary School 
students 

D10 e.  At First Sight (90 min) Danielle van der 
Meer and alumni of 
the Anne Frank 
Youth team 

Students 15+ 

11:15 D12 f. Developing Key Competencies through Cooperative Jill Clark Educators at all levels  

http://www.iaie.org/amsterdam2019/program.html


 
 

15 

– 
12.45 

 

Learning (90 min) 

D11 g.  Creativity, Conversation, Culture: Building an Immigrant 
Rights Classroom through the Visual Arts (90 min) 

Marissa Anne 
Gutierrez-Vicario 
 

Educators, activists, 
artists, youth leaders 

  h. Prejudice and Discrimination 
CANCELLED 

Jane Roeters  Secondary School 
students 

  i.  Exploring diverse myths. 
CANCELLED 

Valia Tseledaki 
 

Primary school 
educators, students  

D02 j.  Introduction to Rhetorical Self-Defense: Talking to 
„Racists‟ (90 min) 
 

Tvrtko Noa Pater 
 

Students, teachers, 
activists, conference 
participants, secondary 
school students 

13:45 
– 

15.15 
 

D08 k.  Building an Inclusive Community at School (90 min) Mari Varsányi and 
Ildikó Lázár 
 

Teachers, school 
leadership and teacher 
educators, secondary 
school students 

D05 l.  A Template for Educating Pupils from Migrant Groups 
Effectively (90 min) 

Mark Penfold 
 

All educators, 
secondary school 
students 

D11 m.  Cooperative Learning in a multicultural and multilingual 
classroom (90 min) 

Celine Buchs 

 

Teachers in 
multicultural classrooms 
and high school 
students 16+ 

D02 n.  A Dialogue on Contemporary Forms of Polarization (90 
min)                                                                             

Maja Nenadovic 
 
 

Teachers, activists, 
conference participants, 
secondary school 
students 

D07 o.   Aliens and 3000 humans (90 min) Gamze Baray 
 

Educators, academics, 
university students, 
older secondary school 
students, participants 



 
 

16 

Wednesday, November 13: Academic Program 
Full program on-line at:  http://www.iaie.org/amsterdam2019/program.html 

There will be workshops running parallel to the Academic Presentations for part of the day. Please see the section 'Workshops' 
above. 

 

Time Slot Strand Authors Title 

11:15 

- 

12:45 

 

(lunch from 
12:45 -13:45) 

 

 

Strand 1 

Chair: 

Ildikó Lázár 

Room: D10 

 

Linda Leib 1 Intercultural Art Education- a transforming tool in a low status area 

Ishi Haruko 2 Reflexive Training: Intercultural Competence for a Global Citizenship On-
board a Ship 

Mattia Baiutti  3 Intercultural assessment protocol: An educative assessment tool of 
adolescents‟  mobility 

Strand 3 

Chair: Jill 
Clark 

Room: D08 

Jill Clark 4 Developing key competencies through Cooperative Learning  

Note: this is a workshop.  

Strand 6 

Room: D05 

Elena 
Shliakhovchuk 

5 Digital game-based learning in intercultural education. Challenges and  
solutions. 

Note: this is a workshop.  

http://www.iaie.org/amsterdam2019/program.html
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Strand 8 

Chair: Barry 
van Driel 

 

Room: D01 

Ana L. Cruz 6  Multiculturalism: Research and Practice through Critical Pedagogy and 
the Scholarship of Teaching & Learning 

Lisa S. Hoffstein  

Kelly Davenport 
Ed.D. 

7 Social Justice Education: Theory into Practice: From Pablo Freire to his 
Modern Day Contemporaries in Urban America 

 

Jeffrey Post 8 Preparation for Urban Teaching: A Multiple Case Study of Three Primary 
Teacher Education Programmes  

Carla Chamberlin 9 Storyscapes” as Anti-Bias Education: Interrogating Identity through Place, 
Time, and Texts 

13:45 

– 

15:15 

 

 

Strand 1 

Chair: 

Nektaria 
Palaiologou 

Room: D12 

Joanna Cukras-
Stelagowska:  

 10 Intercultural education as an academic subject in teacher education in 
Poland 

Martijn Gerritsen  11 Teachers engaging with diversity in an international school 

Yuri Okunishi   

 

12 The acquisition of intercultural collaboration skills by Japanese 
students: A case study of leaders in short-term volunteer projects 

Strand 3 Celine Buchs 13  Cooperative Learning in a multicultural and multilingual classroom 
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Room: D11 Note: this is a workshop.  

Strand 6 

Room: D10 

 

Joan A. Aparisi-
Romero 

14  Education and process of integration of immigrants and refugees in 
today's societies. 

Ga Young Chung 15  Transformative Future of the Non-Formal Education: Education-Based 
Activism, Citizenship, and the Undocumented Korean Immigrant Youth 

Julia Ha & Anh 
Dao Katrin Tran 

16  40 years – Vietnamese refugee in Scandinavia and Lake Constance area 

 

 

 

Strand 8 

Chair: Fred 
Carlo 

Andersen 

Room: D09 

 

Dr. Andreas 
Pöllmann 

17  Realising Intercultural Capital in Schools: Considerations for Teaching, 
Institutional Management, and Educational Research 

Peter Rugano 

 

18  Towards a Liberated Pedagogy in Low Resource and Emerging 
Contexts: Educating Teacher Candidates  for 21st Century Classrooms in 
Kenya 

Kevin Roxas 

Maria Gabriel 

19  The Research that We Need: The Re-Centering of Immigrant Youth and 
their Families through Photovoice Projects 

Kazuhiro Kudo 20  Cosmopolitan agency as an enabler of intercultural relationship 
development at higher education institutions 
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16:00 - 18:00 Official Academic Conference Opening 
at THEATER33 

 

 
Keynote Speakers:  
 

 Maurice Crul, Vrije Universiteit Amsterdam and the Erasmus University Rotterdam;  IMISCOE 

International chair: Superdiversity: Implications for education in Amsterdam 

 

 Martha Montero-Sieburth, Professor Emerita of the Leadership in Urban Schools Doctoral/Educational 

Administration Masters Programs at the University of Massachusetts-Boston; Jagdish Gundara Memorial 

Talk: Honoring the Legacy of Jagdish Gundara in Intercultural Education  

 
 
18:00 – 19:00 Reception with extensive finger foods and drinks 
 
 
19:00 – 21.30 Film Three Women on Slavery and Freedom + intro by Ellen Rose Kambal, featured in the film 
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Thursday, November 14: Academic Program 
Full program on-line at:  http://www.iaie.org/amsterdam2019/program.html 

 
 

9:00 - 9:40 Keynote Speech Jim Cummins, Professor Emeritus at the Ontario Institute for Studies in Education 

of the University of Toronto: Developing School-Based Language Policies: Articulating Pedagogical Choices in 

Relation to Societal Power Relations and the Image of the Multilingual Student at THEATER33 

 

Time Slot Strand Authors Title 

 

9.45 

– 

11:15 

Strand 1 

Chair:  

Peny 
Sotiropoulou 

 

Room: D12 

Clara Centeno 
and Tamar Shuali 

21  Launching the research project: “Innovation for Diversity: from 
practice to policy” 

Cara Kronen – 
Rebecca Garte 

22  Culturally Relevant Pairings in Early Teacher Education 
practicum experiences 

Elaine Hoter 23  The impact of studying in a virtual world as part of an 
academic course 

Peny 
Sotiropoulou 

24  Pre-Service Teachers‟ Multicultural Competence: Evidence 
from Greece 

Strand 2 Angela Valenzuela  PANEL 

http://www.iaie.org/amsterdam2019/program.html
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Chair: Yolanda 
Medina, Borough 
of Manhattan 
Community 
College/City  

 

Room: D11 

Erica Ávila  

René Martinez  

Margarita 
Machado-Casas  

Barbara Flores  

Guillermo Castillo  

 

25  Culturally Relevant Pedagogies Educational Initiative in the 
Isaac School District, Phoenix Arizona – “Against the Odds: 
Implementation of an Ethnic Studies Framework at the Middle 
School Level”   

Strand 3 

Chairs: Yael 
Sharan,Jill 
Clark,Ferenc 
Arato  

Room: D05 

Wendy Jollife 26  Creating the intercultural classroom: CL, the key to inclusive 
learning and teaching  

 

Note: this is a workshop. 

Strand 4 

Chair: Steven 
Stegers 

 

Room: D09 

Session theme: Theoretical underpinnings of multiperspectivity in History Education 

Steven Stegers 
27  Multiperspectivity: Overview, oversights and key themes 
identified 

Gijs Martijn van 
Gaans 

28  Multiperspectivity and collective historical narrativity: a first 
exploration 

Natalia 
29 Multiperspectivity in historical education as a theoretical 
complexity: challenges and opportunities 
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Trubnikova 

Strand 5 

Room: D08 

Professor R 
Harris 

Professor A E 
Wilson 

30  The fractures between espoused policy, teacher enactment 
and student experience: Insights into how well schools attempt to 
normalise LGBT+ matters 

 

Strand 6 

Room: D02 

Michelle Proyer 

 

31  Against all odds – Internationally trained teachers affected by 
forced migration (re-)entering the job market in Austria 

Violet Kim 

 

32  Ensuring Success for All: A Human Rights Education 
Curriculum for Teachers and Teacher Candidates in South Korea 
and in Germany 

Bernd R. Ferner 

 

33  Developing new Professional Identities: International Teacher 
Candidates‟ Journey towards Teaching in the US 

Maria João 
Barroso Hortas 

34  Migrants and Education: insights on integration to rethink 
school and teacher training practices. 

Strand 7 Margot Joris ; 
Orhan Agirdag 

35 Schooling Citizens: Analyzing the normativity of Citizenship 
Education Policy in Europe 
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Room: D01 
Dilia Zwart 36  Preventing prejudice, building resilience - the role of global 

citizenship education in polarised societies 

Rebecca Bercasio 37  Integration of Global Citizenship in English Education Across 
Levels in the Philippines: The Case of Bicol University 

Strand 8 

Chair: Elena 
Makarova          

Room: D10          

Mirjam Günther-
van der Meij  

Joana Duarte  

Laura Nap 

38  Integrating highly educated refugees into the Dutch higher 
education system and labour market 

Ida Hummelstedt  

Gunilla Holm  

Harriet Zilliacus  

39  Spots of othering on the way towards social justice: 
discourses on multicultural education among Finnish teacher 
educators 

 

Cara Kronen 

 

40 The Use of Culturally Responsive Pedagogical Techniques in 
Community College Business Programs at the City University of 
New York  

Yasmin Hussein 41  Mother Tongue Other Tongue Project   

12:00  Poster Sessions Alexandra Neves  Intercultural Competence for Teachers: Required or Optional?   
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- 

14:00 

1 
Gwenn Hiller  “20 c'est pour dieu“ – intercultural perspectives on grading 

practices 

Hameed ul Mehdi  Helping women in crises. Display of creative indigenous 
handmade crafts by Ethnic tribes 

11:30  

–  

13:00 

Strand 1 

Chair:  

Miri Shonfeld  

Room: D12 

Miri Shonfeld  42  Intercultural Competence in the Digital Age 

Anastasia 
Khanukaeva  

43  Intercultural competence in the EFL classroom: Fostering 
cultural self-awareness through e-portfolios 

Shelanee Ruales 
and Orhan 
Agirdag   

44  Increasing Pre-Service Teachers‟ Multicultural Sensitivity 
through Online Learning 

Alan Benson 

 

45  Coping with a crowded teacher training curriculum: how 
student voice in a communication course developed intercultural 
competence and improved writing outcomes 

Strand 2 

Chair: 
Emmanuelle Le 
Pichon-
Vorstman.  

Presenters:  

Emmanuelle Le 
Pichon-Vorstman  

Ellen-Rose 
Kambel  

ROUNDTABLE 
46  A Language Friendly School for All?! 
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Room: D01 

 

Deena Hurwitz  

Mari Varsanyi  

Laurinde Koster  

Jenni Alisaari  

Isabelle Barth  

Ute Limacher-
Ribold  

Strand 3 

Chairs: Yael 
Sharan,  Jill 
Clark,Ferenc 
Arato  

Room: D05 

Claudia Matini 

 

47  CL: An inclusive approach to education 

Note: this is a workshop.  

Strand 4 

Chair: Dr. 
Sinéad 
Fitzsimons  

Room: D02 

 

Session theme: Multiperspectivity in contexts with shifting demographics: The power of 
migrant, refugee and displaced perspectives 

 Ellen Vea Rosnes 

Øystein Lund 
Johannessen  

48  History Teaching and Identity Faced with Global Migration 
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Marita Sikveland 

Dr. Maria Vlachaki 49  Creating an oral history archive about refugee movement at 
school: multiperspectivity, democratic values, cine-literacy 
 

Strand 5 

Room: D11 

Antigoni-Alba 
Papakonstantinou 

50  Teachers getting out of the closet. A study on university 
students‟ perceptions on secondary teachers' affirmed 
homosexuality. 

Alexandra Elissa 
Necula 

51  Sexuality in K-Pop and the American influence.  

A case study on sexual behavior and trends in Korean Pop music 
videos 

Lesley N. Siegel 52  Queer Visibility in Teacher Education 

Strand 6 

Room: D10 

Panelists: 

Jody McBrien 

Maria Hayward 

Elizabeth Paulsen 
Tonogbauna 

PANEL DISCUSSION 

 

53  Exploring Educational Policies and Practices of English-
Speaking Refugee Resettlement Countries 
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Rory McDaid 

Jan Stewart 

Helen Murphy 

Strand 7 

Room: D09 

Alankrita 
Chhikara 

54  University Students‟ Experiences and Conceptualizations of 
Global Citizenship Activism: Engagement with Daisaku Ikeda‟s 
Framework of Global Citizenship  

Yunkyoung Park; 
Youngdal Cho; 
Sujeong Lee 

55  Exploring the meaning of 'love of country' composed by 
Korean secondary school students in the global era: Implications 
for global citizenship education 

Ricardo Vieira 

Ana Vieira  

Pedro Vieira 

56  Education for development and sustainability: a critical look at 
the extension of universities 

 

Strand 8 

Chair: Barry van 
Driel 

Room: D08 

 

Participants : 

 

Ms. Samar 
Aldinah,  

Ms. Sharon 
Benheim 

PANEL DISCUSSION 

 

57  Peace education in the context of intractable conflict: 
A salutogenic approach. 
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Dr. Hadas Shabat-
Nadir  

Dr. Michael 
Sternberg  

Dr. Talee Ziv 

LUNCH 

 

14:00  

-  

16:00 

Poster Sessions 
2 

Room: D06 

Giovanna Malusá 

 

Beyond the traditional lesson: Challenges experienced by 
teachers when implementing cooperative learning activities after 
short in-service training 

Ivana Bolognesi  Skin colour, somatic and cultural diversity in children's picture 
books 

Michelle Proyer 

Felicia Tatu 

Students with disabilities affected by forced migration – Impact of 
parents‟ and communities‟ knowledge and attitude on education of 
children and youth in Austria 

14:00  

–  

15:30 

Strand 1 

Chair: 

Agata Wolanin  

Aline Ferreira  58  Expressive and receptive vocabulary in heritage speakers: 
some insights on literacy skills and socio-economic status. 

Agata Wolanin  59 Transforming an L2 classroom - the results of an empirical 
research study based on reflective tasks and journals 
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Room: D12 

 
Luisa Conti 60 Dialogic Intercultural Competence: What It Is and Why Teachers 

Need It  

Yasemin Acar 
Cifci  

(with translation) 

61  How are academicians defining the competencies of 
multicultural education teachers 

Strand 2 

Chair: Ellen-
Rose Kambel, 
Rutu Foundation 
 

Room: D11 

Ute Limacher-
Riebold.  62  How parents of multilingual children can scaffold the home 

languages 

Hristo Kyuchukov 

Jill de Villiers  

William New 

63  Multilingualism among Romani children in North Macedonia 
and Sweden  

 

Rachida Aghallaj  

Orhan Agirdag  

 

64  Partnership between language minority families and early 
childhood professionals: an exploration of opportunities and 
challenges 

Strand 3 

Chairs: Yael 
Sharan, Jill 
Clark,Ferenc 

Isabella 
Pescarmona 

Paola Giogis 

65  Who is the other? A cooperative intercultural experience 

 

Note: this is a workshop.  
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Arato  

Room: D10 

Federica Setti  

Strand 4 

Chair: Steven 
Stegers 
 

Room: D09 

 

Session theme: Dealing with Tensions across Multiperspectivity – Conflict, Racism and the 
Other 

Dr. Bjorn Wansink 

Prof. dr. Sanne 
Akkerman 

 66 When multiperspectivity leads to conflicting objects about the 
Holocaust in history education 

 

Fredrik Hagen 

 

67 The Anti-Holocaust – On the use of the Holocaust as a 
legitimising argument for a naïve and moralistic anti-racist 
education in Norway after 2011 

Judit Sabido-
Codina  

Elvira Barriga-
Ubed  

Isidora Sáez-
Rosenkranz  

Ann E. Wilson-
Daily 

68  The Maze‟ as a multiperspective approach: The development 
and application of a lesson for secondary history students 
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Strand 6 

Room: D08 

Jumana Al-Waeli 

 

69  Understanding Learning through the Lens of Acculturation and 
school Belonging: Life Histories of Syrian Refugee Students in the 
UK 

Dr Eugenia 
Katartzi 

Dr. Nektaria 
Palaiologou 

70  Migrant young people‟s narratives of ethnonational identities: 
Implications for practice 

Amel Labeab and 
Marieke Slootman 

71  Does belonging explain differences in study success between 
students with and without migration backgrounds. 

Anna Młynarczuk-
Sokołowska 

72  My place? School in the perception of students with refugee 
background 

Strand 7 

Room: D01 

Albino Cunha  

Mafalda Leitão  

Manuela Ferreira 

73  Citizenship Education: intercultural dialogue  

and sustainable development. The case of young people from 
Western Mediterranean countries 
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David Malazonia 

Sofiko 
Lobzhanidze  

Nino Chiabrishvili  

Shorena 
Maglakelidze 

Natia Natsvlishvili 

74 The relations of the degree of students' civic activity and 
integration to their intercultural competences (case of Georgia) 
[Ilia State University, Tbilisi, Georgia. The research is written in the 
framework of grant project of Shota Rustaveli National Science 
Foundation, #FR-18-1887] 

 

Jennifer K. 
Bergen 

75  Skills for global citizenship in settler-colonial contexts: 
Canadian teacher candidates‟ civic and anti-oppressive 
pedagogical development 

Anh Dao Tran 

 Kristín Norðdahl 

 F. Guttesen 

76  Using place-based education in an international context that 
addresses global challenges in teacher education 

 

Strand 8 

Chair: Leslie 
Bash 

Room: D02 

Prof. Frédérique 
Brossard Børhaug 

77  Missing links between intercultural education and 
anthropogenic climate change? 

Michael Gómez 
Dobrott  

Raul García 

78  An analysis of a school experience for the aboriginal peoples 
of Canada: Implementation, Structure, 
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Medina  Procedures and Attention to Cultural Diversity 

Jessica Shiller 79  Neoliberalism, New Zealand, and the efforts to return to 
indigenous concepts of education  

Silvio Premoli  

Cristina Balloi   

Chiara Riccardi  

80  Intercultural educational approach in Diversity Management 
within Early Childhood Education and Care (ECEC) field. Action-
Research to develop a procedure to effectively manage diversity in 
work nvironments 

 

 

 

15:45 

 – 

17:15 

Strand 1 

Chair: Supryia 
Baily and Halla 
Holmarsdottir 

Room: D12 

Ivett Kovács  81  Individual Needs Or Cultural Differences? – Inquiry Into The 
Beliefs of Teachers Working In Multicultural Early Years Settings 

Katherine Yngve  82  Student Outcomes of a Faculty Development Program in 
Intercultural Pedagogies 

Eva Polymenakou  

 

83  Locating Pedagogical Intercultural Community Encounters in 
the literature of student teachers‟ experiential intercultural 
learning 

Supryia Baily and 
Halla 
Holmarsdottir 

84  Fostering teachers‟ global competencies: Bridging Utopian 
expectations for internationalization into reality through exchange 

Strand 2 Eric Mijts  
85 Challenges for inclusive education through home languages in 
the Caribbean part of the Kingdom of the Netherlands 
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Chair: Eric Mijts 

Room: D11 

Ellen Petra Kester 

Nick Faracias  

 

Graziela Dekeyser  

Calvin Gray 
Swicegood  

Orhan Agirdag  

86  The More Languages, the Merrier? Influences of Family and 
School Language Policies on Ethnolinguistic Minority Children‟s 
Subjective Well-Being 

 

Katharina 
Grubesic  

Susana 
Landgrebe  

Ursula Mauric  

87  Towards Cognitive Justice: The Austrian School Network 
voXmi and Its Concept for Multilingual School Development in the 
Era of Digitalization  

Strand 4 

Moderator: Dr. 
Sinéad 
Fitzsimons 

Room: D10 

Panelists: 

 

Dr. Bjorn Wansink 

Gijs Martijn van 
Gaans,  

Dr. Ann E. Wilson-
Daily 

ROUNDTABLE 

88  Identifying, deconstructing and problematising the image of 
the „Other‟ in History Education 

 In History Education, how is the „Other‟ presented in the 
curriculum? By teachers? By students? 

 Why is the „Other‟ used as a medium of representation in 
History Education? What does this image try to achieve? 

 What impact does this have on students? Teachers? 
Greater society? 
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  How should what is currently positioned as the „Other‟ be 
positioned in the future?  

Strand 6 

Room: D09 

Maura Sellars  

Scott Imig 

89  School Leadership, Reflective Practice and Education for 
students with Refugee Backgrounds: A pathway to Radical 
Empathy 

Biljana 
Samoukovic 

90  American Dream or American Nightmare: Trauma, Hope and 
Resilience of Immigrant Students in a U.S. School 

Maria Hayward 91  The New Zealand indigenous welcoming ceremony of the 
„powhiri‟: an authentic welcome to newly arrived refugees 

Strand 7 

Room: D08 

Ana Carvalho  

Filippo Bignami 

92  Social Development through (global) Citizenship Education: A 
Case study in the City of Rio de Janeiro  

Thomas Nygren 93  Global citizens facing fake news 

Elisabete Costa  

Miguel Gomes 

Ana Silva 

94  Culturally intelligent communities: valuing diversity and 
building citizenship through mediation 

Strand 8 Eva Louro  95  Teacher education students‟ understanding of diversity in a 
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Chair: Elena 
Makarova 

Room: D01 

Gunilla Holm  

Monica Londen  

critical multicultural education program 

 

Akiko Ito 96  New Issues of Teacher Education for Diversity in Japan: From 
a Perspective of Intercultural Education.  

Eleni 
Oikonomidoy 

Melanie 
Duckworth 

97  Rethinking diversity initiatives in U.S. universities 

 

Maria Vlachaki 98  Roma women‟s perceptions of Education: 

Remedying Deficit, Awakening, New Identities 

 Strand 8 

Chair: Eleni 
Oikonomidoy  

Room: D02 

Ingrid Keller 
Russell 

99  Multilingual Learning in Language Educational Subjects in the 
European School 

Rensia R. Bakker,  

Johanna 
Schönrock-
Adema  

Anke M. van Trigt  

100  A case study in dealing with a language switch: educating 
medical 

students in an English-taught track in the preclinical years, 
followed by hospital training in a Dutch-spoken setting 
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Dr. Anja 
Steinbach 

Prof. Dr. Anke 
Spies 

Dr. Anh-Dao Tran 

101  Youth of color in Icelandic and German schools: 
Discrepancies of self-perception and perception by others 

Dr. Ee Lin Lee 

 

102  The (De)Construction of the Other Through International 
Volunteerism  

 

 

 

17:15 - 
18:00 

Open Space 
Discussions 
and Shorter 

Sessions 

Strand 2 

Chairs: Ellen 
Rose Kambel, 
Rutu Foundation 

Room: D12 

 

Rabah Halabi 
103  Multilingual education: Arabic Language in Hebrew academic 
college 

Joana Duarte 

Mirjam Günther-
van der Meij 

Myrthe Coret-
Bergstra  

104  Multilingual education in Dutch secondary schools: 
multilingualism to learn or learning to act multilingually?  

 

Strand 3 

Chairs: Yael 
Sharan,  Jill 
Clark,Ferenc 
Arato  

Ute Barbara 
Schilly 
 

105  Multiple-Perspective Cooperation 

CANCELLED 
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Room: D11  

 

Strand 8 

Chair: Barry van 
Driel 

Room: D10 

Personal 
Intercultural 
Professionalism 

 

106   Open Space Discussion  

Moderated by Yvonne Leeman 

 

 

 

Friday, November 15: Academic Program 
 

Full program on-line at:  http://www.iaie.org/amsterdam2019/program.html 
 
9:00 - 9:40 Keynote Speech: Dr. Margarita Machado-Casas, Full Professor and Chair in the Department of Dual Language and 

English Learner Education, the largest bilingual program in the California at San Diego State University: Methodologies of 

Dominance: The Battle of Bilingual/Multilingual Education  

 

Time Slot Strand Authors Title 

9.45 

– 

Strand 1 

Chair: Kaat 
Vertaeghe – 

Francesca Berti  107 Towards a similarity approach in intercultural education. Fostering 
teacher‟s attitude towards searching for similarities among cultures  

Kaat Vertaeghe – 108  Strong with Diversity in a competent system 

http://www.iaie.org/amsterdam2019/program.html
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11:15 Bert Wastijn 

Room: D12   

 

Bert Wastijn   

Mélodine Sommier (- 

Anssi Roiha)  

109 Teachers‟ perceptions and experiences of intercultural education: 
A case study from an English-medium international school 

Strand 2 

Chair: Paul 

Landry 

 

Room: D11 

Paul Landry 

 

110 Latinx Stories in Bilingual Education: Reinvesting in Latinx Youth 
through Critical Engagement  

Bora Kim 111  Intercultural Bilingual Education in Peru 

Daniela Polisenska 

Catherine van 
Beuningen 

112  How do we teach prospective language teachers to embrace 
multilingualism? A curriculum development project 

Strand 3 

Room: D10 

Selma Dzemidzic 
Kristiansen 

113 Promoting students‟ face-to-face promotive interaction (FtFPI) in 
small cooperative groups 

Note: this is a workshop.  

Strand 4 

Chair: Dr. 

Sinéad 

Fitzsimons 

Session theme: Multiperspectivity in international contexts 

Dr. Sinéad 
Fitzsimons  

 114 The limitations and opportunities of crowdsourcing in History 
Education resource collection as a method to support 
multiperspectivity 

Lexi Oudman 115 Multiperspectivity and Teaching Sensitive History in International 
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Room: D09  

 

Maayke de Vries Education 

Robin Akkermans 
116  Girlhood in the Dutch Indies: the importance of deconstructing 
colonial narratives in children‟s literature 

Strand 6 

Room: D08 

E. S. Pavlidi 

D. A. Tzempelikos 

S. Tsiortou 

117  Qualitative Services at local level for Emigrants and Refugees (Q-
SER) 

Maria Teresa 
Tagliaventi 

118  Be inclusive! A better school for all. Good practices from RISE 
Project 

Maike Lussenhop 119  Refugees and Numeracy - What can we learn from International 
Large-Scale Assessments especially from TIMSS? 

James Mayik 120  Rebuilding Post-Independence and Post Civil War K-12 Education 
System: Creating Quality Education in South Sudan to Reverse Youths 
Emigration 

Strand 7 

Room: D01 

Anita Bright; Susan 
Acosta; Brad Parker 

121  Environmental Racism and Eco-Justice: US Faculty Engaging 
Teacher Candidates with Purpose 

Doyle Stevick 

 

122  Intercultural Teaching and the Rule of Law: How Romanian 
Teachers returning from the United States Advance their Civic Agency 
and the Rule of Law in their Classrooms, Schools and Communities 
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Laura Griffin 123  Action in the International Baccalaureate Primary Years 
Programme 

Strand 8 

 

Chair: 

Fred Carlo 
Andersen 

Room: D02 

Madjiguene Fall  124  Towards Social Justice-Oriented Schooling for Minoritized 
American Students: The Professional Development School Model 

CANCELLED 

Sylvia Kunkyebe  

Nina Pels 

125  Education for Social Justice: Unconventional Disruptions for 
Imprisoned Potential 

Dr Jennifer Kerzil 126  Ongoing research in intercultural education and e-learning tools 

Francesca Giardina 127  The stereotypes in Muslim Immigrants women symbol of social 
exclusion 

11:30 

– 

13:00 

Strand 1 

Chair:  

Ildikó Lázár  

Room: D12 

Irina Sikorskaya  

 

128  The inquiry for intercultural learning in higher education in Ukraine 

 

Malgorzata 
Maclowska-Kosciak 
(and Benjamin 
Mallon) 

129  Strengthening Practices of Intercultural Education in Ireland: A 
Critical Overview and Reflections on Teaching Practices 
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Ildikó Lázár  130  Teachers‟ views on and practice of cooperative learning for 
intercultural competence 

Esther Schat, Ewout 
van der Knaap and 
Rick de Graaff  

131  Evaluating intercultural literary pedagogy: an educational design 
research approach 

Strand 2 

Chair: 
Margarita 
Machado-
Casas 

Room: D11 

Presenters: 

Ellen Riojas-Clark  

Belinda Flores  

Belinda Schouten  

Katherine Espinoza  

Margarita Machado-
Casas 

Farima Pourkhorshid  

Carolina Gabriel  

Edward 
Bhagwandeen  

Diana Gomez  

Guillermo Castillo  

PANEL 

 

132  Developing Advocacy, efficacy, and leadership in candidates, 
educators, and leaders through the Bilingual Education Student 
Organization (BESO) 
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Strand 3 

Chairs: Yael 
Sharan, Jill 
Clark,Ferenc 
Arato  

Room: D10 

Giovanna Malusa 133  Playing as you learn: Facilitating an inclusive environment  

 

Note: this is a workshop.  

Session Theme: Multiperspectivity in National Contexts – A comparative look 

Strand 4 

Chair: 

Steven 

Stegers 

Room: D09 

Mare Oja  134  Multiperspectivity in History Education in Estonia 

Dr. Fred Carlo 
Andersen 

135  Leading non-formal education as a means of social sustainable 
development in Mostar, Bosnia-Herzegovina 

Klara Hoskova 136  Multiperspective History Teaching in the Czech Republic 

Strand 6 

Room: D08 

Quartarone Germana 137  Art-based educational paths for the integration of new generations 
of immigrants and to foster interculturality 

Elena Shliakhovchuk 

 

138  Playfulness and Seriousness. Empathy video games in education 
about migrants and refugees 

Angelina Sánchez- 139  School community alliances to foster school success in 
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Martí 

Ana Belén Cano Hila 

disadvantaged neighborhoods 

Strand 7 

Room: D01 

Eric Torres 140  Critical Global Learning 

Hameed ul Mehdi 

 

141  Empowerment as Young Professionals‟ network (YPN)  

Pakistan 

Sunun Park 

 

142  Growing up as a global citizen: A case study of an “in-among 
identities” student‟s international schooling experience in the United 
Arab Emirates 

Strand 8  

Chair: Leslie 
Bash 

Room: D02 

Kimberly Ilosvay 143  Harmony in Tongues: Intercultural Communicative Competence in 

Classrooms 

Sandra Kairė 144  Between transformation and stagnation: liminality of intercultural 
learning in culturally diverse groups 

Dr. Elvira 
Sanatullova-Allison 

Dr. Marat Sanatullov 

145  Quebec‟s Ethics and Religious Culture Program: Examining the 
First Ten Years 

Anita Bright 146  Preparing Teacher Candidates for Social Justice Work: Learning in 
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Susan Acosta   

Brad Parker 

Community 

 

LUNCH 

14:00  

– 

15:30 

Strand 1 

Chair:  

Ellie Blair  

Room: D12 

Pauline Vromans 

 

147  The effectiveness of incorporating the Cultural Detective 
intercultural competence developmental tool into a cross-cultural 
management course 

Ellie Blair  

 

148  Teacher leadership and school culture in Jamaica and the United 
States: Narratives of power and agency  

Anita Bright, Susan 
Acosta, Brad Parker 

149  Cultural Nimbleness through Humility: Coming to know our 
Positionality, Power and Privilege 

Strand 2 

Chair: 
Yolanda 
Medina 

Room: D11 

Presenters:  

Margarita Machado-
Casas 

Katherine Espinoza  

Diana Gomez  

Guillermo Castillo  

PANEL 

150  Growing our own Bilingual Teacher amongst Hate: Testimonios   
on Highly Effective Bilingual Teacher Preparation Programs at 
Hispanic-Serving Institutions  

 

 



 
 

46 

Farima Pourkhorship  

Strand 3 

Chairs: Yael 
Sharan, Jill 
Clark,Ferenc 
Arato  

Room: D05 

Selma Dzemidzic 
Kristiansen  

151  Promoting students‟ face-to-face promotive interaction (FtFPI) in 
small cooperative groups 

Yael Sharan 

 

152  Wrap-up: Essential CL features as experienced in the IASCE/CL 
Strand  

Strand 4 

Chair : Dr. 

Sinéad 

Fitzsimons 

 

Room: D09 

 

Session theme: Multiperspectivity in History Education through different source types 

Thomas Nygren  

Robert Thorp  

153  Some of them are biased and perspectives change the facts”: 
using history magazines to stimulate a historiographic gaze of 
multiperspectivity 

Andrea Velich 154  Various Aspects of Multiperspectivity in Teaching English History: 
The Other Boleyn Girl and Another Tudor History? 

Strand 6 Mickael IDRAC 155  How to distotalize a refugee camp? Please let the school 
propagating. 
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Room: D08 
Dr. Domna Michail 

Dr. Nektaria 
Palaiologou 

156  Refugee children's education at hot spots and host camps in 
Greece: struggling with childhood, trauma and culture in inhospitable 
locations. 

Laura Anido Fuertes 157  Why is it essential to implement early childhood development 
services to refugees? A Discourse analysis of UNHCR reports  

Lisa Bugno 

Luca Agostinetto 

158  Unaccompanied minors: outlining the educational coordinates for 
a model of "responsible handling". 

Strand 7 

Room: D02 

Arlette Hinojosa 159  Knowledge to Action K2A Projects in Cherán Michoacán SDG # 11 

Sustainable Cities and Communities 

Sandra Blumberg 160  A vision of global citizenship education: Encouraging critical 

thinking about culture and identity in international business studies  

Ursula Maurič  

Josefine Scherling 

161  Addressing Global Issues in Third Space –Points of References for 

Teaching Global Citizenship in Higher Education at the 

Example of International Study Programs 

Strand 8 Lukasz Kwadrans 162  Roma Identity, Integration and Education. 
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Chair: Leslie 
Bash 

Room: D01 

 

Barbara Grabowska  Comparative Research 

Prof. Dr. Elena 
Makarova 

163  School adjustment of minority youth: A review of empirical 
research on acculturation 

Ann Lopez 164  Examining School Leadership Practices and Approaches in Kenya 
Through A Transformative Decolonizing School Leadership Framework 

 

Strand 8  

Chair: 

Fred Carlo 
Andersen 

Room: D10 

John W. Schwieter  

Aline Ferreira 

165  Learners‟ self-concept of social participation and positioning after 
studying another language abroad 

Barbara Grabowska 

Lukasz Kwadrans 

166  Participants of the intercultural educational international 
exchanges in the face of culture shock 

Carla Chinga-
Ramirez 

167  The transnational students in Norwegian Upper Secondary 
schools 

Sanja Španja 

Ana Kurtović 

168  Assessing the relation between intercultural sensitives and 
personality traits in high school teachers in the city of Vukovar, Croatia 

15:45  
Strand 1 

Chair: 

Domiziana Turcatti – 
Kiara Asaraf   

169  The Role Intercultural Competence Plays in the Delivery of 
Services to Migrant Communities: Lessons Gained from a Case Study 
of a Latin American NGO in London 
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– 

17:15 

Ildikó Lázár   

Room: D12 
Qian Liu and Orhan 
Agirdag  

170  Chinese teachers‟ perceptions of diversity 

Cristina Balloi  

 

171  Diversity Management of Companies. An Intercultural Competence 
Model to Manage Diversity in Work Environments 

Simona Bartoli-
Kucher – Cinzia 
Zadra   

172  Preparing students for diversity. Using transcultural literature to 
foster intercultural competence in Higher Education 

 

Strand 4 

Chair: 
Steven 
Stegers 

Room: D11 

 

Panelists: 

 

Mare Oja  

Leslie Bash  

Anna Huijgens 

ROUNDTABLE DISCUSSION 
 
  173 Challenges and opportunities in uniting actors to promote 
multiperspectivity in History Education 

 What actors exist the world of History Education? What domains 
of power does each of them exist in? 

 What opportunities and challenges exist for actors in promoting 
Multiperspectivity in History Education? 

 What opportunities exist for uniting efforts in the future? 
Reflecting on aspects of who, how, when, why, where and at what 
cost (literally and figuratively)? 

Strand 6  

Room: D10 

Sabina Greco 

Cristina Goenechea 

174  Integration of Italian and Spanish students in the schools of 
Amsterdam 
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Runa Rannov Bostad 

 

175  Newly Arrived Students in Introductory Courses in Norwegian 
Upper Secondary Schools 

Mafalda Franco Leitã 

 

176  Refugees in Portugal: four case studies of integration of refugees 
in schools in the receiving country 

Virginia Signorini 177  Vai a scuola di italiano! Power and (dis)empowerment in the Italian 
refugees‟ reception system 

Strand 6 

Room: D09 

Dr. Neda Moinolmolki 

 

178  Don't Underestimate the Importance of Family: The Role of Familial 
Social Capital on the School Adjustment of a Refugee Population 
Within the U.S. 

Diana Rigtrup & Gry 
Eliasse 

179  Refugee Education in Denmark – Understanding Learning 
Difficulties and Developing Teaching Material 

Dr. Najwan Saada 180  Islamic Education for Immigrant Muslims in the Postmodern and 
Post-Secular Europe 

Strand 8 

Chair: Eleni 
Oikomidoy 

Joan A. Aparisi-
Romero 

181  The process of integration into diverse societies with different 
cultures.  

Daniela Scerri 182  Conceptualising (violent) radicalisation in comprehensive 
secondary schools in England. How senior management in schools, 
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Room: D08  teachers and policy makers in education, interpret and address 
„violent radicalisation‟ within the curriculum 

Anne Becker 183  Assumption of equality and difference in an-other communities: 
multicultural human rights education.  

 

17:15 - 18.00 Closing of Conference 
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Descriptions Field Trips 

 
1) Anne Frank House VIP Educational Tour 

 
(Meet at: Anne Frank House Group Entrance, Westermarkt 10 at 9:45 am (duration 3 hours) 
    
 
Cost: 20 Euro,  
Includes entry into the museum, not including transportation. 
Visit the famous Anne Frank House in Amsterdam. Walk through the house and the annex that hid the Frank family during World 
War II, learn about Anne‘s story through various objects, documents, artefacts and the people that knew her. This VIP tour gives 
our participants special access to spaces the general public are barred from and also a presentation about the educational work of 
the Anne Frank House for 45 minutes at 11:30am. 
Contact person: Majd Mshaty:  majd.neth@gmail.com 
 
 
 

 
2) Black Heritage Tour 

 
Transportation not included 
     
Meet at: 10.00 am at the Dam in Amsterdam (5 min walk from Amsterdam Central Station) 
 
Cost:  40 Euro, transportation not included 
 
Take a boat ride and explore Amsterdam through its famous canals and learn about the city‘s painful and complicated history with 
its colonies, the slave trade and its hidden black inhabitants The impactful tour visits museums, landmarks, and attractions that still 
display often overlooked marks of slavery and the city‘s black community. 
Contact person: Jennifer Tosch info@blackheritagetours.com 
 
 

mailto:majd.neth@gmail.com
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3) Humanity House 
 
Transportation not included 
 
Meet at: The Hague Central Station (Noon) 
 
Cost: 20 Euro, includes entry, transportation not included 
What is it like to live in a war or disaster zone? What does it take for someone to leave all they‘ve ever known behind? What does it 
mean to be a refugee? The Humanity House in the Hague answers these questions and more. Through its immersive experience 
visitors experience life as a refugee. Afterwards, visitors virtually hear the stories of eight real life refugees and are given the tools 
and inspiration to enact change through the museum‘s DIY space.  
Contact person: Ivona Hristova: ivona.hristova88@gmail.com 
 

 
4) International Criminal Court 

 
Meet at The Hague Central Station at 12:45 (duration 2 -3 hours, depending on whether a hearing can be attended). Must be 16+ 
to participate 
  
 
Cost: 20 Euro, includes entry, transportation not included 
Visit the International Criminal Court in the Hague and learn about international law the court‘s important role in prosecuting 
international criminals. Participants can attend a briefing, explore the various exhibits the court offers and if permitted view a real 
court hearing.  
Contact person: Barry van Driel (barry@iaie.org) 
 
Note: Valid photo ID is required for entry  
  

mailto:ivona.hristova88@gmail.com
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5) Tour of East Amsterdam 
 
Transportation not included 
Meet at: tbc Tour starts at tbc at 2pm (duration 2 hours) 
    
 
 
Cost: 30 Euro, includes food and drink, excludes transportation costs. 
Take this private tour and visit East-Amsterdam, one of the city‘s most ethnically diverse neighborhoods. Learn about the 
neighborhoods rich history, explore its numerous nooks and crannies, taste the local cuisine and take a quiz to see if you know as 
much as a real Amsterdammer. Full of insider info, foodie tips and historical insights only a true local can provide. 
Contact person: Miguel Prata Gomes: mpratagomes@gmail.com 
 
 

6) Mapping Hiding Places Tour 
 
Transportation not included 
Meet at: tbc; Tour starts at 3pm (duration appr. 2 hours) 
Cost: 20 Euro  
It is estimated that there were 28.000 Jewish people in the Netherlands who were forced into hiding during World War II. The 
Mapping Hiding Places tour in Amsterdam takes you to see some of the places where Amsterdam‘s Jewish population hid in those 
horrible years. 
Contact person: Leslie Bash: l.bash@ucl.ac.uk 
 
 
  

mailto:mpratagomes@gmail.com
mailto:l.bash@ucl.ac.uk
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7) Memory Walk 
 
Transportation not included 
Meet at Meet at: Anne Frank House Group Entrance, Westermarkt 10 at 1:45 pm. 
Cost: 20 Euro 
 
An Anne Frank House staff person will guide you past several interesting monuments in Amsterdam that relate to past conflicts with 
a connection to the city. Get to know the monuments and the histories behind them. Learn about possible controversies 
surrounding the monuments and the public discourse about their value. Discover how monuments can trigger important educational 
discussions in and outside classrooms. The total memory walk will be 2 hours. This will be an afternoon event starting at the Anne 
Frank House. 
Contact person: Majd Mshaty:  majd.neth@gmail.com 
 
 
 
 
 

 
  

mailto:majd.neth@gmail.com
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Descriptions Workshops 
 
Tuesday, 12 November 
 
 

A. Basic Elements of a Cooperative Paradigm 
 

The main aim of the workshop is to recognize and articulate, through our common experience, the basic principles of cooperative 
learning. Participants will discuss basic concepts of learning, cognition, and education in several interactive, cooperatively 
structured activities. We will reflect on the experienced activities and formulate the basic principles of the cooperative learning 
paradigm. This will generate many ways of re-thinking education in our everyday practice. The principles of CL and the recognition 
of the CL paradigm may help both educators and researchers identify useful cooperative activities and processes in their fields.  
  

B. Multiple perspective teaching of the Holocaust in post conflict societies. The importance of the roles, past and 
present 
 

The Centro Ana Frank is a sister organization of the Anne Frank House. They carried out educational programs on the history of 
Anne Frank and the Holocaust in post conflict society. This workshop will introduce the work of the Centro Ana Frank and the 
diverse methodologies that they implemented, for youth and for teachers, dealing with the history of the Holocaust and its 
connection to recent violent past of Argentine dictatorship 
 

C. From Pause to Play - Understanding the Value of Good Practices in Encouraging Empowerment, Stress-Release 
and Trust Building among Asylum Seekers 

 
This workshop will present good practices using concrete dance and movement methods which are stem 
stemming from understanding how asylum seekers deal with uncertainty and passivity while waiting for outcomes of their 
International Protection Producers and feeling their life being "paused".  
Demonstrated in this workshop are how such practices have arisen, how they take place, and how they can be understood and 
used through interactive intercultural engagement in multiple settings. Through simulation, participants, like may asylum seekers, 
can begin to understand how dance and movement methods can become vehicles for releasing stress and building trust and self-
esteem, which can in turn be applied to our everyday lives. 
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D. Creativity, Innovation and Intercultural Competence 
 
Recent research has shown that there is a correlation between creativity and intercultural competence. Indeed, this correlation has 
been found to be so strong, that even thinking about the last time you had a positive culture-crossing experience can lead to higher 
creativity. This workshop grew out of a pilot project in which a researcher from the US and a professor from Amsterdam 
purposefully used creativity and innovation training techniques to help university students improve their intercultural competence 
during a one-week sojourn outside their home country–and succeeded (as measured by a well-known intercultural competence 
instrument)!  As instructors, we found that using some common innovation-thinking frameworks and activities helped us challenge 
the students to reject stereotyping, take greater risks and practice openness more successfully. 
In this workshop, we propose to help other intercultural educators and trainers live the principle that ―Creativity is intelligence having 
fun!‖  In 90 minutes, we will:  
 

a) Discuss the creation of a curriculum to intentionally strengthen someone‘s creative skills: such as non-fear of failure, ability 
to observe the extraordinary in the ordinary, ability to generate novel items or problem solutions, & ability to mindfully engage 
with regenerative aesthetic input. 

b) Engage in a few creativity-enhancing activities with one another. 
c) Find out how to measure creativity! 

Review intercultural competence outcomes of practicing creativity enhancement techniques in a mixed group of college-age youth 
from disparate backgrounds. 
 

E. Education for the Prevention of Crimes against Humanity: Fostering Democracy and Human Rights in Online 
Environments 

 
We live in a world where people and societies are fluid and mixed and this has been the case throughout history. Yet it is all too 
easy for society to break down into ‗in‘ and ‘out‘ groups of ‗us‘ and ‗them‘. If left unchecked, things can spiral out of control, leading 
to prejudice, persecution and worse, where crimes against humanity are possible. It is all too easy for individuals and groups to get 
drawn into situations where violent action against the ‗other‘ is not only possible, but also permissible. This is why education to 
prevent crimes against humanity is essential. It is important to stress that educating to ‗prevent‘ is very different to educating ‗about‘ 
an issue. Educating to prevent requires a much more elaborate pedagogical approach and means that the hearts and minds of 
young people need to be engaged. These activities will involve the „Cards for Democracy‟ - a flexible tool supporting education for 
democracy. The session is extracted from Learn to Change‘s training booklet designed to be used with educators. 
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F. Learning Together in Traditional, Cooperative , Collaborative and Transformative Groups 
 
The participants will deal with the kinds of learning together in different groups, based on the nature of knowledge acquired in the 
groups, the goal of the group, focus, experience gained by the participants, teacher‘s role, assessment, and the necessary social 
skills. Implementing learning together in different groups:  
traditional, cooperative, collaborative and transformative, requires students to learn new concepts and behaviours not just new 
―techniques‖ and it leads to what kind of citizens they are going to become: personally responsible, participatory or justice-oriented 
citizens. 
 
 

G. Intercultural Learning and Self-Discovery: A Better World Begins Within 
 
This workshop will examine why self-discovery activities are critical in intercultural competency development. Our approach to 
intercultural learning is often information-driven, with a focus on educating others about cultural differences and how/why these 
differences occur. We tend to assume self-reflection and self-awareness will naturally take place through the process. When we 
remain unaware of how we‘ve been shaped by our own cultural conditioning, we continue to project our values onto others. 
Learners are unable to integrate information in a way that builds bridges without first uncovering who they are both within and apart 
from their own cultural context. My work as an intercultural consultant aims to educate mind and heart, and I believe a more 
inclusive, and equitable world must be cultivated from the inside-out. Together, we‘ll explore why self-discovery is the first important 
step of intercultural learning and how we can incorporate it into our work. 
 

H. Confronting your own thoughts 
 
CANCELLED 
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I. The power of multimedia in teaching the current refugee crisis 
 
The forced displacement of 70.8 million people worldwide changes the cultural make-up of communities. Reactions are sometimes 
negative; prejudices are growing. Multimedia-based curriculum integrating multiple perspectives can help break the stereotype of 
―the other.‖ Participatory, hands-on activities explore different media, providing classroom examples that protect vulnerable 
youth in the images and the classroom while building youths‘ human rights awareness. Refugee camp 
simulation develops empathy, emphasizing carrying someone else‘s story, avoiding triggering possible traumatic memories in 
youth. Creating body maps develops trust and self-reflection, helping youth build personal identities during difficult 
times. Storytelling, dialogue, and personal reflection achieve deeper understanding of our global interconnections. 
 

J. Bring your classroom into the world and  the world into your classroom. 
 
This workshop will examine ways of designing cross-cultural projects that will bring your classroom into the world and the world into 
your classroom. As a starting point, Suzanne will share her experiences of creating a 12-week cross-cultural and cooperative 
learning course on Holocaust literature that she taught at DENISE together with a school in Philadelphia. Students from Amsterdam 
and Philadelphia worked on analysing texts, peer-grading each other‘s essays and held Socrative discussions together. Using ICT, 
we can make connections previously inconceivable. After this introduction, you will explore the best tools to design excellent 
teaching and learning that goes beyond the borders of the four walls of your classroom.  
 

K. Just a Step Forward: Give Peace a Chance 
 
In this workshop we will see how an European host country deals with young refugees. When they arrive in Portugal, they are put in 
several state foster home centres located in a couple of major cities. Their integration process begins when they are placed in 
public schools. We will look at a couple of strategies used to promote intercultural environments at school, as well as community 
partnerships to help the social inclusion of these students.  
 

L. Teaching multi-perspectivity in IB: lessons learned. 
 
Research in history and civics pedagogy has been focusing on the concept of multiperspectivity. Work by B. Stradling and J. 
Loewen has resulted in teachers focusing more on critical thinking by using different perspectives to enable students to question 
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dominant narratives. This workshop aims at demonstrating the concept of multiperspectivity, based on a teaching activity with 
students during the school‘s annual IB retreat. The focus is to analyse how the past is remembered through monuments and how 
they shape our understanding of the past. Using different perspectives, students are encouraged to question the official narrative. 
The understanding that History can be seen as constructed narratives based on various perspectives is an important objective of 
current history education. During the workshop the student activity will be introduced with a focus on the teaching strategies. A 
critical evaluation will be shared to provide a platform for discussion at the end of the workshop. 
 

M. TEC –The Technology, Education & Cultural Diversity Model 
 
The workshop aims to explore the TEC model, implemented over more than a decade in different educational systems, in various 
settings and digital environments, to improve collaborative learning and multicultural awareness. The online collaborative model is 
implemented in small multicultural groups of participating educators, based on online team teaching, enabling learners to 
experience technology, higher order thinking and cultural awareness. Through collaborative assignments in this workshop, team 
members will learn how the model enables participants to learn about one other, improve their learning skills, develop mutual 
respect, overcome stigmas and reduce mutual prejudices. 
 

N. Adaptable Bilingual Teaching Materials for Improved Parent/Teacher Collaboration 
 
European classrooms are becoming increasingly multilingual. To encourage the use of migrant children‘s mother tongues, as part 
of a European Erasmus+ project (called ―AVIOR‖), organisations from six different countries designed literacy and numeracy 
materials in 14 languages for children between 4-8 years. While children enjoyed using the materials at school and at home, that 
parents felt more comfortable at school and developed a better relationship with the teachers. During this workshop, researchers, 
parents and teachers will share their experiences and participants will be able to assess the materials themselves. 
 

O. Media and Manipulation 
 
This workshop, part of the Stories that Move toolbox against discrimination, will encourage participants to join in conversations 
about media and manipulation, by exploring the power of propaganda during World War II and its connection to today. Today, there 
is a thin line between education, information and propaganda. This workshop will deepen knowledge of Anne Frank and WWII, Nazi 
Germany‘s propaganda and the various impacts and instruments of propaganda. The workshop will be delivered by members of 
the Anne Frank Youth Network. The Anne Frank Youth Network is a growing global network built on young volunteers, which exists 
to actively engage and support the work that youngsters find important. Inspired by Anne Frank‘s diary and her life story, all 
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activities aim to raise awareness, increase active citizenship and foster dialogue and democratic values today. Volunteers act as 
peer educators. They are provided with the tools, necessary to take action and make a difference.  
 

P. Creating me-mapping activities to foster the inclusion of multilingual students in schools 
 
We designed workshops to develop a deeper understanding of children and youth with a refugee background while supporting their 
integration by providing multilingual spaces for sharing and reflection. We worked with a school and two NGO‘s in Toronto, and 
offered workshops to over 40 students resulting in the development of resources for teachers working with refugee youth. Our 
research was also inspired by the positive contributions that students‘ home languages and translanguaging practices can bring to 
education of language learners. Refugee pupils took part in the workshops where they created multimedia products focused on 
their linguistic and cultural identities while providing insights on their integration in Canada. In this workshop, we describe the 
process involved in the creation of the portraits using Flipgrid, a video discussion app. Excerpts from the video portraits are shared 
as illustrations of the thematic and linguistic analyses performed. The session concludes with the audience providing video 
responses to the multimedia artefacts produced by the pupils using the same interface as used by the participants in our study.  
 

Q. Misinformation in the digital society and how to spot fake news 
 
In this workshop we will reflect about the significance and consequences of disinformation and misinformation. We will answer the 
question why it matters to teach students to develop habits like evaluating sources, asking for proof, checking data and 
understanding the digital media landscape. Our goal is to empower students to confront fake news and misinformation and to be 
responsible producers of information and news. We will also introduce some tools of verification of sources, information, fact-
checking of social media verification.  
 

R. School is Dead, Just Nobody Noticed 
 
From the challenges from the last two decades within the intercultural education, emerges the need for a new understanding of the 
public education. In this paper I list some of the new phenomena related to racism, anti-democratic approaches,  human rights 
violation, annihilation of the results of intercultural understanding. From the aspects of students and societies in the 21st century, 
schools seem ―dead‖ in many public education systems. New phenomena, such as threatening signs of ―anti-anti-racism,‖ ―political 
anti-correctness,‖ ―pseudo-liberal ignorance of sciences‖, ―forced identities of consummation,‖ all raise questions that help us 
understand what is missing for a system of vivid, intercultural, democratic public education. By means of the widely known, but 
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misunderstood, paradigm of cooperative learning (Arató, 2013, 2014), I will try to outline an understanding of how we can 
deconstruct the dead education system and revive it, to meet students‘ and societies‘ needs. 
 

S. The Power of Art 
 
The goal is to create awareness of how art is influenced by the cultural background of the creator as well as the spectator and how 
developing understanding of these cultural differences connects, enriches and inspires people.  
This is done through three activities:  
1. creating a ready-made art exhibition made of cultural/personal objects from the participants;  
2. interpreting the exhibited works and analysing different perspectives by writing an art review; 
3. creating art in response to the previous two activities, thus blending cultural influences and conveying a new meaning. 
 

T. Sharing stories, sharing lives: Using photovoice projects with immigrant students and families 
 
This interactive workshop proposal highlights social inequities that historically have been present and currently continue to exist for 
immigrants in the United States as told through their own stories, voices, text, and photographs. Workshop participants will be 
inspired to forge a new future for intercultural education by valuing the multiplicity of human experiences presented in a multi-media 
format. In solidarity we hope to share our work and contribute to the change that will lessen the destructive influence of oppressive 
social norms uncovered by our high school student participants and some of their family members who were our co-researchers.  
 
 
Wednesday, 13 November  
 

a. Learning by Teaching: How can students learn by teaching their peers? 
 
Evidence-based education suggests turning classrooms into communities of learners, where students not only learn from the 
teacher, but also from the mutual help they offer each other. Peer learning, either via cooperative learning or peer tutoring, is thus 
necessary. However, one of the barriers in the use of these methodologies has to do with the unshakable conception that peer 
learning benefits the student who receives the help, whereas the student who offers the help ‗loses‘ learning opportunities. In this 
workshop, we are going to go through the evidence of the possibility of learning by teaching, as well as its limitations. Moreover, we 
are going to show and discuss school practices based on this principle.  
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b. Linking Community Ethnographies to Intercultural Learning 
 
This workshop showcases the types of learning that takes place when conducting community ethnographies. Presented, will be 
examples drawn from team research projects conducted by AUC with Moroccan Dutch youth in Amsterdam. Explained will be the 
process in doing ethnographies, the role of their monitoring, and the experiences shared. Martha Montero-Sieburth will explain the 
procedures including feedback and reporting, and Mohammed Jaouna will identify the issues at stake and the relationships 
established. Described will be the focus of the teams work over three years‘ of research. The first year, individual research was 
undertaken on educational pursuits of Moroccan Dutch youth, but the second and third year required team research. The teams 
focused on learning opportunities in gap years, global citizenship and social networks. We encourage the use of community 
ethnographies as a means for schools to engage with local community leaders so that intercultural learning can be engendered.  
 

c. Multiperspectivity in practice 
 
In this interactive presentation I will share assignments, rubrics and activities that allow for multiperspectivity in my classroom. The 
subjects I teach are ‗theory of knowledge‘ (students aged 15 to 18) and social studies (students aged 12 - 18). Some examples 
include a unit on indigenous knowledge, the use of talk-shows, exhibitions and gender-conscious role models. I have a background 
in cultural anthropology and religious studies and will ask some of my students to join, so their voices can be heard too. The aim of 
the workshop is to inspire and allow dialogue on the practicalities of multiperspectivity in the classroom. 
 

d. From the encounter with ourselves to the encounter with the other: Embodied peace education, an 
introductory workshop on the application of theatre methodologies to peace education. 

 
The workshop addresses the contribution of theatre exercises to reflexive explorations of our experiences of complex realities. The 
use of theatre, in the context of peace education, offers opportunities to engage with the challenges of social change in creative 
manner. The methodology we introduce is an outcome of our work in peace education, the performing arts, and the training of 
social activists, dancers, actors; work with participants from diverse backgrounds, and with those who experience conflict and 
violence, and want to engage in creative manner with the social transformation.  
In our workshop, we will explore encountering the ―other‖, and experiences of ―us and them‖ relations in diverse cultural context. 
We do that in the context of our individual experiences, and on the dimensions of our thinking, feeling, values, actions. Based on 
these, we will address the potential contribution of theatre as a universal language that contributes to processes of discovery and 
change. 
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e. At First Sight 
 
The Anne Frank Jongeren team of Anne Frank House presents a workshop focused on stereotypes we deal every day called ―At 
First Sight‖. It is normal to form an image of everyone you meet. This goes without saying. But are these prejudices correct? You 
reject someone in advance because of dreadlocks, glasses or a headscarf based on an opinion. These are prejudices. These are 
created automatically by, among other things, the media or by the opinions of others in the area. Through this game you learn that 
you influence what you do with those prejudices 
The workshop is delivered by trainers and young members and alumni of the Anne Frank Jongeren Team. 
https://www.annefrank.org/nl/educatie/jongerenteam/ 
 

f. Developing Key Competencies through Cooperative Learning 
 
There is a growing awareness amongst educators of the importance of providing learners with a skills-based education as well as 
one based on academic achievements. In order to manage 21st century challenges learners need to develop competencies such 
as communication, collaboration, critical thinking and citizenship including respect for diversity, ethics and the environment. 
Cooperative Learning (CL) is a key strategy in developing these competencies to enable learners to succeed in a complex and 
connected world. Participants in this workshop will take part in CL activities and reflect on how they can be used to support 
competency development for learners. 
 

g. Creativity, Conversation, Culture: Building an Immigrant Rights Classroom through the Visual Arts 
 
Through the examination of visual artwork, educators will explore how to frame conversations in their classrooms to prepare 
students to better understand immigration and validate the experiences of immigrant students. The major goal of the workshop is 
how educators can use the arts, creativity, and imagination to engage students in an honest and open dialogue around immigration 
and migrant rights in their own classroom. This dialogue invites students who are not directly connected with a migrant community 
to ask questions and feel safe about what they might not know about immigration. This workshop also is a critical opportunity to 
protect and honor the voices of students whom identify as immigrants and have had direct experiences with migration. 
  

https://www.annefrank.org/nl/educatie/jongerenteam/
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h. Prejudice and Discrimination 
 
CANCELLED 
 

i. Exploring diverse myths. 
 
CANCELLED. 
 
 

j. Introduction to Rhetorical Self-Defense: Talking to „Racists‟ 
 
This workshop consists of multiple exercises and skills-building activities that seeks to empower the participants to seek out, 
engage with and enter dialogue with people whose views radically differ from their own. Based on critical pedagogy, conflict 
resolution and an ongoing social experiment conducted since 2011, the methodology of Talking to ‗Racists‘ constitutes a 
depolarization tool that can be used in formal education, non-formal education, community, professional and private life. 
 

k. Building an Inclusive Community at School 
 
What does it take to build a school community where everyone feels they belong? How can we boost cooperation and create an 
inclusive environment? Based on some of the methods of intercultural communication training and cooperative learning, this 
workshop will explore activities, tools and opportunities to create inclusion on the personal, interpersonal and whole-school level. 
 

l. A Template for Educating Pupils from Migrant Groups Effectively 
 
Since 2004 Babington Academy in Leicester has received migrant and refugee children from 84 countries where the language of 
instruction differs from that used in Babington, the curriculum is unlike the UK curriculum, and is delivered in another way. A 
significant number have been asylum seekers or refugees. Independent robust data shows children at Babington using English as 
an additional language achieve 50% better than similar pupils nationally in national examinations taken at age 16 across all 
curriculum subjects including Maths and English. We follow fully inclusive values with no segregated classes. The workshop will 
examine the practical interventions used to make this happen and will examine how these strategies can be made portable. While 
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referencing theories of second language acquisition and intercultural competence the emphasis will be on practical positive actions 
leading to a discussion on wider cross border collaboration. 
 

m. Cooperative Learning in a multicultural and multilingual classroom 
This workshop presents activities based on an action research study aimed at supporting all students‘ participation in a multicultural 
and multilingual classroom. The study was involved didactic principles of openness to linguistic diversity and on cooperative 
learning procedures, based on the translation of a story into all students‘ languages. Participants will experience a few of the 
multilingual cooperative activities based on positive interdependence and responsibility, which require use of participants‘ language 
skills. We will then discuss how these multiple-ability tasks help develop students‘ status in the classroom. We will present 
preliminary research results that support equity in classrooms. 
 

n. A Dialogue on Contemporary Forms of Polarization       
 
This session consists of several methods of uncovering personal biases and ideological underpinnings of our attitudes and 
thoughts, seeking to achieve a greater understanding of modern forms of polarization in society.  Through exploring our own role in 
generating, perpetuating and sustaining polarization in society, we will also question our own response-ability in avoiding, 
de/constructing and disarming the harmful effects of polarization. 
                                                                      

o. Aliens and 3000 humans  
 
In this workshop, we will think through a scenario that will take place on another planet. The main goal is to take the perspective of 
a group who have to adapt to the extraterrestrial way of being and living. We will discuss the best strategies to survive on this new 
planet.  
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Academic Conference Abstracts 
 

1. Intercultural Art Education- a transforming tool in a low status area 
 
 
Stockholm is one of the most segregated cities in Europe. Rinkeby has become a symbol for low status and socio-economic weak 
areas inhabited by immigrants outside the cities (in media sometimes called ―no go zones‖). The origin of the inhabitants of Rinkeby 
are usually represented by countries devastated by war for example Iraque, Somalia and Syria, yet most of the students are born in 
Sweden and they are second or third generation immigrants‖.  
To work as a teacher in a low status suburban area is demanding. As an educator you need to handle that no student in the 
classroom has Swedish as their mother tongue, cultural disorientation, social exclusion, unemployment, drugs, gang fights and a 
low motivation for education. I had studied to become a teacher of Visual Arts at the University of Arts, Crafts & Design, but my 
education had not prepared me for the reality in Rinkeby. My studies seemed to be designed by white middle class for white middle 
class, but the reality I encountered was the opposite; an extreme cultural hybrid. I also realized how monocultural the educational 
practice in Swedish is, and how excluding it consequently can get (Pirjo Lahdenperää).  My educational practice had to adapt to the 
context, but how? And what was the role of artistic expression and knowledge in the multicultural setting? How could Art be used 
both as a goal in itself as a transforming tool of reaching young people in their context?  
I did an Art history project with my students in the ninth grade (16 years old).  I shifted focus from a western perspective of Art 
history since it often preserves post-colonial ideals (Graeme Chalmers). I broadend the content, included art from countries and 
cultures represented in the classroom, the students worked with representation and identity. Within the project the students had to 
use the parents as a cultural resource. The parents´ cultural knowledge became a resource and not a lack of knowledge of the 
Swedish culture and history. The goal with my teaching was to enable my students to get knowledge how to handle parallel cultural 
identities and actively refuse alienation/to be alienated and how to reach empowerment.  
I did an Architectural project with my younger students (10 years old). The typical architecture of low status suburbs was often 
massproduced, today it is criticized and questioned.  Inspired by the artist Friedrich Hunderwasser the students redesigned the 
architecture of Rinkeby. The project treated themes as democracy and multiple artistic expressions, roots, pride, belonging and 
empowerment. 
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2. Reflexive Training: Intercultural Competence for a Global Citizenship On-board a Ship 
 
The Ship for World Youth (SWY) Programme, operated by the Cabinet Office of the government of Japan, is a programme that 
involves 240 youths from Japan and countries around the world. The slogan of this programme is ‗how to make the world a better 
place,' which encourages participants to become active global citizens. The live-on-board programme offers a unique learning 
space while students live on-board for 35 days in a closed environment. Limited space, time pressures, different languages and 
behaviours, no Wi-Fi, and no ‗target culture‘ to which to adjust are some of its challenges. Participants are called National 
Delegation and are selected representatives from 11 countries. They are treated respectfully and equally, and since there is no 
place on the ship to use money, their economic disparity is hard to observe. The Cabinet Office calls this environment a 
‗microcosm.' This programme may present a test case of Urich Beck's (2011) idea of cosmopolitanism as an imagined community. 
Then how does global learning happen in this environment? This on-going study examines participants' developments of cross-
cultural sensitivity using the Intercultural Development Inventory (IDI) (Hammer, Bennett, & Wiseman, 2003) and the formation of 
global citizenship ethics through a narrative interview relating to the effects of their reflexive training. The results of the IDI and 
narrative inquiry showed a positive correlation with the participants' degree of implementing three aspects of the reflexive training: 
critical reflection, perspective taking, and dialogue. This result proved that sharing a common tool for communication makes 
participants more relaxed and proactive when engaging in a dialogue for problem-solving and generating new ideas and solutions. 
This situation led the participants to form core ethics of global citizenship. The presentation also poses questions of what and how 
we can apply the outcomes from this unique environment for general global learning.  
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3. Intercultura assessment protocol: An educative assessment tool of adolescents‟ mobility 

 
Internationalisation of schools is an emerging theme within intercultural and international education. One of the more crucial 
activates of it is the international student mobility in secondary school which, according the main international literature, is expected 
to develop interculturally competent students. This contribution will focus on the assessment of intercultural competence (IC) in 16-
17 year-old returnees who participated in an annual study-abroad programme. More precisely the present study seeks to address 
the following research question (RQ): what might be the tools – within the secondary schools – to assess and enhance the IC of 
returnees who participated in an annual program of individual student mobility? In order to answer to the RQ, a qualitative research 
was conducted between 2016 and 2018 with a multimethod approach (focus groups, questionnaire surveys, observations, 
individual SWOT analysis and researcher‘s diary). The empirical study involved 113 secondary school teachers from all parts of 
Italy and an international group of 29 experts. The data analysis followed mainly the principles of thematic analysis; however, for 
the questionnaires, a statistical analysis was adopted. Among several implications for academic research, schools and the Ministry 
of Education, the main outcomes/contributions of this empirical research are twofold: (i) to have designed and proposed a 
contextualized protocol (tools and an assessment rubric) – called Intercultura assessment protocol - to assess the IC of 16-17 year-
old students after their participation in a year-long international mobility programme; (ii) to have an instrument that does not 
only assesses returnees‘ IC, but also contributes to enhance it. 
 

4. Developing key competencies through Cooperative Learning 
 
There is a growing awareness amongst educators of the importance of providing learners with a skills-based education as well as 
one based on academic achievements. In order to manage 21st century challenges learners need to develop competencies such 
as communication, collaboration, critical thinking and citizenship including respect for diversity, ethics and the environment. 
Cooperative Learning (CL) is a key strategy in developing these competencies to enable learners to succeed in a complex and 
connected world. 

 
5. Digital game-based learning in intercultural education. Challenges and  solutions 
 

This presentation will share the results of the two experiments that presented explored the effect of the entertainment and serious 
video games Papers, Please, Survival and Against All Odds on the acquisition of cultural knowledge about migrants and refugees, 
on increasing empathy and decreasing denial towards the culturally ―other‖, and on raising prosocial behaviour (willingness to take 
action in real life). 
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Both qualitative and quantitative methods were used to explore this issue in some detail. The variables measured were Knowledge, 
Attitude Denial, Attitude Empathy, Enjoyment, and Willingness to Help. Study 1: 98 participants took part in a quantitative study with 
a quasi experimental design, with a pre- and post-test model. Study 2: 78 participants took part in a qualitative study using the 
narrative research method (Riessman, 2008) to examine the experiential-participatory-learning experience. Creating social change 
adds to the socialrelevance of these studies because its results provide a better understanding of how to make people more aware 
and empathetic of the migrant situation. Two studies conducted obtained heartening results for producers of empathy video games. 
Many participants reported feeling more empathy and less rejection towards migrants and refugees, as well as being more 
motivated to actively help people in need.  
 

6. Multiculturalism: Research and Practice through Critical Pedagogy and the Scholarship of Teaching & Learning 
 

Multicultural education is fundamental for pre-service teachers in a modern society.  The U.S. society is characterized by a broad 
cultural pluralism with varying degrees of intersectionality.  In addition, the influx of immigrants and refugees adds another aspect to 
the diversity that can be encountered at the K-12 school level.  In urban centers of the U.S. Midwest, for example, this influx of 
immigrants includes ethnic, racial, language and religious diversity from countries such as Bosnia, Vietnam, Iraq, Afghanistan, 
Somalia, Bhutan and, more recently, from various countries in Central America.  This presentation will detail a case study of 
teaching multiculturalism to pre-service teachers at a college in the U.S. Midwest (St. Louis, Missouri).  The teaching emphasizes 
social justice education framed by Freirean critical pedagogy (e.g., Freire, 1970, 1998; Giroux, 1981; Kincheloe, 2008; Darder et al. 
2003) and is designed to foster community building in order to create a safe and respectful environment in the classroom, where 
through dialogue and discussion sensitive issues related to diversity and difference can be addressed.  Also emanating from 
Freirean critical pedagogy, the pre-service teachers are encouraged to ponder 'who am I,' to interrogate themselves and to discover 
their own biases and their origin.  The course aims to challenge these biases, to allow for critical reflection, to develop a critical 
awareness, and for pre-service teachers to become agents of change in their communities and schools.  Another significant aspect 
to be addressed in this presentation is the blend of critical pedagogy and the Scholarship of Teaching & Learning (SoTL) (Boyer, 
1990).  SoTL posits the educator as classroom researcher systematically investigating how the teaching of and learning about 
issues of a multicultural society occurs by using, for example, action research methodology; this allows to both develop and 
improve current pedagogical practices (Braxton et al., 2002).  Employing a critical pedagogy lens to SoTL can lead to a problem-
based critical inquiry that can generate a deeper understanding of the intellectual process of teaching (and student/educator 
learning) multiculturalism to pre-service teachers. 
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7. Social Justice Education: Theory into Practice: From Pablo Freire to his Modern Day Contemporaries in Urban 

America 
 

This presentation will include the beginnings of a participatory film which will feature Freire students, teachers, parents and 
community. The film will have a dual role of 1) documenting the social justice education exemplified through Freire Schools‘ 
flagship campus and 2) serving as a tool to enhance and amplify student voice, consistent with the goals of social justice education. 
The film will explore a range of student and stakeholder questions including: Why and how do I matter? What are the tools and 
values that will most empower me to face and embrace the future? What does Social Justice Education mean to me? How has 
Freire nourished and prepared me to survive and thrive?  
• The Conference is serving as an ideal catalyst to launch the film. We plan to present a short, early version of a larger film to be 
further developed beyond the Conference. Students and staff will be directly involved with the making of  
the film and we hope to bring in another local filmmaker, from urban Philadelphia.  
• Based on the educational philosophy of Pedagogy of the Oppressed, the first Freire Charter School was launched in 1999, with 
the aim of providing educational engagement and opportunity within the urban landscape of Philadelphia, Pennsylvania. Twenty 
years later the network consists of four thriving campuses educating 2000 students each year, graduating 84% in four years. 75-
85% of our students come from low-income families and under- served neighborhoods in the urban context of the United States. No 
less than 94% of students report going to college the first year after graduating from high school. Most of these students are the 
first generation to attend college.  
 

8. Preparation for Urban Teaching: A Multiple Case Study of Three Primary Teacher Education Programmes  
 

Teacher educators wonder how to prepare student teachers for urban teaching. Research shows that teachers have more 
difficulties with teaching in urban environments than elsewhere and are often not well- prepared for teaching in urban schools 
(Authors, 2016; Matsko &amp; Hammerness, 2014; Siwatu, 2011). Beginning teachers in urban environments experience multiple 
challenges, such as responding adequately to language differences and cultural diversity (Authors, 2016; Severiens, Wolff, &amp; 
Van Herpen, 2014). Seven dimensions are identified as most important for urban teaching, based on previous research (e.g. 
Authors, 2016; Banks, 2004; Oostdam &amp; De Vries,2014; Severiens et al. 2014) (1) language development; (2) pedagogy; (3) 
content and critical knowledge construction; (4) social justice and interaction; (5) parental collaboration; (6) (inter)professional 
collaboration; and (7) school context. This study aims to provide insight into how Dutch teachers are prepared for teaching in urban 
schools. A multiple case study, including qualitative analysis of curriculum documents and interviews with programme directors, 
teacher educators, and students (N = 18) from three primary teacher education programmes in the largest cities of the Netherlands, 



 
 

72 

showed that several aspects of urban teaching, such as considering social and ethnic differences between children and (in)equality, 
were not addressed in the programmes, or only to a limited degree. The programmes prepared teachers for urban teaching in 
different ways, including (compulsory) internships at urban schools or special assignments around urban themes. Internships had 
particularly high value for students, programme directors, and teacher educators. Results of the study can be used to develop 
adequate preparation for beginning urban teachers. 
 
 

9. Storyscapes” as Anti-Bias Education: Interrogating Identity through Place, Time, and Texts 
 
 As immigration is contentiously debated in the public arena, I search for opportunities that engage students of all linguistic and 
cultural backgrounds to connect to the increasingly multilingual communities in which they live. Drawing on the concept of 
―storyscapes‖ from historical preservation (Kaufman, 2009), this presentation explores physical spaces in urban and suburban 
settings where intercultural and multilingual practices emerge in various intensities and modalities. ―Storyscapes‖ refers to physical 
sites where situated memories, stories, and traditions resonate with individuals and communities. Kaufman describes these as 
―places where people come to live well and connect to meaningful narratives about history, culture, and identity‖ through processes 
that include feelings, knowledge, social practices, and rituals (2009, 1). These sites activate memories and shared values and 
anchor individuals to their communities. In my own research I have begun to examine urban and suburban communities as 
―storyscapes‖ in which monolingual and multilingual narratives coexist in complex ways, partially represented through texts and 
images in public spaces. In my teaching, I realized that activities based on ―storyscapes‖ tap into the social and emotional 
responses to physical environments that are a part of embodied learning and are useful for exploring biases, social justice, and 
identity in local communities. 
 Through ―storyscapes‖ projects, students carefully observe the language and culture of public spaces they occupy every day and 
interrogate their own responses to their surroundings. In this presentation I share examples of how I use ―storyscapes‖ projects with 
culturally diverse college students to encourage them to explore and interpret public images and texts that represent language, 
identity and community. Students first collect data individually (artifacts and photos) then work collaboratively as I guide them 
through the processes of interpretation. Through these projects, they come to see where, how, and when certain languages and 
cultures are privileged, how shifting demographics change community identities, and how these changes are interpreted and 
responded to. The ultimate goal is the development of critical language and cultural awareness that challenges the position of 
monolingual, white narratives as the norm. 
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10. Intercultural education as an academic subject in teacher education in Poland 
 

In my presentation, I intend to focus on intercultural education as an academic subject in Poland. I wish to present the most 
important academic centres specializing in teaching on the subject of inter- and multiculturalism, both in its theoretical and practical 
aspects. 
Syllabus of classes will be subject to critical analysis in terms of their expected learning outcomes: the knowledge, skills and 
intercultural competencies to be acquired by students during the course.  Aspects considered by me will include the scope of 
subjects addressed during the course, the selection of relevant literature, the number of hours, as well as the fields of study that 
offer this type of education in Poland.The presentation is a preliminary diagnosis of the approach to intercultural education at the 
level of higher education, especially social studies, preparing future teachers, sociologists and psychologists. The analysis will be 
supported by the results of the latest research on the level of student's knowledge on cultural diversity and their competencies 
related to working in culturally diverse environments in Poland. I would also like to share my own experiences gathered while 
working with students on subjects associated with intercultural education, which I have been teaching at the pedagogical faculty for 
10 years. Among others, I will present their visions of what intercultural education means to them – based on their own scenarios of 
classes for children and teenagers. 
  

11. Teachers engaging with diversity in an international school 
 
Starting next week, I will commence working as a Geography teaching intern for half a year at an Amsterdam-based international 
school. This teaching placement is part of the practice-based section of my two-year Geography teacher training at Utrecht 
University. With both the school‘s students and staff coming from a variety of different cultural backgrounds, the school that I will be 
active in constitutes a truly international and culturally diverse educational environment. As an intern, I will have the opportunity to 
observe a variety of different classroom situations, talk to both experienced and novice teachers in a range of subjects, as well as 
teach Geography classes myself. This offers me the unique opportunity to explore how culturally diverse classroom settings might 
have an impact on teaching in general and teaching Geography in particular. Additionally, being a teaching intern at this 
international school allows me to study my personal development as a teacher-to-be in terms of intercultural 
competence. Throughout my teaching internship, I therefore intend to systematically report and reflect on my own experiences and 
those of other teachers with regard to teaching in a multicultural and diverse educational environment. More specifically, I aim to 
focus on the following three aspects in particular:  
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1. How do teachers in an international school refer to or engage with cultural diversity in their classes? Do they utilize certain 
skills, behaviors, or attitudes for doing so? These research questions pertain to studying the teaching repertoires of teachers 
in an international school by conducting class observations and discussing experiences with colleagues. 

2. To what extent can geography as a subject contribute to developing intercultural competence in an international school? 
This research question concerns taking a subject-related methodology (Fachdidaktik) perspective. 

3. How do I myself learn about different cultures by being present and teaching in culturally diverse classrooms? What are 
examples of pedagogical/didactical cases that constitute or contribute to intercultural learning from a teacher-to-be‘s 
perspective? This requires critical personal reflection. 

 
 

12.  The acquisition of intercultural collaboration skills by Japanese students: A case study of leaders in short-
term volunteer projects 

 
This research focuses on cognitive and behavioral changes of Japanese students having taken leadership roles in a 10-day 
educational volunteer program conducted by the mixed group of international volunteer members and Japanese students. The 
informants were the students of X University located in the western part of Japan and the related projects took place in its local 
areas. They were expected to make the volunteer projects succeed by coordinating local Japanese students and international 
volunteer members who came from multiple countries and had different cultural backgrounds. The semi-structured interviews were 
conducted before and after their participation of the international volunteer projects with the seven students, 2 of whom participated 
in the project in 2017 and 5 of whom in 2018. The interviews lasted for about 1 hour to 2 hours and included the questions 
regarding the informants‘ concepts towards leadership roles in a culturally mixed group as well as their previously expected and 
actual intercultural learning. The results showed that the informants experienced the conceptual changes in their notion of 
leadership and collaboration skills with others. In many cases, the informants experienced no small conflict with their Japanese 
fellows who shared same culture, which was recognized by them as more intricate than that with international volunteer members. 
The cross-cultural differences of foreign volunteer members identified by the informants seemed to be accepted simply as cultural 
differences and contributed to their culture learning in positive and productive ways. Group dynamism in a mono-cultural group 
possibly caused by intercultural collaborative work is discussed. 
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13.  Cooperative Learning in a multicultural and multilingual classroom 
 

This workshop presents activities based on an action research study aimed at supporting students‘ participation in a multicultural 
and multilingual classroom. The study involved didactic principles of openness to linguistic diversity and cooperative learning 
procedures, based on the translation of a story into all students‘ languages. 
Participants will experience a few of the multilingual cooperative activities based on positive interdependence and responsibility, 
which require use of participants‘ language skills. We will then discuss how these multiple-ability tasks help develop students‘ 
status in the classroom. We will present preliminary research results that support equity in classrooms. 
 

14.  Education and process of integration of immigrants and refugees in today's societies. 
 

The education of immigrants and refugees has many elements in common. They share some aspects that are important and that 
need to be taken into account. In principle, the majority leave their place of origin and embark on a migratory process or leave their 
environment of violence and persecution to seek new horizons. Some people leave for economic reasons and others may be for 
political, religious, sexual persecution, or other reasons of discrimination. They share the need to leave the context in which they 
live in order to seek improvements and possibilities to live with dignity. There is little respect for human rights in the world, although 
it has improved in recent decades. It has not yet been possible for all societies and all States to respect diversity. It is a struggle 
with many open fronts. First of all, we will work on migration processes and the needs of people to be welcomed.  It is necessary to 
understand the implications of migration, both on a personal level and on a family and community level. It is not easy to get out of 
one context in search of improvements in another geographical, social, cultural and linguistic context and to feel good in the context 
of reception. We will look at the problems that arise in understanding different situations. Refugees share many elements with 
migrations, although it is true that there are different variables, and States have serious problems in welcoming them. They are 
more interested in integrating well-qualified people who are better able to intervene in the economy and in the world of work. 
Secondly, we will analyze some variables that need to change in order for the integration of migrants and refugees to improve. 
These are elements that do not always depend on the people who arrive. Firstly, we must review the policies followed by the 
States, especially the European Union, on migration and the status of refugees. Checking which policies are being implemented is 
important in order to build social spaces that are dignified and that allow us to receive with guarantees. We see this when boats full 
of asylum seekers arrive and there is a debate between States so that they do not dock on their territory. Knowing the policies and 
analyzing them is important. We will see examples of good practices that can be carried out by States, but also by individuals and 
certain social groups. We will try to build a welcoming model that is useful and that allows integration. 
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15.   Transformative Future of the Non-Formal Education: Education-Based Activism, Citizenship, and the 
Undocumented Korean Immigrant Youth 

 
In this research on education-based activism of undocumented Korean immigrant youth, I explores how youth activists opposed the 
racism of exclusionary immigration policies, the legacy of US imperialism, and newer threats posed by neoliberal capitalism. Based 
on four years of multi-sited, community-based participatory research in Chicago, Los Angeles, and New York, including 112 in-
depth interviews, my work extends existing scholarly research on undocumented immigrants that has often overlooked 
undocumented Asian youth. The activists‘ narratives reveal how they used the contradictions of their own hopes for education to 
energize their protests against restrictive immigration policies. I demonstrate how young activists clung to the promise of education 
as a route to a better future, an aspiration that was shaped by transnational circulations of Korean state ideology of schooling and 
the US discourse of meritocracy. Yet despite their educational aspirations and embrace of model minority principles, young people 
realized that their educational success did not lead to legal status nor protect them from their increasingly precarious condition. 
Their sense of futurelessness and liminal status in the United States  was a betrayal of their hopes for what education could do. In 
focusing on their education-based activism, I attend to such contradictions to demonstrate how young activists contributed to 
transforming higher education into a more inclusive and democratic space for all. I also examine how they created radical spaces 
for racial dialogue through multi-racial and intersectional solidarity with other minoritized groups. In so doing, I ultimately argue that 
undocumented Korean immigrant youth helped envision a new vision of Asian immigrant activism in an era of continued US 
imperialism and uneven globalization.  
 
 

16.  40 years – Vietnamese refugee in Scandinavia and Lake Constance area 
 
The Fall of Saigon in 1975 caused millions of Vietnamese to flee their own country as ―boat people‖ a term that is first ment ioned 
within the context of the Indochina refugee crises describing people fleeing their country by boat and shaped the reporting on 
refugees to the present. After more than 40 years, the narrative of Vietnamese refugees in popular media is still drawing the 
narrative of the outstanding immigrant educational success story (Beuchling, 2001; Caplan et.al., 1991). Questioning the accuracy 
of such student biographies this paper focus on Vietnamese refugees and immigrants in Europa – juxtapose two European areas of 
Scandinavia and Lake Constance – areas that have been not been in the international research spotlight in terms of Vietnamese 
refugees. In view of the occasion, that it has been 40 years for Vietnamese refugees in Iceland and in the area of Lake Constance 
(Austria, Germany and Switzerland); this paper looks at Vietnamese refugees and immigrants‘ perspectives on education from the 
point of their arrivals to the moment of the interview from 2008 – 2011.  
 



 
 

77 

How do the interviewees experience education and its systems in the country of arrival, while facing social, economic and other 
challenges posed by migration? The Data drawn from two doctoral research projects (Ha, 2012 and Tran, 2015) conducted in Lake 
Constance and Iceland. Overall, 34 interviews were semi-structure and biographical narrative interviews that gave insights into their 
experiences in Icelandic and Lake Constance area‘s educational systems, hopes, expectations and challenges. The findings 
indicate that even though the two groups were diverse in their background they shared many experiences as ―Vietnamese‖. 
Influenced by the hierarchical values of Confucianism this paper discusses the values of social role and behavior as a student and 
how the highly positive attitudes towards education and its system of other countries from family members influences the 
educational experiences of the interviewees. The findings reflect education on an individual perspective and might give us a 
broader meaning of the needed sensitivity for working with refugee students today.  
 
 
 

17.   Realising Intercultural Capital in Schools: Considerations for Teaching, Institutional Management, and 
Educational Research 

 
Drawing on Pierre Bourdieu‘s sociology of culture, this presentation first focuses on intercultural capital in the objectified, 
institutionalised, and embodied state. Intercultural capital can be objectified in form of products of art, writing, science, architecture, 
and design that carry intercultural meanings, associations, or connotations in durable and tangible ways. Examples of 
institutionalised intercultural capital include officially issued and recognized guidelines, exchange programs, curricula, and 
academic titles with a more or less explicit intercultural outlook. Intercultural friendships, experience of living abroad, and foreign 
language skills constitute examples of empirical indicators of embodied intercultural capital. We will then look at three dimensions 
of intercultural capital realisation: awareness, acquisition, and application. In particular, we will see that sociocultural justice in terms 
of acquisition does not necessarily translate into equal opportunities at the level of application and applicability. Following from this, 
we will consider the central importance of interculturallly enabling schools in which teachers and school managers facilitate 
processes of intercultural capital realisation primarily through their own active involvement as continuous learners and 
researchers.The presentation ends with an outline of possible research questions, including not only enquiries into the existence 
and quantifiability of different types of intercultural capital, but also into whose intercultural capital is institutionally and 
pedagogically recognized and valued, by whom, and in which ways. The overarching aim of the outlined approach is to critically 
scrutinise the interrelations between schooling, culture, and the (re)production of power. 
 

18.  Towards a Liberated Pedagogy in Low Resource and Emerging Contexts: Educating Teacher Candidates  for 
21st Century Classrooms in Kenya 
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Teachers are important in the development of students to become engaged citizens. In Kenya, teacher educators wrestle with 
minimal resource, large class sizes, few opportunities for field practice and abstract theoretical approach to pedagogy. These 
challenges some have argued have lead what scholars refer to the ―apprenticeship of observation model‖ (AOM).  In this model 
teacher candidates are often passive learners in the teaching and learning process. Drawing on Paolo Friere‘s Pedagogy of the 
Oppressed this presentation examines the work of a teacher educator employing liberatory practices and pedagogy of letter writing 
with teacher candidates. Analysis of the letters written by teacher candidates to their former classroom teacher shows a cognitive 
dissonance about what it means to be an effective teacher, the importance of student engagement in the teaching and learning 
process, and is an effective tool in bridging  the theory –practice gap in teacher preparation.   
 
 

19.  The Research that We Need: The Re-Centering of Immigrant Youth and their Families through Photovoice 
Projects 

 
In this paper, we will provide an overview of a project that we facilitated with colleagues that encouraged immigrant youth and 
members of their families to share photographs that they took and stories that they wrote with fellow students in their school, their 
teachers, with members of their own student and cultural communities, and with members of the larger community that they were a 
part of.   Using Photovoice as a primary organizing mode of research, we sought to move from the paradigm that positions 
researchers to stand at a distance from those that they work with but instead work as on-the-ground facilitators of a process that 
encourages students and their family members to share their own stories about their lives, their truths about the ways in which they 
were treated at school and in their local communities, and their hopes and dreams for their education outcomes in the U.S.   This 
paper ends with a focus on one part of the overall project – our work with Spanish-speaking immigrant parents – and implications of 
this Photovoice project for educational researchers and educators working in the field of education. 
 

20.  Cosmopolitan agency as an enabler of intercultural relationship development at higher education institutions 
 

This paper proposes the concept of cosmopolitan agency as an enabler of intercultural relationship development at higher 
education institutions, where numerous studies (mostly conducted in Anglophone countries) have reported a lack of meaningful 
relationships between domestic and international students. This proposal is informed by a qualitative interview study that focused 
on the experiences of intercultural relationship development of 32 students (14 domestics, 18 internationals) at two Japanese 
universities with contrastive degree of commitment to internationalisation, in terms of stated vision, curriculum, international student 
enrolment and languages of instruction. Five distinct, coherent groups of cosmopolitans (i.e. purposeful, amicable, selective, would-
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be and façade) that emerged from a thematic analysis of collected data are illustrated by quotes from the interviews, which offer a 
unique insight into the criticality of cosmopolitan agency in the development of consolidated intercultural relationships. This is an 
encouraging message for institutions with limited resources for the development of structured activities for internationalisation, 
because institutions may not need to provide an extensive range of engineered interactional opportunities, but rather carefully 
designed interventions aimed at nurturing students‘ cosmopolitan agency. The paper concludes by discussing conceptual and 
educational implications, including a need for future research aiming to identify the environmental and individual conditions that are 
most conducive to the cultivation of cosmopolitan agency in all students. 
 

21.   Launching the research project: “Innovation for Diversity: from practice to policy” 
 
Aim 
In a context of increasing diversity in the EU, in spite of policy impetus, research shows that teachers struggle to address the 
increasing diversity in classrooms, among others, due to the lack of competences to deal with it. The acquisition of Intercultural 
Competence (IC) is a crucial need for teachers to deal with diversity and to be successful in their teaching.  
The aim of the one year research project Innovation for Diversity (2019-2020) is to analyse innovation in teachers´ IC practices 
which are specifically addressing the barriers in the field of IC of teachers in order to support the design of educational polices 
promoting inclusive education in a context of diversity. Background Current knowledge about the key components enabling 
teachers‘ IC refers to the need for: a common understanding of the knowledge skills and attitudes related to IC, supporting policies, 
effective Initial Teacher Education (ITE) curricula, quality professional IC courses for teachers´ Continuous Professional 
Development (CPD), integrated IC across the school curriculum, effective teaching methods, the availability of supporting tools, and 
Whole School Approaches (WSA). Research shows that a number of barriers exist today that hinder Teachers´ IC development 
including the lack of policy attention, different IC related concepts in education, insufficient emphasis on and systematic approaches 
for IC learning in ITE and in CPD, unclear paths about how to integrate intercultural learning in pupils‘ education and in school, 
insufficient evidence on effective pedagogical methods and assessment tools, and lack of WSAs to support teachers´ practices. 
Design. The research is designed along the following steps: systematic literature review to update knowledge on key enabling 
components and barriers for teachers´ IC development; definition of sound selection criteria for the selection and analysis of 20-30 
cases of innovative good practices; identification of innovation models overcoming the barriers for Teachers´ IC and which could be 
replicated across different contexts; and, development of recommendations to support educational policy design. 
Presentation. Being at its initial stages, the IAIE Conference will be a key opportunity to present and exchange on methodological 
aspects of the research such as: choice of a reference IC conceptual framework and its application across different contexts; 
methods to minimise the effect of the ―observer´s cultural background‖; relevant innovation models to consider; and, the 
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opportunities and limitations linked to the generalisation of innovation models across different cultures and contexts. It will also 
provide opportunities to identify candidate good practices for the research. 
 

22.  Culturally Relevant Pairings in Early Teacher Education practicum experiences 
 

This work explores mentoring triad relationships within a teacher education program at a community college.  Using the framework 
of cultural historical activity theory, we provide a retrospective analysis of the factors influencing the success of the mentoring 
relationships. We assessed 60 mentoring triads with a rubric focused on the extent to which triads established intersubjectivity and 
the activity systems of practicum and college course were able to intersect and establish common goals.  Results showed that 
highly successful triads were most likely to have culturally matched student/ cooperating teacher pairs and culturally diverse 
practicum placements. Qualitative analysis showed that an equal exchange of power among the triad was foundational for enabling 
intersubjectivity to develop. Therefore, equal power exchange between the triad during early practicum experiences are both 
supported by and support cultural responsiveness. The cultural match was especially crucial for successful mentoring of community 
college students of color. We argue that further research on this population of pre-service teachers as well as greater attention to 
issues of power and cultural responsivity during mentorship is suggested by the results of this study. 

 
23.  The impact of studying in a virtual world as part of an academic course 

 
Today multiculturalism or intercultural education is taught as an academic subject with the use of media and articles and activities 
in the classroom. How can multiculturalism be taught to make the experience more exciting, so that the students themselves can 
feel what it is like to be someone from another culture? Today this is possible through virtual reality (VR). In these virtual worlds 
students as avatars meet with other students and can change their identity and environment enabling them to actually walk in 
someone else‘s shoes. This research focuses on the impact of studying in a virtual world as part of an academic course. The 
Proteus Effect claims that embodying an avatar in VR changes self-perception and social behavior. (Stephanie & Jerome, 2012) 
We wanted to see if the meetings with others assignments, role plays and simulations in VR changed the students attitudes and 
behaviors.  
The course in question is ‗Introduction to Multiculturalism‖ and in addition to the virtual world involves small group online 
collaborative learning together with interactive animated videos using 21st  century pedagogy. Significance: If we can change 
change students attitudes to other cultures and make them more empathetic through using VR, then educational leaders should 
consider integrating this into their teaching of multiculturalism. 
 

24.  Pre-Service Teachers‟ Multicultural Competence: Evidence from Greece 
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Multicultural competence is a concept used frequently to describe teachers‘ knowledge, attitudes, and skills related to making 
educational experiences relevant to all students, while also taking into consideration their diverse backgrounds. Despite featuring 
highly in academic literature and policy agendas worldwide, pre-service teachers‘ multicultural competence and the factors 
influencing it are to-date rarely examined. This study uses a mixed-methods approach to capture more holistically the complex 
concept of multicultural competence and the factors influencing it. The empirical dataset is comprised of 356 questionnaires, 
completed by final-year undergraduate students of Primary Education from three Greek public universities, and 6 focus group 
discussions, conducted equally across the three institutions, in which questionnaires were administered, with students recruited out 
of the same pool of participants.  
The study‘s findings show that, although based crudely on the quantitative scalar measurements, Greek pre-service teachers‘ 
multicultural competence scores are relatively high, their narratives present a more complex reality, revealing misconceptions 
around its practical manifestations and a general lack in multicultural teaching knowledge and skills with a social justice orientation. 
Moreover, the study traces webs of causal connections between multicultural competence and pre-service teachers‘ sociocultural 
positionalities, experiences of international mobilities, multicultural encounters as well as experiences of both formal and informal 
curricula across diverse spaces of learning. In doing so, the study reveals the importance of thinking relationally about the 
spatialisation of multicultural competence and offers invaluable insights to the academic literature and policy debates around the 
best ways to prepare multiculturally competent educators. 
 

25.   Culturally Relevant Pedagogies Educational Initiative in the Isaac School District, Phoenix Arizona – “Against 
the Odds: Implementation of an Ethnic Studies Framework at the Middle School Level”   

 
The Court ruling in Gonzáles vs. Douglas (8/22/17) was historic for the state of Arizona, for Latinos, and for the education of 
Mexican Americans in the US. In a time of much turmoil, Judge A. Wallace Tashima concluded that the elimination of the Mexican 
American Studies (MAS) program in 2012, infringed on student‘s First and 14th amendment rights. This unprecedented ruling 
resulted in the exploration of new possibilities for Mexican American Studies in Arizona and the U.S. and has led to the 
collaboration between National Latino/a Educational Research and Policy Project (NLERAP) and the Isaac School District. Isaac 
Middle Schools Vision: The greatest civil rights issue facing our nation today is playing out in classrooms all across our country. 
The conditions are prime for Isaac Middle School to become an epicenter for social justice and to be a beacon towards Inclusive 
Excellence in education, by remaining tied to a common vision: Ensuring every child has the opportunity to be proud of who they 
are and where they come from, and to be academically successful in the process of self -actualization.This symposium articulates 
an understanding of the importance and struggles of implementing a Mexican American program at a middle school in Phoenix, 
Arizona. A culturally responsive approach through the reflective process was co-constructed to address the disparity in student 
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achievement, a persistent phenomenon in urban schools. The presenters respond to this challenge by providing their own 
testimonios of how this was done in a middle school in Phoenix, Arizona. Discussions will center on how programs develop critical 
consciousness within their programs through a ―grow your own‖ approach (Valenzuela, 2016). This symposium will be conducted in 
English and Spanish. Objectives of the session Attendees in this session will examine the roots of the creation and implementation 
of a Mexican American program in middle school. New research on how to establish and maintain an effective Mexican American 
program, which centers on pedagogical and curricular practices that engage in building critical consciousness amongst their 
teachers and students. This session will be conducted in English and Spanish. Overview of the presentation Mexican American 
programs are tasked with the responsibility to prepare students who are critically conscious. Research has suggested that in order 
to meet this unique need, schools must adopt frameworks within their teaching that reflect growing critically conscious educators 
(Alfaro & Bartolomé, 2017; Authors, 2017; Valenzuela, 2016). Sánchez and Ek (2008) explains that developing political and 
ideological clarity (Bartolomé & Balderrama, 2001) amongst future teachers must be a critical and central component as well as a 
critical understanding of immigration politics. Developing critically conscious teachers allows them to engage in issues related to 
race, community cultural wealth (Yosso, 2005), immigration status, and language. Scholarly or scientific significance We seek to 
create a shared space for AERA members to come together across generations, Mexican American Studies, and geographic 
locations to listen to our collective testimonio and to participate in our ―grow your own‖ making of Mexican American program in K-
12 settings. As contributors to the field, reflecting on and revealing our own lived experiences and discomforts as different actors 
within the implementation of a Mexican American curriculum, finding effective pedagogical patterns, and ways that we enact and 
embody consciousness-raising in Mexican American programs.  
 

26. Creating the intercultural classroom: CL, the key to inclusive learning and teaching 
 

Cooperative learning is the key to preparing our students for a globalized world and a key culturally-responsive pedagogy. This 
workshop will provide an interactive session where participants will engage in cooperative learning activities that can support the 
intercultural classroom, explore why the ‗DNA‘ of classrooms worldwide remains largely individualistic, and explore ways to 
overcome barriers to more inclusive practices.  Working cooperatively in teams, participants will examine examples from different 
countries that demonstrate successful features in creating the intercultural classroom.  Participants will reflect and share their own 
experiences. 
 

27.  Multiperspectivity: Overview, oversights and key themes identified 
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Over the last 25 years, the term multiperspectivity has gained importance in history education and has been a key concept for the work of 
organizations such as EUROCLIO. Although the use of the term has been mainstreamed, people understand the term differently. This session 
will explore these different interpretations of the concept in the context of history education. The presenter will give an overview of 
recommendations by intergovernmental organisation, who have called for a multiperspective approach in history education, and see how and 
how far these principles are translated into national policy documents. Finally the session will look at examples of use of multiperspective 
history in educational practice. This will help to see some of the strengths, weaknesses, opportunities and limitations of the multiperspective 
approach which will can be used during the sessions that will follow. 

 
 
 
 

28. Multiperspectivity and collective historical narrativity: a first exploration 
 

Our historical consciousness is, to some extent, a narrative; through stories we connect our past with our present in order to 
orientate ourselves on our future.  We select those past events and phenomena that we hold to be significant and connect them in 
such a way that they cease to be random ‗facts‘ and become meaningful and interconnected. We come up with a plot, as Paul 
Ricoeur stated. 
However, these narratives are not primarily meant to be academically, historically correct. Their main function is to give meaning to 
our lives. Through them we formulate and acknowledge our values and create our identities. Their plot makes our past meaningful, 
something in which we encounter our morals, which helps us to understand where the world is going and gives us an idea of the 
role we might play in that future. Although we need them in order to be psychologically healthy, we don‘t usually express them 
explicitly. We use them more as a interpretative template at the back of our minds. Because of the connection between the 
narratives on the one hand and values and identity on the other, these narratives determine to a great extent the way in which 
people interpret (new) historical information; this information is often explained in such a way that it does not weaken the plot.  Our 
perspective on individual facts is highly influenced by the narratives we already have internalized. Students form these narratives 
mostly outside the classroom, even those concerning the historical events and phenoma of our shared past. The history teacher is 
probably not their main source. Especially the narratives encountered at home at an early age, but also those of peer groups and 
those encountered in modern media, seem to have a greater impact. The modern history classroom might therefore be understood 
as a gathering of different identities and therefore different narratives,that have been formed prior to the history lesson. In order to 
understand the different perspectives with which students enter the classroom, their underlying historical narratives should be 
properly understood.This paper provides a first exploration of the differences in these narratives, based on a small number of case-
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studies in Dutch high schools. The scope will be both on the methodological aspects of how to make them explicit, as well as the 
first findings in a limited number of multicultural classes. 
 
 
 

29. Multiperspectivity in historical education as a theoretical complexity: challenges and opportunities 
 
This intervention is aimed at identifying the main theoretical issues related to the assertion of multiperspectivity in historical 
education. This focus will be formed for purposes of modern historical epistemology, which encourages methodological pluralism 
and the coexistence of various types of research explanations. How do the modern criteria of scientificity and key concepts in social 
sciences research can be applied to the multiperspective approach as a way of representing historical reality? Particular attention 
will be paid to the basic conceptual models for representing durable historical processes, the logical and causal foundations of 
history that have been subjected to radical transformations over the past century. The issue of ―reification of categories‖, 
successfully discussed both in socially oriented history and in postcolonial studies, has not yet found its place in education.The 
problem of the narrative structure of history ―as a story‖ and the possibility of constructing a plot of a narrative within the framework 
of a multiperspective approach will also be defined in the logic of modern post-structuralist studies. Multiperspectivity requires the 
presentation of historical events in synchronistic logic, but how then to form a diachronic perspective, which is the basis for 
historical narrative? Another range of issues involved in the search for general foundations for a multi-perspective approach should 
be considered in terms of historian‘s obligation to work with the historical traumas of his society. Different ethnic and social groups 
can obviously side with the common memory work in a contradictory way keeping in mind their specific historical experience. Could 
we shape a generalized perspective that contributes to the amplification of emotional empathy and logic recognition in relation to 
alternative representations of a common past? In that vein, what could be the significance of historical sources and eyewitness 
accounts in this way? If multiperspective approach as an integrated research framework can also surpass dissimilarities of national 
educational systems? There are different local ways and levels of formalisation when evaluate learning outcomes of students in 
history. For comparison, we can give an example of Russia, where there is a "Unified State Exam", the preparation for which in 
history often comes down to memorizing facts and ―pat answers‖ to analytical questions. In France, on the contrary, the degree of a 
learner ―immersion‖ in history will depend on the nature of his specialization and the prospects of his future profession. 
 
 

30. The fractures between espoused policy, teacher enactment and student experience: Insights into how well 
schools attempt to normalise LGBT+ matters 
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This study explores: 

1. how policies frame LGBT+ issues in English secondary schools; 
2. how these policies are enacted by teachers, feeding into the general school climate;  
3. how young people who identify as LGBT+ experience their outcomes.  

 
Recent legislation suggests an increasingly positive understanding of LGBT+ related matters. Some literature (e.g., Gower et al. 
2018) indicates that LGBT+ students are less likely to experience harassment and bullying in schools with supportive policies. 
Some studies even suggest homophobia is on the way to eradication in educational institutions (e.g., Morris et al., 2014). However, 
there is still evidence of startling? discrimination against LGBT+ youth in secondary schools (e.g., Stonewall, 2017). Although some 
research acknowledges this discrimination, few studies explore how policy, schools and teachers themselves may contribute to this 
situation. Also, few analyse the impact these aspects have on LGBT+ youngsters, particularly for those who identify as 
transgendered.    
 
Six schools agreed to participate in this mixed methods study. Government policy documents were scrutinised to provide a context 
for the study, and school policy documents were analysed to see how schools framed LGBT+ matters. Around 160 staff across the 
schools completed an online survey, designed to understand the school climate generally and teachers‘ specific attitudes and 
beliefs towards LGBT+ matters, and allowing for assessment of variance across schools. Ten teachers were also involved in follow-
up interviews. Additionally, focus groups? were conducted in each school with students who identify as LGBT+, aimed at exploring 
their experience of life in school, to contrast to the espoused policy and teachers‘ perceptions of the school climate for LGBT+ 
youth.  Preliminary results show varying degrees of insight into and awareness of LGBT+ matters in school policies. Most position 
LGBT+ matters as an area of individual responsibility rather than acknowledging the heteronormative and cisgendered nature of 
society (including the school community). Some even mistakenly conflate sexual orientation and gender identity. Many teachers 
believe the school climate is a positive and supportive environment for LGBT+ students, and most feel confident and comfortable 
addressing LGBT+ issues. This, however, is not reflected in the students‘ experience of school life. Although most students 
appreciate what schools are doing, many feel vulnerable, isolated and ‗othered‘ through the (in)actions of their teachers and 
‗policing‘ from their peers. Other issues centre on the curriculum, the role of ‗support‘ groups, gendered spaces and what are seen 
as ‗acceptable‘ ways of being LGBT+. 
 
 

31.  Against all odds – Internationally trained teachers affected by forced migration (re-)entering the job market in 
Austria 
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Tendencies in Austrian politics as in many other European countries are currently leaning towards conservative or even right-wing 
tendencies when it comes to the inclusion of refugees. Despite better knowledge (Buber-Ennser et al. 2016), highly qualified 
refugees are being failed by the provision of ill-fitting, unspecific and sometimes low quality training-provision. This is despite the 
fact that qualifications often lie in areas where work-force would be badly needed, e.g. the teaching profession. This presentation 
illustrates the challenges for professionals affected by forced migration in the educational contexts with a focus on secondary-
school teachers. Through the provision of a (re-)qualification measure (e.g. Resch et al. forthcoming) at the University of Vienna, 
teachers are being introduced into Austro-specific characteristics of school and other employment opportunities in the area of 
education.  
The presentation will also include first experiences of some of the 45 alumni re-entering the pedagogical profession and introduces 
some open questions regarding the sociopolitical impact on and beyond the institutional context of schools.  
 
 

32. Ensuring Success for All: A Human Rights Education Curriculum for Teachers and Teacher Candidates in 
South Korea and in Germany 

 
The international education landscape is changing. New evaluation tools, new universal curriculum standards, and technology 
enhanced learning are some of the big initiatives that call for a greater attention (Novak, 2013). Whether a student is a refugee, a 
member of the vulnerable minority, or has a learning disability, it is important that every learner is entitled to a curriculum that is 
relatable and meets his or her needs. Unfortunately, however, in South Korea and in Germany, which are both places that currently 
have a high-influx of refugees and migrants, students such as North Korean refugees or asylum-seeking migrants in Germany are 
faced with limited opportunities in the education system. Both countries have a general school system that is static and follows a 
fixed script that is designed for certain privileged learners only and results in separation of education into general and remedial 
education (Novak, 2013; Choi, 2010; Ugarkovic, 2004, Kirchhöfer 2018, Weichenstellung, 2019). Despite governmental 
interventions to promote integration, peace, and acceptance, researchers argue that learners from the vulnerable population 
identify themselves as lower ―second-class citizens‖ (Choi, 2010; Kirchhöfer 2018; Jeong, 2010) and are unaware of their own legal 
rights, causing them to isolate themselves from schools and societies. A significant limitation that schools, colleges, and 
departments of education are facing can be traced backed to the lack of Human Rights Education. The current situation indicates 
that the existing education system of both countries, respectively, have been unable to provide such an education that values 
human rights (Burt 2015). That is, are teachers and teacher-candidates sufficiently equipped with a fundamental knowledge on 
Human Rights Education from teacher preparation programs? Moreover, do colleges of teacher education really prepare teachers 
to teach all students from diverse backgrounds, accordingly to their needs? In an attempt to assess the state of human rights 
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education in South Korea and in Germany, the main argument of this paper is that a human rights education that is tailored to the 
needs of the individual is necessary in assisting the successful adaptation of the refugee and migrant population. Hence, this cross-
cultural study examines teachers‘ and teacher-candidates‘ knowledge and perceptions on human rights education and to what 
extent a human rights curriculum can promote integration in the classroom settings in Germany and South Korea. The data will be 
collected based on pre-and post- assessments and semi-structured interviews. Through this qualitative research, I aspire to show 
that human rights education serves as a useful source of information in today‘s classroom, not only in Asia or in Europe, but in the 
global education landscape that aims to lower discrimination, promote integration, and optimize each individual‘s opportunity to 
learn. 
 

33.   Developing new Professional Identities: International Teacher Candidates‟ Journey towards Teaching in the 
US 

 
This descriptive case study focuses on language and identity development of international teacher candidate in elementary and 
secondary teacher education programs. A teacher licensure program in the northwestern US prepares teachers form other 
countries to teach in US public schools. In university coursework and student teaching experience, teacher candidates in this 
program experiencing challenges related to language proficiency and cultural competency. Participants in this study describe these 
challenges as failure and rejection. Even experienced teachers in this program need to develop a new teacher identity based on the 
identity they already have and their new teaching position in the US. These teacher candidates develop a translangual and 
transcultural identity.  
The study intends to gain insights into international teacher candidates‘ personal identity development and consequently the 
influence on their teacher identity. The participants in this study have successfully completed a teacher education program outside 
the United States. They either directly transitioned into the current program, or they have worked as teachers in their home country 
before enrolling in this US teacher education program. The paper describes how, after being highly successful students and/or 
professionals, the participants now have to adjust to the role of being as student again, and ―starting over‖ as a teacher. The paper 
explores how US schools can benefit for the teachers with international backgrounds. Furthermore, the paper describes how the 
program supports the development of a professional identity. The study draws on the lead researcher‘s own experience as 
graduate of the program. Data are collected from observations, advising notes, interviews with participants, and interviews with 
program faculty. Findings might be used provide better mentoring and guidance for international teacher candidates. In this this 
session we will discuss how the experience that international teachers bright might be used to improve teaching in the US.    
 
 

34. Migrants and Education: insights on integration to rethink school and teacher training practices. 
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The present communication frames on the field of formal education. Intends to develop a critical reflexion about the representations 
on cultural diversity and migrants integration in school that professors responsible for teachers training, future primary education 
teachers and students (aged between 8-10) have. Assuming that, the teaching practices developed in teachers initial training are 
still far from preparing teachers for the challenges of migrant integration in schools; we aim to confront different perspectives of 
three different actors (professors, future teachers and children), furthermore, it is important to discuss options to change and put in 
action new curriculum and practices in the initial teacher training, with a perspective of integration of diversity. In previous 
investigations, were identified differences between the schools paths of native and migrant students. Additionally, it is frequent to 
find pedagogical practices that ―ignore‖ the presence of migrants in the classrooms, focusing in traditional curricular approaches, 
thought for homogeneous groups and will fit only a small group of students. We can identify three different problems in the 
construction of the pedagogical relation and in the promotion of school success on cultural diversity contexts: 1) difficulties in 
curriculum management attending cultural diversity in the classroom; 2) lacks on teacher training for a better curricular 
management and integration of migrant students; 3) acknowledgement of social sciences potentialities in the development of 
integration practices and construction of the curriculum. Methodological we gather a set of techniques and instruments to 
assemble  
and handle information, mobilizing the three actors involved in the research: 1) documental analyses of the initial training curriculum 
for future teachers of primary education (6-12 years old); 2) questionnaires for master students and professors of an institution of 
teachers training; 3) written essays by the master students in initial training within the topic of cultural diversity; 4) audio record of a 
world café, of master students; 5) written ―thoughts‖ of children (8-10 years old) of images and photos related to cultural diversity in 
different social contexts (school, neighbourhood and family) 6) case study, done by students of primary school, from a situation 
related with a problem of integration of a migrant student.  In sum, from a cross analyses of the information gathered, we aim to 
rethink the training teachers curriculum and the primary school curriculum in the field of social sciences, regarding cultural diversity 
and migrant integration.  
 
 
 

35.   Schooling Citizens: Analyzing the normativity of Citizenship Education Policy in Europe 
 
For over two decades, citizenship education (CE) in schools has been rising as a priority on educational policy agendas in Europe, 
driven by a specific sense of crisis: a perceived rise in societal and political threats to our democratic societies, seen as requiring 
action not only at the national, but increasingly at an international and European level. Often, this policy attention is accompanied 
by extensive attention dedicated to the subject in educational research. To a large extent, this research deals with questions of the 
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effectiveness and quality of certain practices, teaching and learning methods associated with CE or with the monitoring, measuring 
and comparing of educational data produced through comparative studies on citizenship education; offering an empirical ‗evidence 
base‘ for improving CE policies, practices and outcomes. This focus on citizenship education in policy and research, however, 
seems to be ambiguous: the ubiquity of the concepts of citizenship and education is paired with a self-evident manner of using the 
concepts. The more we call for citizenship in and through education, the less attention we seem to pay to making explicit what we 
mean by using the concepts, or to define them. The normativity implied in the use of these key concepts, is thus seldom made 
explicit. This contribution therefore presents a critical re-reading of a selection of recent European policy texts by the Council of 
Europe, European Commission and European Council, related to CE. First, it investigates how the key terms of citizenship and 
education are used in these texts. Second, it explores the underlying normative concept of the relationship between citizenship and 
education. Following this analysis, I will argue that the dominant notions of citizenship and citizenship education in this European 
policy context are centred around an a-political and individualized idea of citizenship-as-competence, which, from a critical, 
educational point of view, seems limited for capturing the proclaimed purpose of CE as helping young people in becoming active 
and critical, future citizens. A purpose of which the importance, we will argue, is nowadays convincingly illustrated by the European 
pupils claiming the streets by means of their school strikes for the climate. 
 
 

36. Preventing prejudice, building resilience - the role of global citizenship education in polarised societies 
 

This paper puts forward an argument for global citizenship education as an effective tool for preventing prejudice and building 
resilience in polarised societies from Brexit Britain to post-conflict Bosnia-Herzegovina. The rise of exclusionary political 
movements across the globe has heightened concerns around democracy, human rights, the security of minority or vulnerable 
groups, and the environment. Although the transformative potential of education has been recognised globally since the formation 
of UNESCO in the aftermath of World War II, a systemic approach to education for peace and global citizenship is still lacking. With 
the inclusion of global citizenship education in the United Nation‘s Agenda 2030 through Sustainable Development Goal 4.7, there 
is an opportunity for it to become part of education systems across the globe. The paper will argue that for education to make an 
effective contribution to a more peaceful and sustainable world it requires a whole-of-school approach adapted to the local context. 
Drawing on the authors‘ experience in developing education programs in the UK and Bosnia-Herzegovina as well as literature from 
academia and the NGO sector, this paper will examine how education can nurture the knowledge, skills, and attitudes that young 
people need to understand current challenges and find creative solutions. The paper will explore how global citizenship education 
as a holistic approach to teaching and learning can foster empathy and respect for difference in a time of ‗othering‘; the ab ility to 
critically analyse different perspectives in an age of ‗fake news‘; active listening and discussion skills in a time of polarisation; and a 
sense of active citizenship and civic responsibility. As teaching methods that model respect and empathy are just as important as 
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acquiring knowledge, the ‗hidden curriculum‘ will be evaluated as well as how classroom practice and school culture can be 
conducive to nurturing respect for difference and active global citizenship. Examples of best practice in the United Kingdom and 
Bosnia-Herzegovina will demonstrate the context-dependent nature of effective global citizenship education.  
 
 
 

37.   Integration of Global Citizenship in English Education Across Levels in the Philippines: The Case of Bicol 
University 

 
Global citizenship education (GCED) is explicitly covered by Sustainable Development Goals (SDGs) under the Agenda 2030. In 
support to this, it is important to determine the policies and practices at the institutional level in the absence of a national policy in 
the Philippines.  Using mixed descriptive-evaluative method of research, the study aimed to determine status of integration of 
GCED in terms of policies, curriculum, co-curricular activities or student support programs, and practices of teachers, and develop 
framework for the institutional mainstreaming of GCED and institutional GCED action plan for Bicol University (BU).  Data were 
gathered through questionnaire, focus group discussion, interview, documentary analysis, and juror validation during academic 
year 2018-2019.  Respondents included   the teachers of school heads and teachers of the BU Integrated Laboratory School and 
faculty handling English courses in the BU College of Education. Findings reveal that there are no existing written or formal policies 
related to global citizenship education.  The integration in curriculum, curricular activities and practices of teachers is implicit and 
informal across levels.  The proposed framework for institutional mainstreaming of GCED considers global GCED frameworks and 
institutional vision, and serves one of the basis for preparing the institutional GCED action plan.  Both the proposed framework and 
action plan were rated highly satisfactory, thus sound and acceptable.  Institutionalizing GCED through curriculum, co-curricular 
activities, student services, and academic practices is exigent. 
 
 

38.   Integrating highly educated refugees into the Dutch higher education system and labour market 
 
The presentation will focus on the integration of highly educated refugees into the Dutch higher education system and labour 
market. Of the world‘s 68,5 million refugees, almost 32% are Syrian (UNHCR, 2018). The Netherlands also has a large group of 
Syrian refugees. A measurement done in 2018 showed that one third of Syrian refugees in the Netherlands had attended higher 
education in their home country (Dagevos, Huijnk, Maliepaard, & Miltenburg, 2018). However, refugees in the Netherlands are 
relatively often dependent on social welfare and especially Syrian refugees appear to have a low income (Centraal Bureau voor de 
Statistiek, 2018). These figures show that the potential of these highly educated refugees is not being used, even though they can 



 
 

91 

contribute greatly to the Dutch society. Attending higher education in the Netherlands in order to receive a Dutch diploma could 
help these refugees a great deal. In 2018 905 refugees entered Dutch higher education (UAF, 2018). They do however face 
several obstacles when studying in their new country (Klatter-Folmer & Weltens, 2017; Prins & Van der Linden, 1999). Therefore, 
many Dutch higher education institutions offer special ‗transition programs‘ in order to help prepare refugees for their studies. The 
presentation discusses a new transition program for highly educated refugees, that has been started by NHL Stenden University of 
Applied Sciences in the schoolyear of 2018-2019. In this one-year transition program, students are prepared for Dutch higher 
education and entrance into the labour market. The program offers several courses aiming to increase students‘ Dutch and English 
language skills, mathematics and their knowledge of cultural diversity and multilingualism. The program has recently been piloted 
for one year, during which research was conducted in order to asses both the implementation and the outcomes of the transition 
program. Research focussed on the design of the program, students‘ outcomes, classroom interaction and the preparation of 
higher education institutions and the labour market to receive highly educated refugees. During the presentation transcripts of 
classroom interaction will be discussed, zooming in on the teacher‘s and students‘ multilingual language practices.  Furthermore 
interviews and questionnaires will be discussed that were conducted with students on the program‘s added value and their 
opportunities in Dutch higher education and the labour market. Finally, interviews and questionnaires conducted with potential 
future employers on their language attitudes towards newly arrived adult speakers of Dutch. Data triangulation will show the 
complexity and multi-layered nature of providing education for highly educated refugees.  
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39. Spots of othering on the way towards social justice: discourses on multicultural education among Finnish 

teacher educators 
 
This study investigates how Finnish teacher educators talk about multicultural education, in order to find out to what extent Finnish 
multicultural education can be said to promote social justice. Earlier research shows that discourses on multicultural education 
commonly either reinforce stereotypes and unequal hierarchies, or at least do not challenge them by focusing mainly on celebrating 
diversity. In the Finnish teacher education program policies, the dominant discourse on multiculturalism is a conservative one 
where the focus is on the multicultural Other coming from abroad to the Finnish schools (Hummelstedt-Djedou et al 2018). In this 
study we analyzed 14 interviews with teacher educators at four Finnish teacher education programs using Discourse theory 
analysis by Laclau and Mouffe. We identified six discourses on multicultural education, and in contrast to the program policies, two 
of them have liberal perspectives (Appreciating and understanding diversity, Individual and relational dimension) and three have 
critical perspectives (Self-reflection, Examining inequality, Acting for equality). This brings hope regarding possibilities to strive for 
social justice through teaching multicultural education at teacher education.However, in the conservative discourse Diversity as the 
Other, and to some extent also in the liberal discourses, a construction of the multicultural (racialized) Other as opposite to the 
white, Finnish speaking, Finn with Finnish roots, is still reproduced. This is mostly linked to the use of the term ‗multicultural‘ where 
the focus tends to be on ‗immigrants‘, whereas diversity would include everybody. There is also little explicit space made in the 
discourses for pupils of the postmigration generation, with hybrid identities when it comes to nationality, language and ethnicity, 
since the either-or identities of Finns and immigrants are reinforced. This shows that although there is an emphasis on 
understanding diversity and examining and acting against inequality, what is still needed in teacher education is a stronger stance 
taken against the reproduction of Finns and multicultural others as opposites, more room made for more nuanced identity 
formations as well as an inclusive Finnishness, in order for all pupils to feel seen and included in school. Overall the discourses 
vary between, as well as within, teacher educator interviews with sometimes multiple discourses within a single interview. This 
variation shows that there is still a need for teacher educators to collectively and critically examine common discourses and discuss 
how to assure a social justice oriented multicultural education for all teachers-to-be. 
 

40. The Use of Culturally Responsive Pedagogical Techniques in Community College Business Programs at the 
City University of New York 

 
Culturally responsive pedagogical (CRP) practices help teachers meet the needs of diverse learners (Gay, 2010) and can be of 
particular use in the community colleges, as a way to engage diverse learners; including students of color, first generation college-
goers, international students, and those from ethnic and religious minorities. This paper assess to what extent in business, 
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accounting, finance, and marketing faculty in the community colleges of the City University of New York are familiar with culturally 
responsive pedagogical techniques and which of these practices are currently being employed by the study participants. Full time 
faculty at the City University of New York‘s community colleges are unique from full time faculty at many other community college 
systems in that they generally hold terminal degrees. While this makes for a teaching faculty who are truly experts within their field, 
this may not translate to a comprehensive understanding of the pedagogical practices that will meet the needs of the diverse 
learners in the community college classroom.  Cahn (1978) maintained that unlike K-12 teachers, most U.S. based postsecondary 
faculty receive minimal or no training in educational theory and methodology. To date, there has been little discussion in the 
academic literature about how CRP practices are used in the community college setting, and there is almost nothing in the literature 
about how these practices might help more students be successful in business education coursework.  We believe this work is of 
absolute importance because business, marketing, and finance students, do not generally see themselves represented in the 
faculty who teach their coursework. According to the Association to Advance Collegiate Schools of Business, fewer than 6% of full-
time faculty in schools of business nationwide are African-American or Latino (AACSB, 2012). However, more than 85% of students 
in CUNY‘s community colleges are students of color and the majority are the first in their families to attend college. Using a survey 
instrument that measures efficacy in culturally responsive pedagogical techniques, we surveyed n=77 faculty members from all 
seven  community college campuses. Early results indicate that many business, accounting and finance faculty are unfamiliar with 
the term culturally responsive pedagogy, even though a majority report using at least some of the practices. Nearly 25% of faculty 
members report some resistance to using CRP practices and nearly half say they need more training to use the practices 
effectively. 
 

41. Mother Tongue Other Tongue Project   
 
I wish to deliver a presentation on our ground-breaking ‗Mother Tongue Other Tongue poetry project which encourages young 
people from across the globe to explore cultural identity using poetry, creative writing and languages. The projects mission is to 
celebrate cultural diversity and multilingualism, and to foster creativity in education, giving power to young people. It encourages 
creativity and self-expression through poetry; it provides a safe space to explore identity and cultural heritage among peers; and it 
values all languages and their connection with culture and identity.  Core to the ethos of Mother Tongue Other Tongue, and central 
to its claim to excellence and innovation, is the development of young people‘s own creativity and confidence through writing poetry 
in a language other than English.  Through MTOT, we cultivate not only an understanding of the value of languages, a love of 
poetry and of writing, but also a confidence and excitement about learning in general, a sense that children have something special 
to offer through their languages and cultural knowledge, and a belief that poetry provides the means of expressing this creatively. I 
believe the project covers several topics that link to the conference topics around innovative practices in social inclusion and 
community engagement, young people and their voices in the school curriculum, empowering young people as future leaders etc.  
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Poetry as Voice. Literature can sometimes be a barrier, dividing children who recognise themselves in the books they read and 
have greater access to books at home, from children who do not; or dividing generations with different values, different tastes and 
different ways of accessing information. Poetry has traditionally been even more inaccessible to some children, and has therefore 
been increasingly less popular in schools.  By placing young people at the centre of the creative process, and supporting their own 
creativity, this project has repositioned poetry as a bridge, a means of expression and communication. Differences in languages 
and culture are often considered barriers to communication but the language of poetry is read all over the world and all cultures 
have their own poets and poetry.  The young people represented here are poetry‘s children and the way they see our world is fresh 
and inspiring.  In appreciating the poetry of others, or in sharing original poetry in their own language or in a language new to them, 
these fledgling poets bring another perspective to an art form, which can break down such barriers and allow young people to see 
themselves as global and international citizens, with a voice and a positive future.  
 
 

42.   Intercultural Competence in the Digital Age 
 
The digital world could in one way destroy cultures but in another way can revitalize them (Resta et al., 2018).  The internet seems 
to decrease distance between cultures in one aspect and increase cultural destruction on the other way. In terms of languages it 
might promote the dominance of one language but on the other hand it raises the importance of language awareness (Finkbeiner & 
Knierim). Information and communication technologies serve as a significant lever for learning and enable the formation of 
heterogeneous groups that were not possible in the past due to physical limitations. Thus, they create learning opportunities with 
students from different cultures and countries (Austin & Hunter, 2013; Shonfeld, 2017). It allows for the formation of relationships 
without the influence of stereotypes that may arise from external appearances (Shonfeld et al., 2013). It can even contribute to 
intercultural competence more successfully than a face-to-face intercultural meeting (Hasler & Amichai-Hamburger, 2013). 
Intercultural interaction leads to greater willingness to seek real future contact among group members (Cameron, et al., 2007). For 
example, a change in prejudice as a result of digital contact was made in relation to Muslims and Christians in Australia (White & 
Abu Rayya, 2012) and Arabs and Jews in Israel (Walther et al., 2015). The session will discuss examples of online projects that 
use ICT to improve intercultural competence that will be accompanied with research results (Shonfeld & Gibson, 2019). The 
discussion part will suggest intercultural competence as a moral imperative in a world which is experiencing both migration and 
population displacement on an unprecedented scale. 
 
 
 

43. Intercultural competence in the EFL classroom: Fostering cultural self-awareness through e-portfolios 
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This paper reports on findings from a PhD study that focuses on cognitive manifestations of ICC, namely, cultural self-knowledge 
and perspective-taking among EFL students. The educational policy in Europe and in Norway stresses the importance of 
stimulating dialogue among members of different cultures; therefore, in order to enhance intercultural understanding in the FL 
classroom, it seems beneficial to promote the ICC component in the Norwegian setting.  For this study, ICC is viewed as 
comprising a set of various skills and dispositions that support effective and appropriate interaction in a variety of cultural contexts 
(Byram, 1997; Fantini & Tirmizi, 2006, etc.). ICC is defined as consisting of a cognitive component related to knowledge, a social 
one related to skills and an emotional component related to attitudes. Cultural self-awareness referring to knowledge of self as it 
relates to cultural identity is the essential starting point for the development of ICC (Bennett, 1993; Deardorff, 2006; etc). In a 12-
week intervention case study, pupils (N = 56, mean age 14.2) were asked to complete various in-class activities and self-reflective 
open-ended questions, prompted by eportfolio tasks. The Eportfolio of Intercultural Competence (EPIC) employed during the 
intervention is a digital collection of artifacts of learning (through various forms of media such as audio, video, graphics etc.) 
designed by the researcher, that demonstrates growth, acquisition of knowledge or skills, and student creativity over time. The 
EPIC draws on the theoretical framework on ICC (Byram, 1997; Barrett, 2013; etc.) and principles from the Theory of Multiple 
Intelligences (Gardner, 1983). In addition to pupil-produced materials during the intervention as one source of data, focus group 
interviews were conducted following the intervention in order to display individual thoughts, feelings and experiences, but set them 
in relation to those of other pupils. Pupils‘ texts and focus group interviews are analysed by means of qualitative content analysis. 
The presentation will examine the following research questions: (a) What core themes identified in pupils‘ texts indicate a 
development of cultural self-awareness?  (b) What are the pupils‘ behaviours, understandings and perceptions of cultural self-
awareness?         
 

44.  Increasing Pre-Service Teachers‟ Multicultural Sensitivity through Online Learning 
 
Background The context of high cultural diversity in Mindanao,Philippines calls the need for teachers who are able to deal with 
differences, and thus, the need for a teacher education that fosters multicultural sensitivity (MS). MS is an individual‘s awareness of 
cultural differences and possessing the ability to respect these differences and respond to it appropriately. However, empirically 
seen, there is no blueprint on how to increase MS and very few studies have focused on how MS can be increased among pre-
service teachers. Objective and Research Questions 
The primary objective of this study was to determine whether pre-service teachers‘ MS can be increased through an online course. 
More specifically, the following questions are addressed: How did the experts and pre-service teachers evaluate the online course? 
and Did pre-service teachers‘ MS increase after taking the online course? Methods This study utilized a mixed methods research 
design. We designed and developed an online course with the goal of increasing the MS of pre-service teachers. With the aim of 
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facilitating change, the design of the course was anchored on Transformative Learning Theory. The course was evaluated by five 
experts and pilot-tested by 10 pre-service teachers. Following the pilot-test is the implementation with 144 pre-service teachers. 
The impact of the course was assessed by measuring Filipino pre-service teachers‘ MS before and after taking the course. Results 
In general, the course was rated high by experts and pre-service teachers. Results of T-tests show a statistically significant change 
in MS, more particularly in three of its five dimensions. Cohen‘s d was computed and the effect size was found to be modest though 
84.5 percent of the 97 course completers claimed to have experienced change when they took the course. Majority of the pre-
service teachers identified the individual reflection activities and course materials as having the most influence on their change. 
Since the course completers found the course valuable, they recommended that the online course be made a required component 
of the pre-service teacher training. Conclusion While there are limitations in the design and implementation of the course, the 
findings of this study are valuable because it adds to the literature on how to apply Transformative Learning Theory in online course 
design and how to increase the MS of pre-service teachers to prepare them for culturally diverse classrooms. In future studies, 
variables (i.e. engagement level, social networks, multicultural experience) that moderate the effect of the online course may be 
examined. 
 

45.  Coping with a crowded teacher training curriculum: how student voice in a communications course developed 
intercultural competence and improved writing outcomes 

 
This case study discusses the design and outcomes of a six session communications course during at one year post graduate 
certificate of education course (PGCE) for would be mathematics teachers. Diversity is an important part of both the school 
landscape in London and part of the student teacher cohort at a university in central London. Yet the requirement for students to 
spend 120 day in schools constrains time spent at the university and discussion of diversity and intercultural learning can be limited 
to one lecture.  These limitations are addressed by a course design that draws on a post humanist approach to pedagogy that 
included the embodied professional performances necessary for student teachers during school placements as well as writing and 
comprehension required by university academic assignments. This design made the course intelligible and accessible to all 
students whilst at the same time challenging deficit models of multilingualism that, together with use of film and short stories, 
contributed to a decolonisation of the PGCE curriculum.These processes were examined by using an end of course evaluation.  A 
purposive sample of student assignments and interviews was used to discuss identity texts, film making, written research 
assignments, and weekly reflective writing that had been produced throughout the PGCE course.This presentation responds to the 
challenges of a crowded university curriculum by showing how diversity education and intercultural learning can be combined 
successfully with the development of embodied communication skills necessary for the professional performance of teaching and 
academic success. In so doing it outlines a model by which issues concerning diversity can be addressed by all student teachers 
whether or not the student body is culturally diverse. The development of communications skills, often overlooked by a more 
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technicist approach to academic support, resulted in an improvement in academic modules for all students.  At the same time the 
presentation shows how these assignments promoted a safe space for the discussion of diversity related issues ranging from the 
difficulties of microaggressions to their experience of multilingualism. Significantly this empowered students to share their own 
experiences with peers during university lectures in ways that both developed student voice and provided examples that brought 
home to all students the importance of intercultural competence and systemic issues of social justice in their professional lives as 
teachers. 
 

46.  A Language Friendly School for All?! 
 
The Language Friendly School (www.languagefriendlyschool.org) is a new initiative of the Rutu Foundation for Intercultural 
Multilingual Education and is an answer to the increasingly multilingual nature of classrooms around the world but also to the 
ongoing exclusion and discrimination experienced by bilingual and multilingual children worldwide. The LFS is a bottom-up whole 
school approach where the school community (including parents and students) decides how to make their school linguistically 
inclusive.  In January 2019, a first pilot took off in Amsterdam with three schools. During this Roundtable potential collaborators will 
discuss the LFS concept: how can LFS function in different contexts? What are the challenges to start an LFS local network? How 
do we ensure that schools stay language friendly? And what are the next steps to grow the network? We will also discuss our new 
research initiative on the human rights aspects of a Language Friendly School.  
 

47. CL: An inclusive approach to education 
 
CL- an inclusive approach to education. Why is Cooperative Learning (CL) an inclusive approach to education? What are the 
psychological mechanisms that explain its efficacy? Starting from personal experiences and reflections, we will analyse how 
important CL is in satisfying personal needs and as a powerful instrument in promoting non-competitive interactions. We will use a 
Transactional Analysis approach to understanding why ―the most desirable and beneficial form of interaction is a cooperative, non-
violent, nurturing relationship‖ (Steiner, 1974), for personality and for social interactions. We will explore some TA concepts in order 
to better understand how our western cultural competitive 
script affects CL. 
  

http://www.languagefriendlyschool.org/
http://www.rutufoundation.org/
http://www.rutufoundation.org/
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48. History Teaching and Identity Faced with Global Migration 

 
The traditional role of education in many contexts has been to construct and strengthen national identity (Banks, 2016; Osler, 
2016). With global migration, there is a need for the construction of more inclusive national and cosmopolitan identities. In a 
Norwegian white paper published in 2017, the role of human sciences in school are discussed, focusing among others on their 
contributions to understand identity to face global migration (Ministry of Education and Research, 2017). What are the opportunities 
and constraints to construct more inclusive and cosmopolitan concepts of the nation state in historical learning processes? This 
project is inspired by Nordgren and Johansson‘s (2015) matrix of intercultural historical learning and has been carried out using a 
collaborative action research approach (Mc Niff, 2017). A class teacher‘s work in her 4th grade class was followed over a term 
carrying out classroom observations, group interviews with pupils and planning sessions and reflective conversations with the 
teacher. This paper presents preliminary findings on historical learning processes promoting more inclusive and cosmopolitan 
concepts of the nation state.   
 

49. Creating an oral history archive about refugee movement at school: multiperspectivity, democratic values, 
cine-literacy 

 
The historical archive of 23rd Primary School of Kalamaria-Greece comprises narrations and photos of natives whose ancestors 
were refugees after Asia Minor Catastrophe (Greco-Turkish War 1919-1922) and at the same time oral histories of contemporary 
refugees of the Syrian Civil War in Greece. The archive has been created due to the collaboration of teachers, pupils and their 
parents who derive from different cultural backgrounds. It promotes democratic and participative culture at school and conduces to 
the development of competences such as openness to cultural otherness, critical understanding of the self and the world, 
intercultural sensitivity, tolerance of ambiguity, valuing equality and dialogue.  
Eleven and twelve-year-old pupils who participate in the project have acquired important historical skills such as identifying and 
describing historical events and changes, analyzing causes and consequences and understanding the context which shapes 
people‘s lives and actions and the individual hopes, beliefs, motives and decisions. At the same time pupils have developed critica l 
thinking and creativity.  This paper aims to present the process during which pupils according to a critical approach collect and 
combine different testimonies, oral, written and visual such as life histories, archival written sources and photos in order to create 
their own documentary about refugee movement in their area.  Criteria for the selection of the testimonies are the dialogue among 
the different identities, the presentation of similarities and differences and the variability of interpretations of the refugee experience 
in the past and present.   
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50.  Teachers getting out of the closet. A study on university students‟ perceptions on secondary teachers' 
affirmed homosexuality. 

 
The purpose of this study is to investigate the perceptions of students preparing to become teachers in secondary education 
concerning teachers‘ homosexuality. The struggle for equal treatment and respect of the LGBT community rights is still ongoing in 
Greece. Homosexual marriage has just recently been allowed (2017), the right to adoption is not yet recognized to homosexual 
couples and discrimination at social, labor and even educational level is still taking place in an undercover and covert way. All this 
is happening in a society supposed to be more conservative and traditional compared to the west European countries.  The present 
paper results from a greater research and focus on the words that students in the School of Philosophy in Athens and Ioannina are 
using in order to express their perceptions about teachers in secondary education openly stating their homosexual preferences and 
having a non-hidden couple life with a same-sex person. For the needs of this research, questionnaires were distributed to 
participants, asking them to express their thoughts on a short story about a teacher deciding to reveal his sexual orientation and his 
relationship to one of his colleagues at his work environment and more specifically at a college. 150 written answers of one or two 
pages each were collected and a quantitative content analysis was conducted, having specific words as central count unit. The 
results confirm our essential hypothesis. University students preparing for teaching in secondary education consider teachers‘ 
expression of their sexual orientation to be a bad decision, inappropriate for adolescents and also harmful for the teachers‘ social 
image and professionalism. In addition, the frequency of use of certain words and the context in which these words were used 
suggest that homosexuality consists a taboo for the students and a preference that is better to be hushed up. 
 

51. Sexuality in K-Pop and the American influence. A case study on sexual behavior and trends in Korean Pop 
music videos 

 
The ongoing globalizing trend has left its mark on all areas of society, and has been playing an important role in the cultural 
hybridization phenomenon that has occurred in many parts of the world. Such a trend is usually the result of Western cultural 
influences that have been spreading worldwide. The arts and entertainment in general are the main areas which are confronted 
with the need to adapt to these trends, and one good example is the Korean Pop music industry, part of a recent diffusion of 
cultural trends and products known as the Hallyu Wave. This paper is meant to give a glimpse into the means of portraying 
sexuality in K-Pop music videos, with the intention of exploring the elements which contributed and ultimately led to the 
hybridization of the Korea Pop culture. While analyzing the content of such performances and comparing it to Western sources of 
influence, one can get a deeper understanding of the trends set by the industry, and also an overall impression on the role played 
by entertainment in shaping individuals‘ behaviors and the society overall. 
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Through an in-depth content analysis of representative K-Pop videos, in comparison to Western counterparts, and together with a 
selection of previous literature on the topic, this paper is seeking to offer a clearer perspective on how global trends can influence 
local cultural elements, and lead to the occurrence of a general change within a society. 
 

52.  Queer Visibility in Teacher Education 
 

Teacher preparation holds an interesting place in higher education; faculty are charged with the responsibility of developing future 
educators to build safe and welcoming schools, while the lesbian, gay, and/or queer identified faculty who are doing this work may 
feel neither safe norwelcomed. This presentation will highlight narratives from an ongoing phenomenological study exploring the 
experiences of queer faculty working in teacher preparation at various institutions across the United States. A particular focus of the 
study is the ways in which each participant makes her/his/their sexual identity visible to teacher candidates. In semi-structured 
interviews, each interview touched upon four central themes: institutional climate towards queer faculty; interplay of the personal 
and professional; visibility of sexual identity at the participant‘s institution; and teacher preparation in particular. Multiple 
intersections are explored through the voices of the study participants including the social and political climate of the individual‘s 
institute, the role of tenure, and the participants‘ respective queer visibility in their non-academic lives. What it looks like to be queer 
in the ivory tower varies greatly across institution, compounded by a vast array of variables including: socio-political climate; 
geography; institutional affiliation, and diversity on campus. Unlike more visible marginalized identities, queer teacher educators 
can bear the burden of silence having to calculate both the personal and professional consequences of ‗coming out‘. Lesbian and 
gay faculty members in schools of education grapple with unique considerations as we know that relationship building is at the core 
of good 
teaching and that to model best practices is to provide a solid foundation for future educators. Queer faculty working in teacher 
preparation must continually weigh best practices in our field with the risks and benefits of making our sexuality identity visible. It is 
this tension that is at the heart of this phenomenological study. 
 

53.  Exploring Educational Policies and Practices of English-Speaking Refugee Resettlement Countries 
 
Our panel presentation will be based on our edited book, Exploring Educational Policies and Practices of English-Speaking 
Refugee Resettlement Countries, to be published in June 2019 by Brill (Leiden, Netherlands). It includes 12 chapters by 21 authors 
describing their research with resettled refugee youth in Canada, the United States, Ireland, the UK, Australia, and New Zealand. 
Those who plan to attend will represent research from the US, Ireland, Canada, and the UK. As the editor, I will provide an 
overview of other research not represented by the presenters. Each presenter will provide details about her/his chapter, as follows: 
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 Tonogbauna will explain her work with Haitian refugees to the Boston, Massachusetts (US) area. She provides an important 
historical background that created restrictive policies regarding English-language learning in California, which moved into 
other states, such as Massachusetts, and resulting legal challenges. She includes the importance of identity, student voice, 
and social integration as supports for student integration. Tonogbauna used digital storytelling as a way of exploring how 
Haitian immigrants made sense of their move to the United States. Her conclusions describe diverse ways in which 
participants understood their migration, such as in terms of gender and language ability. They also noted how their sense of 
belonging and subsequent motivation affected ways in which they became engaged in their US schools.  

 
  McDaid examines the increase of immigration to Ireland in recent years, which has ―constituted 8 per cent of the total child 

population in 2011.‖ He examines the system known as ―Direct Provision‖ and its support for asylum seekers, which has 
been highly criticized for problematic policies, such as systems that continue to marginalize refugees and asylum seekers in 
Ireland. Problems include lack of personal autonomy for migrants, lack of privacy, inability to attain jobs and contribute to 
society, and the impact on children living their formative years in an institutional setting. Regarding educational challenges, 
McDaid notes that it is difficult to attain pre-school provisions for children and challenging for parents to become involved in 
their children‘s schools or for children to engage in extracurricular activities due to lack of transportation. He also notes the 
challenges of learning English in the Irish settings. At the same time, he notes the Migrant Access Programme in Dublin as a 
positive example to support refugee and asylum-seeking children. 

 
 Stewart notes that training for teachers and school leaders does not typically include information about refugee and asylum-

seeking students in Canada. As such, they need to partner with social service agencies that can provide important 
information to help them better accommodate the needs of these students. This large study includes interviews with 320 
study participants addressing the following questions: 1) How do community-based organizations support the integration of 
refugee youth? and 2) What issues arise as refugees are integrated within, and navigate across, different ecological 
systems? Her conclusions are as follows: ―The research conducted in Manitoba underscored the need for the family, school, 
and community systems to work collaboratively to support refugee children. More importantly, the findings revealed that the 
lack of connections between the systems was a key factor in complicating the settlement process and contributing to the 
overall stress for refugee students and their families.‖ 

 
 Murphy considers ways in which refugee students in the UK face educational hurdles such as difficulties in placing children, 

transitional issues in Year 11, and the reluctance of schools to take in new students in the middle of a school term. She 
considers the Supporting and Mentoring in Learning and Education (SMILE) project, set up by the UK Refugee Council that 
provided support through a number of initiatives and notes its limitations. Along with a series of UK wide case studies, 
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Murphy provides a number of recommendations for accommodating refugee children in UK schools, including 
acknowledging the diversity of the refugee and asylum-seeking child population, considering strategies to counter prejudice 
and racism at school level, and providing culturally appropriate psychological support for trauma. Murphy concludes that 
charities, NGOs, some schools and community groups often offer more services and psychosocial support compared to UK 
governmental policy and practice. With a piecemeal approach to refugees and refugee policy in the UK, the UK appears not 
to be as generous and compassionate compared to our European neighbours. 

 
 McBrien is the editor of the book and a co-author of a chapter on higher education for refugees in the United States. As 

such, she will present an overview of the edited volume, particularly regarding chapters and authors not present at the 
conference (research from New Zealand and Australia). Additionally, she will present findings from her co-authored chapter 
on post-secondary education for refugees in Florida. The authors use the work of Strang and Ager to consider refugee 
integration within the society. Their qualitative research found that participants struggled with their needs to retain their 
identities while, at the same time, adapting to US culture. They believed that education would help them to create a sense of 
belonging in the US. They also hoped that it would increase their attainment of cultural capital. Major barriers included 
learning English, attaining recertification of their existing credentials from their homelands, attaining transcripts, and gaining 
the time and money needed to complete higher education requirements in the US, among other issues. This presentation 
will include implications for improved practice. 

 
Altogether, these papers focus on access and adjustment to a country of resettlement, challenges encountered in receiving 
countries, and supports that enable refugee and asylum-seeking students to achieve. They examine the ways in which these 
students are integrated into the schools of their new countries, the challenges of language learning, and support networks. We 
have been working on our edited book for two years, and we believe that our findings will be of great use to our colleagues not only 
in English-speaking countries of resettlement, but also in other resettlement countries, as the challenges are similar. 
 

54.  University Students‟ Experiences and Conceptualizations of Global Citizenship Activism: Engagement with 
Daisaku Ikeda‟s Framework of Global Citizenship  

 
The 2018 Merriam-Webster word of the year was justice. Activism is at heart of justice, be it racial, social, criminal, economic, or 
environmental. There is a growing interest among youth to make a meaningful difference in their communities and the world. 
Utilizing qualitative inquiry methods, this project explored the experiences of university student activists and their perceptions of 
global citizenship activism, emphasizing their meanings and actions for global citizenship and global citizenship education. The 
project is a timely contribution to the field of global citizenship because of the lack of literature available on university student 
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activists‘ perceptions of global citizenship. The guiding question for this research is: How do university student activists 
conceptualize global citizenship and global citizenship activism; and What are the benefits and challenges to understanding and 
implementing global citizenship education? This study utilized Ikeda‘s (1996) three-pronged framework of wisdom, courage and 
compassion, laid out in his address titled, Thoughts on Education for Global Citizenship. Ikeda advocates for peace, 
developmental, environmental and human rights education in order to foster global citizens capable of addressing the complex and 
multi-layered challenges of the 21st century. To combat the increasingly neoliberal undertones that global citizenship is developing 
and dismantling hegemonic structures that perpetuate the ‗pathology of peacelessness‘ which is rooted in the belief that we are 
immune to global problems is critical. 
 
 

55. Exploring the meaning of 'love of country' composed by Korean secondary school students in the global era: 
Implications for global citizenship education 

 
It is not an easy task to answer the proper meaning of loving a country in an age of globalization. This study aims to examine how 
Korean adolescents compose the meaning of love for a country in the situation where both national identity and global citizenship 
are required. According to UNESCO (2015), global citizenship means ―a sense of belonging to a broader community and common 
humanity‖, and it emphasizes ―interdependency and interconnectedness between the local, the national and the global.‖ In this 
regard, UNESCO (2015) proposes "Personal identities and memberships in local, national, regional and global contexts through 
multiple lenses" as key themes in the topic of "Different levels of identity" for global citizenship education. In this context, in the field 
of global citizenship education, youth are being asked for contradictory normative statements from different levels of identity, but 
they are not given enough opportunity to express their ideas about the conflicts among them. In order for civic education to be 
meaningful, it is necessary to confirm the current thinking and consciousness of adolescents. Therefore, this study is to examine 
how young people form the meaning of love of the country when the contradictory demands are presented at the same time. The 
main questions of the study are as follows. 1) What do young people think about the meaning of love for the country? 2) What do 
they think about the conflict between individual rights and national demands? 3) What do they think about the conflict between 
national interests and global interests? To answer these questions, a qualitative case study was conducted with 32 students in 
grades 7 through 11 in eight secondary schools in Seoul. Data were generated by focus group interviews. The main findings are as 
follows. The students compose the meaning of love for a country around ―1) honor and image, 2) country development, 3) sacrif ice 
and devotion, and 4) coping with the difficulties of the country.‖ In addition, the students composed various meanings of patriotism 
in consideration of the relationship between individual and nation-state, the relationship between nation-state and the world, short-
term and long-term view. Based on these findings, we pointed out the problem of the fragmentary treatment of patriotism on the 
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base of a single measure of state and suggested several implications for improving global citizenship education in secondary 
school classrooms.  
 
 

56.  Education for development and sustainability: a critical look at the extension of universities 
 
Universities and schools in general, if they want to innovate and contribute to social and intercultural development, cannot but 
investigate and learn from local cultures before they want to teach them. It, therefore, has to consider the ethno knowledge (local 
knowledge) and to build bridges between the local cultures and the hegemonic culture of each nation state. In this sense, school 
cannot be inculcating a new order of life, economy, technology, culture, etc., out of context in relation to the environment and the 
social and community in which it operates. In this paper we intend to develop a critical analysis of one of the pillars considered 
sacred by the university mission: the ―extension of universities‖.It is common to hear that the functions of the university are like a 
tripod based on teaching, research and extension. In fact, none of these dimensions can work in isolation. Let us now think, 
particularly, of the extent conveyed by ideological, political, self-taught speeches eager to show the applicability of university 
knowledge as if it were a system of communicating vessels: a full head that pours knowledge to empty minds to remind Michel de 
Montaigne or Paulo Freire. 
In Europe emerges the pride of university and college deans and presidents who, probably, unaware of the differences between 
knowledge and the process of knowing, take pride in their valences and knowledge transfer offices. They firmly believe that 
knowledge is produced, stored to later be diffused, and then simply sold, delivered to communities and society to update, 
transform, and modernize. Autism and university arrogance, we consider. Discursive emptiness and theoretical-developmental 
emptiness. Development is always endogenous, local, regional, national ... Otherwise it is not. If 'development' is exogenous, we 
enter the realm of cultural standardization and colonization and increased dependency, involvement rather than (dis)involvement 
and consequent autonomy and empowerment. In this sense, schools in general and universities in particular will have to find ways 
of intercultural mediation, real communication with their surroundings, with a view to contributing to the environmental, economic 
and social sustainability of populations, rather than focusing on them. In conclusion, it is a transfer of knowledge that contributes 
more to rural exodus and massive emigration than to human and social development. 
 

57. Peace education in the context of intractable conflict: A salutogenic approach 
 

Employing the salutogenic approach, our panel explores coping resources of individuals and collectives who live in conflict areas 
and the implications for peace education initiatives that aim to promote readiness to reconcile (Sagy, 2017). Based on our recent 
studies (Mana, Srour, & Sagy, 2019), we introduce a new concept, ―sense of national coherence‖ (SONC), that represents a major 
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component of the socio-psychological infrastructure of societies in conflict. Our studies in Israel and Kosovo (Sagy & Mana, 2016; 
Telaku & Sagy, 2019), indicate that such salutogenic resources contributes to binary perceptions of the conflict and to non-
empathetic attitudes towards the other. In the panel, we will describe and discuss peace education initiatives at an Israeli university 
that achieved a greater openness towards the other and readiness to reconcile by the participants. Moreover, the participants 
developed SONC, which strengthened their resilience of coping with life in under the shadow of violence, but without rejection of 
the other. Participants‘ understanding of the conflict moved from binary perceptions towards a more complex perception of 
intergroup relations (Sternberg, Litvak Hirsch, & Sagy, 2018). We will address the potential contribution of current peace education 
interventions in different age groups, starting from Kindergarten. We will report on our evaluation studies of these interventions 
which include different learning content, various types of contact with the other, and a variety of social contexts. We will discuss the 
contribution of these programs to development of salutogenic resources, such as SONC as well as openness to the other. Based 
on the salutogenic approach, these new interventions attempt to develop a strong SONC which, on one hand enable us to survive 
in intractable conflict, and, on the other hand, is attuned to reconciliation dynamics.   
 

58.  Expressive and receptive vocabulary in heritage speakers: some insights on literacy skills and socio-
economic status. 

 
A large body of research has examined the relationships between language and literacy skills in second language learners (L2). 
However, researchers rarely compare the profiles of English language learners (ELLs) and heritage language (HL) learners, who 
are have varying degrees of exposure to their L1 (Cummins, 2005; Ortega, 2005). At present, most of the literature on HL involves 
theoretical discussion with very little empirical data. With the recent acknowledgement that bilingualism confers benefits for 
speakers (Bialystok, 2012), more researchers, educators and parents are interested in actively promoting bilingualism or 
multilingualism. Based on the growing research evidence of cross-language transfer in different literacy processes (Durgunoglu, 
2002, Ferreira et al. 2016, among others), the present study examined language and reading skills in three groups, two groups of 
ELLs, specifically early and late sequential bilingual Spanish-English speakers, and a group HL learners who speak English and 
Portuguese. Results showed group similarities and differences in terms of performance and variables related to reading 
comprehension. Systematic instruction facilitates literacy acquisition even a shallow orthography, experience with the oral language 
in the home facilitates the development of expressive language skills such as vocabulary and morphology. Furthermore, results 
showed that even less intensive exposure to a language seems to facilitate receptive vocabulary skills, although individual 
experience might have an impact on receptive vocabulary. 
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59. Transforming an L2 classroom - the results of an empirical research study based on reflective tasks and 
journals 

As it has been argued by Byram and Feng (2004: 129): ―education is never neutral and foreign language education has a political 
role to play in any education system of the world‖. Having these words in mind, one of the major aims of L2 education is to assist 
learners in becoming engaged citizens (Giroux 1993) and transformative intellectuals (Kumaravadivelu 2012). Critical cultural 
awareness might serve as a valuable tool in promoting meaningful intercultural education, as it requires the students to question 
their fixed frames of reference (Mezirow 1997). One of the aims of my research study was to challenge those frames of reference 
by encouraging students‘ critical reflection by means of a set of reflective tasks and questions for reflection followed by entries in 
the students‘ reflective journals, which allowed for the students‘ voices to emerge. As a result, over 900 journal entries from 148 
Polish university students were collected, coded and subjected to qualitative analysis. In my presentation I would like to discuss the 
answer to the following research question, namely: to what extent did the reflective tasks and journals contribute to the 
development of the students‘ critical cultural awareness and help in the process of becoming engaged citizens? 
 

60.  Dialogic Intercultural Competence: What It Is and Why Teachers Need It  
 

In standard educational settings, teachers select specific knowledge and present it to students who are expected to learn it. 
Heterogeneous classes are therefore perceived as a challenge and diversity is considered a complicating factor which must be 
compensated for, if the requirements of the educational curriculum are to be met. This perception rubs off on the pupils, who then 
struggle to see the positive value of diversity (Baraldi & Corsi, 2016). Intercultural pedagogic approaches advocate a narrative of 
harmony when considering cultural diversity: it must be perceived as something enriching rather than impedimental (Portera & 
Grant, 2017). In order to achieve this, a shift towards dialogic teaching is necessary. In this approach, children and adolescents are 
appreciated as co-protagonists of learning processes. It aims to foster their agency as a specific, relational manner of active 
participation in school processes through which they can claim their right to access and produce knowledge (Kumpulainen & 
Lipponen, 2012). Core characteristics of the dialogic approach are the openness and curiosity towards diversity, the intention for 
precisely this openness to be expressed, and the establishing of flat hierarchies in learning settings. Dialogic teaching can provide 
a space which promotes equity, empathy and empowerment. To attain this goal, teachers require dialogic competence which 
implies the understanding of themselves as simply the facilitators of learning processes and students as the actual protagonists. It 
also involves a readiness to take the pupils seriously, allowing them to share both educational responsibility and the ability to put 
dialogic competence into practice by co-creating appropriate settings and acting facilitatively (Baraldi, 2009).  However, dialogic 
competence alone is not enough. In context of the ERASMUS+ research action project SHARMED (SHARed MEmories and 
Dialogues, www.sharmed.eu) we were able to film numerous interactions in which educators in Great Britain, Germany and Italy 
facilitated storytelling and dialogues among primary and secondary school pupils. The analysis of the transcript corpus shows that a 
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lack of intercultural competence caused the displacement of facilitative actions: this gave rise to the disempowerment of children 
with foreign backgrounds and fostered intercultural incompetence in the class. It is therefore clear that both dialogic and 
intercultural competence are key to achieving empowerment and both personal and group development. In this paper we therefore 
suggest the introduction of the synergetic concept of dialogic intercultural competence, defining precisely the skills that teachers 
require in order to embrace diversity as a means of enrichment. 
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61. How are academicians defining the competencies of multicultural education teachers 
 
The purpose of this study was to define teacher competencies according to academicians who are teaching prospective teachers 
who will be working in multicultural settings and to get suggestions about to develop teacher education curriculum based on their 
practice and experiences. It was thought that academicians' knowledge, skills, and experiences will provide from an in-depth 
understanding and knowledge in defining multicultural education teacher competencies. This research is based on the conceptual 
framework of multicultural education teacher competencies that was shared with the interviewee. The conceptual framework based 
on the literature was served as an anchor for acquire in-depth information and understanding for the study and also it is used as a 
guide for  the stage of data interpretation. The case of this research was multicultural education teacher competencies and this 
case was researched on academicians who were teaching prospective teachers in the 2018-2019 academic year, at school of 
education in US. Data collection process was involving semi-structured interviews with academicians. In the analysis of this case 
study, pattern matching technique was used to compare an empirically  based pattern (based on the findings from case study), with 
a  predicted  pattern before it is collected  data  (or several alternative estimates). Research results shows that academics are 
sensitive about the problem, but do not define the outline of the problem, do not work as a team, and cannot produce common 
solutions. 
 
 

62.  How parents of multilingual children can scaffold the home languages 
 

Most parents whose children are educated in another language want their children to not only become fluent in the school language 
for academic reasons, but they want them also to become literate (i.e. be able to read and write) in their home languages. Although 
research has proven that children benefit from learning in their home language whilst learning other languages too, this is not 
feasible in a highly international setting for the simple reason that it is impossible to provide a full bilingual education program for 
each student. The pedagogic strategy of translanguaging shows great results in an increasing number of schools. But for children 
to be able to fully benefit from this pedagogy, they need to be literate in their home languages up to the expected level of fluency, 
i.e. be able to read and write in their home language. Some schools and weekend schools provide education in a few languages, to 
some extent, but it is still up to the individual families to complete the tuition or to provide the necessary education that allows their 
children to attain the desired level of literacy. Through tailored trainings, parents and caregivers of multilingual children can learn 
translanguaging strategies that will help them scaffold their children's literacy skills at home while fostering the school language. 
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63.  Multilingualism among Romani children in North Macedonia and Sweden  
 
The paper is going to present results from a research with Roma kindergarten children from two different European countries: North 
Macedonia and Sweden. In both countries the children attend kindergarten and learn Romani as a mother tongue. In North 
Macedonia the children learn Macedonian and they also learn the language of another minority – the Albanian and at home they 
speak also Turkish. They grow up with 4 languages – Romani, Macedonian Turkish and Albanian. The Swedish Roma children 
learn Swedish at kindergarten but at home they speak Macedonian or Serbian as well, because the parents are migrants from 
North Macedonia or Serbia. They grow up with 3 languages – Romani, Macedonian/Serbian and Swedish. From sociolinguistic 
point of view all these languages have different prestige in society and different status in the development of the children. 60 Roma 
children between 3-6 years old (30 from North Macedonia and 30 from Sweden) were tested with a language Test in Romani, 
measuring the knowledge of 9 grammatical categories in Romani: wh question, wh compliments, passive verbs, sentence 
repetition, possessives, tense, aspect, fast mapping nouns, fast mapping adjectives.  The children are divided into 3 age groups: 1 
gr. 3-4 years old, 2 gr. 4-5 years old, 3 gr. 5-6 years old.  The results from the test show that the children have some differences in 
the knowledge of the grammatical categories when they are young but around the age of 5 the differences between the two groups 
disappears.  
The paper is going to answer two very important research questions: 

1. How the multilingualism and languages with different status in the society, which Roma children learn from early age, create 
obstacles or help them to learn their mother tongue from early ages? 

2. Which educational factors help the children to understand the grammatical categories and to acquire them better.   
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64.  Partnership between language minority families and early childhood professionals: an exploration of 

opportunities and challenges 
 
Topic and research problem: An increasing number of children grow up in social contexts where more than one language is 
spoken. Such children who grow up in language minority (LM) families are mostly dual language learners (DLLs). Numerous 
studies clearly show that partnership between parents and professionals is important for the overall development of young children 
and that frequent mutual communication is an essential basis for this partnership. For DLLs, this is particularly important given the 
different language and cultural backgrounds between their families and the professionals. However, it is not a given that a cultural 
and linguistic match between parents and professionals will ensure the necessary continuity. It depends on the language policy 
(LP) at the macro and meso-level. When the professionals within a facility have to comply with imposed rules in which only the 
majority language is allowed, a language discontinuity will occur between parents and professionals. The aim of this study is to 
explore the LP at both levels, i.e. the early childhood education and care (ECEC) facility‘s LP  and the family language policy (FLP). 
More broadly, we want to investigate to what extent the ECECLP (meso-level) affects the FLP (micro-level). For this purpose we 
will focus on the professional's advices to the parents, followed by how parents perceive the communication with professionals. 
Research questions:  (1) ―What advice do LM-parents receive from ECEC-professionals with regard to the multilingual education 
of their young children?‖, and (2) ―How do parents perceive the communication with the ECEC-professionals?‖ 
Method: We will investigate these questions by means of surveys conducted with 405 parents. It concerns parents of children 
between 0 and 3 years old who go to an ECEC facility (85 facilities of which 67 day-care facilities and 18 family-care facilities). 
Results: (RQ1) Preliminary analyses show that the most often provided advice from professionals in day-care facilities is to speak 
the language the parents know best with their child and the next advice the parents received the most was to speak as one parent 
one language while the other parent always speaks the other language with the child. In family-care facilities, both advices are 
provided on an equal basis. (RQ2) Within the family-care facilities, all parents indicate that the professional is doing his or her best 
to communicate well. They also indicate that they understand everything the professional says. In day-care facilities, 98% of the 
parents say that the professionals do their best to communicate and 95% say that they understand everything the professionals 
communicate with them. 
 

65.  Who is the other? A cooperative intercultural experience 
 

This workshop involves participants in a critical analysis of words and discourses found in contemporary political and public debate 
on issues such as immigration, culture and identity. Starting with some videos and other materials from both traditional and social 
media, and by using CL procedures, participants will discuss the categories used to define the Other. Identity and diversity, and the 
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construction of Otherness, will be explored through additional CL activities, in order to deconstruct prejudices and develop 
intercultural competence. The aim of the workshop is to have participants co-construct an intercultural discourse. 
 

66.  When multiperspectivity leads to conflicting objects about the Holocaust in history education 
 

Research seminar developing students‘ epistemological understanding question is how in these cases, teachers are challenged to 
account for the epistemological positions of themselves and their students. We have chosen the Dialogical Self Theory (DST) as 
our central methodological  
theory (Hermans & Kempen, 1993). The assumption of DST is that the self is a society to the extent that different and contrasting 
societal or individuals are represented in the diverse repertoire of collective voices playing a part in a multivoiced self. Based on the 
interviews we could distinguish three voices of the Self (i.e. I as historian, I as pedagogue, I as political citizen). In addition we could 
distinguish two importantinner-other voices, namely the few Muslim boys who downplayed the Holocaust in the present and the 
inner-voice of the Jews as victims in the past. We found that the voice of the historian was dominant concerning the initial aims of 
the lessons, which was for students to learn tounderstand how the Holocaust historically unfolded in its own time along with its 
devastating impact on such a large group of people. However, during the interviews it became clear that the inner-voice of the 
Muslim students had a big impact on her teaching strategies, as she was confronted with a group of students who did not want to 
learn about the Holocaust. We could distinguish two teaching strategies in how she reacted to these pupils. First, initiated by her 
inner-voice of the historian, the strategy of directly confronting the perspectives of the Muslims boys with her own perspective. This 
strategy epistemologically focuses on deconstructing and nuancing the perspectives of the boys on the Holocaust. Second, we 
found (initiated by the voice of the pedagogue) that her teaching strategies was to change the historical located object Holocaust 
into another object, which is the psychology of evilness, based on her interpretation of Hannah Arends work, the Banality of Evil 
(1963). This strategy is focused on avoiding the epistemological confrontation by searching for common ground between the 
teacher and the class and aims for de-polarization. One consequence of this strategy is that she replaces the uniqueness of the 
Holocaust in the past, by a general and timeless psychological phenomena evilness, which is in all humans independent of time 
and place. Another consequence is that she avoids the specific position of the Jews during the Holocaust. When reflecting on the 
two teaching strategies, we propose that these relate to a broader and ongoing discussing in Holocaust education, namely too what 
extent teaching about the Holocaust should focus on learning about the Holocaust and historical thinking, or whether it should focus 
on universal moral lessons and thus learning from the Holocaust (Von Borries, 2017). Finally, as shown at the start of this proposal, 
we found several examples of interactions between (inner)voices leading to moral and epistemological. Research seminar 
developing students‘ epistemological understanding tensions between the different voices of the Self. We think that the Dialogical 
Self Theory is a helpful psychological theory to understand why teachers can make conflicting moral and epistemological decisions 
in their lessons and in their considerations. 
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67. The Anti-Holocaust – On the use of the Holocaust as a legitimising argument for a naïve and moralistic anti-

racist education in Norway after 2011 
 
In my work-in-process paper I am examining how the Norwegian government has pushed for a new anti-racist education in schools 
after the terror attack in Oslo and Utøya in 2011. My main artefact of study is a rapport from the department of knowledge entitled 
―It can happen again‖. The title of this rapport refers to the Holocaust, and the Holocaust is the event that the rapport centres it 
argumentation around. Using a rhetorical analysis of this rapport I conclude that the government reconstructs the issue of racism as 
a simple one, where knowledge of racism is primarily understood as feeling empathy for the victims of racism, and that this 
empathy will solve the issue. This argument is made using several rhetorical figures, e.g. creating a dichotomy of un-human cold 
knowledge and human attitudes to separate the racist from the anti-racist, presenting a narrative where the Holocaust is seen as a 
result of failing to deal with discrimination, and in the end giving schools the responsibility not to repeat this failing. Reading, writing 
and doing maths is seen as cold knowledge unable to stop racism, and instead the rapport from the ministry of education calls for 
an education based on creating sympathy for the historical victims of racism. Thus, racism is constructed as mainly a moral issue, 
and schools become an Anti-Holocaust institution. This naïve and moralistic description of racism calls for a naïve and moralistic 
pedagogy. I argue that this thinking might be harmful to the anti-racist project, as it shouts the door for schools to engage in 
controversial and uncomfortable discussions of racism I claim that the ministry of education trades multiperspectivity for ideology. I 
will also highlight how this thinking has strongly influenced governmental text on anti-racism in school, including the new core 
curriculum, and can be described as a central trope in Norwegian schooling post 2011. 
 

68. The Maze‟ as a multiperspective approach: The development and application of a lesson for secondary history 
students 

 
This paper presents the design and results of the implementation of a history lesson designed to foment multiperspectivity among 
secondary students in Catalonia (Spain). Employing gamification at its core, the lesson, which researchers entitled ―The Maze‖, 
structures conceptual content based on the construction of ‗us‘ and ‗them‘ regarding three historical encounters, two based on 
historical documentation and a third fictions dystopian encounter. These three scenarios are categorized based on the following 
response-types: factual, fictitious, and emotional. Questions are posed to students such as: How is the concept of ‗us‘ and ‗them‘ 
constructed? Is it possible to construct an ‗us‘ identity without constructing an alternative identity of ‗them‘ as well? Is the 
construction of ‗them‘ merely a denial of ‗us‘ or are defining elements of the ‗us‘ identity embedded in ‗them‘ as well? What social 
mechanisms are activated in this creation? This historically-focused lesson was implemented in 3 secondary classrooms in three 
separate schools. Its overall functionality was assessed though systematic non-participant observation which was analyzed with 
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Iramuteq lexicometric software. Results revealed a direct relationship between student/teacher interactions and the promotion of a 
dynamic learning relationship that seemed to help build basal scaffolding useful for the future understanding of critical of knowledge 
structures of the past. This study provides some evidence that drawing on factual, fictitious, and emotional response-types can be 
beneficial in promoting an understanding of the complexities of historical multiperspectivity in the secondary school classroom.  
 
 

69.  Understanding Learning through the Lens of Acculturation and school Belonging: Life Histories of Syrian 
Refugee Students in the UK 

 
During their attempts to adapt to a different culture, Syrian refugee students, residing in the United Kingdom, demonstrate various 
strategies of acculturation with respect to two major issues– cultural maintenance and contact and participation.   
Integration Policies and the wider cultures' attitudes towards refugees and immigrants are major factors that determine whether 
strategies of acculturation are chosen by the acculturing groups and individuals, or are being imposed upon them (Bourhis et al., 
1997; Berry, 1992). Nevertheless, there is a significant difference between the process of acculturation of immigrants and that of 
refugees, considering the rising hostility towards the latter, the trauma associated with the refugees‘ experiences of fleeing conflicts 
and prosecution, displacement, the process of asylum seeking and resettlement in new societies. Refugees have frequently 
expressed the stress of being segregated and refused among their new settlement societies (Phillimore, 2011); refugee students 
have also expressed these concerns when it comes to adapting to schools' environment, the schooling and the learning processes 
(Régner and Loose, 2006). My research aims to investigate whether the acculturation orientations, adopted or imposed upon a 
group of Syrian secondary school students in the UK, have any impact on these students‘ sense of belonging to school, and how 
these trajectories of acculturation and belonging, shape their experience of learning.  
By employing Life Histories, and giving voice to the Syrian refugee students, this study is a chance to cast light and reflect on the 
prevailing attitudes towards refugees in the United Kingdom, in schools in particular and communities in general, and the impact of 
these attitudes on the young Syrian refugees‘ school lives and learning. 
 
 

70. Migrant young people‟s narratives of ethnonational identities: Implications for practice 
 
The paper explores the intricacies implicated in the weaving of migrant young people‘s ethnonational identities, based upon an 
ethnographic study that examined ethnic majority and migrant youth narratives of the ‗self‘ against the backdrop of increasing 
diversity and rapid social change in Greek society. ‗Identity‘ is conceptualized as a historically bounded struggle of belonging and 
becoming, during which boundaries are being drawn on the basis of similarities and differences between the ‗self‘ and ‗others‘. The 
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presentation reports on in-depth interviews addressed to migrant young people (Ν=46). These interviews were conducted in the 
frame of a broader study, illustrating how they engage in the ‗writing‘ of their ethnonational identities via utilising discursive 
resources, myths and symbols, whilst dialogically conversing with the gaze of  the ‗other‘. The analysis of selected narrative 
accounts unpacks their sense of ‗otherness‘, reinforced by exclusionary dynamics which in turn constrain their sense of belonging 
to Greek society and feed into their ethnic assertiveness. Lastly, it is argued that transforming educational practice requires 
sufficient attention to be paid to the configurations of migrant young people‘s ethnonational identifications and allegiances, as these 
constitute potent resources for self-making but also vehicles of inclusion and belonging, exclusion and stigmatisation. 
 

71.  Does belonging explain differences in study success between students with and without migration 
backgrounds. 

 

The ‗Vrije Universiteit‘ (VU) Amsterdam encourages a learning climate in which all students feel that they belong and that there are 
equal opportunities for students to develop themselves and contribute to scientific knowledge and social 
developments. Nevertheless, non-Western students still have less study progress than students without a migration background. In 
an effort to explain this, this study focuses on belonging. It examines how social integration and feeling socially accepted predict 
differences in belonging and study progress. 

 
72.  My place? School in the perception of students with refugee background 

 
The purpose of the presentation it to show results of research regarding to the perception of Polish school by children with refugee 
migration experience. I have adopted a model of qualitative and interpretative research. The study was conducted with 15 
participants (aged 13 – 16 years old, Chechen and Ukrainian) by participatory photography and narrative interviews. Main research 
strategy was action research. The school is a place of gathering autobiographical experiences which are important from the 
perspective of the successful education and integration processes of refugees students and developing their identity. The refugee 
children‘s perception of Polish school has not yet been elaborated on the basis of empirical research. The space of contemporary 
Polish education differentiates dynamically due to socio-cultural and migratory movements. Since the beginning of the 1990s, 
Poland has been providing protection to foreigners who are looking for safe living conditions. This is related to the Geneva 
Convention of 1951 and the New York Protocol of 1967, signed in 1991, and thereby the acceptance of international obligations 
regarding the protection of asylum seekers.  Currently, the recipients of educational activities conducted in Poland are not only, as 
was the case many years ago, members of the majority and the indigenous minority, but also new groups of immigrants and 
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refugees who, to use Geert Hofstede‘s language, use completely different ―cultural software‖ (Hofstede 2000) from the majority. In 
many Polish educational institutions, the groups of participants are made up of students with different cultural, national, ethnic and 
religious backgrounds (Vietnamese, Chechen, Ukrainian, etc.). The structure of cultural diversity of Polish schools is conditioned by 
various factors (city location: the center of the country, border area; location near the refugee center, etc.). Despite transformations 
in the structure of Polish society, refugee students still constitute relatively small percentage of all students in formal education 
system. Poland is still a country with a small stock of experience with the integration of this group of students. Education of refugee 
students and supporting them in the process of integration is still a big challenge for the teaching staff. Coping with it requires 
thought-out education policy, continuous diagnosis of the needs of refugees students and designing methodological solutions 
adequate to the current needs. In this context, conducting research on the perception of schools by students with migrant 
background is very important. The research shown (analysis the content of students' photos and their narratives) i.a. that students 
paid attention to four types of places at school (safe and relaxing, places of passage, stress-generating, places of educational self-
realization) and processes occurring in them. Based on the analyzes carried out, it can be concluded that school is crucial 
environment in the process of  acquiring knowledge about Polish culture and social reality of living in a new country, developing 
language competences and integration with a peer group. A large group of students (mainly of Ukrainian nationality), claim that that 
they are ready to assimilate (not integrate). They think that being in a new country they should adapt to the new social and cultural 
rules and not show their culture and/or to resign form it. Questions and doubts about student identities appeared in the their 
narratives. Programs in Polish schools and their space are monocultural (not intercultural). Most students don‘t care about that 
elements of their own culture, cultural heritage and identity being present in school programs and in school space. In this case a 
large group of students are afraid of being ridiculed by their peers. 
The results of own research can be useful for formulating premises for further research in this field and educational practice. 
 
 

73.  Citizenship Education: intercultural dialogue and sustainable development. The case of young people from 
Western Mediterranean countries 

 
In the UNESCO document entitled Education for Citizenship for the 21st Century, it is stated that ―citizenship education addresses 
both the individual and the citizen and provides an avenue for each individual citizen to acquire an understanding of the issues of 
peace in the world and the challenges of globalization of economic, environmental and cultural problems.‖ Since sustainable 
development of human beings and the world they live in is linked to the quality of education, the time has come to regard 
citizenship education as a vital part of any education system and any teaching programme. According to UNESCO, culture shapes 
our identity and the development cannot be sustainable without including culture. Culture is recognized through a majority of the 
Sustainable Development Goals (SDGs), including those focusing on quality education, sustainable cities, the environment, 
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economic growth, sustainable consumption and production patterns, peaceful and inclusive societies, gender equality and food 
security. We have done our research work in the Western Mediterranean area with a research on young people from Western 
Mediterranean countries (Portugal, Spain, France, Morocco, Algeria, Tunisia) about their concerns, values and interests. We 
verified that, despite the socioeconomic and socio-cultural differences that continue to exist between them, their values (education,  
freedom, respect, trust, culture); concerns (unemployment, violence, poverty) and interests (travel, internet and sport) converge. In 
relation to Sustainable Development in the Western Mediterranean area we believe that the valuation and knowledge of a common 
cultural heritage and the promotion of intercultural dialogue, it is necessary first of all to work particularly through the new 
generations, to change and evolve the perceptions and attitudes towards the Other and to the common environment by promoting a 
more effective form of cooperation, and highlighting the benefits, for all peoples and cultures of the diversity of culture and the need 
for an intercultural dialogue in order to promote peace in the world and promoting a sustainable development that will preserve the 
environment and will improve the quality of life of all mankind. In the particular context of the Western Mediterranean, the reciprocal 
presence of peoples and cultures on both sides: past, present, future implies a common, integrated, shared, inclusive and 
sustainable vision. This means focusing on the new generations and developing short, medium and long-term cooperation and 
integration mechanisms such as the 5 + 5 Dialogue, highlighting in particular the areas of education and culture and their effective 
contribution to sustainable development.  
 

74. The relations of the degree of students' civic activity and integration to their intercultural competences (case of 
Georgia) [Ilia State University, Tbilisi, Georgia. The research is written in the framework of grant project of 
Shota Rustaveli National Science Foundation, #FR-18-1887] 

 
The concept of interculturalism is one of the foundations for civic education, as the appreciation and acceptance of diversity are 
facilitating factors for the civic integration and inclusion of diverse groups. 
The objective of this study is to determine the impact of intercultural competences of school students  on their civic activity and 
integration. 
In-depth interviews were used to determine the degree of students‘ civic activity and integration; and adapted standardized 
questionnaire was used to measure their intercultural competences. The correlation analysis helped us to determine the relations of 
the degree of students' civic activity and integration to their intercultural competences. 
The following trends were revealed as a result of the study: 

1. In schools where the frontal style of teaching is dominating, the development of intercultural attitudes and the integration of 
different groups are hampered, citizenship awareness is weak. 

2. Students' knowledge of different cultures and their recognition of diversity are positively correlated with their willingness to 
engage, appreciate and consider different opinions while making decisions. 
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3. Students, who place less importance on school in terms of developing intercultural competences, consider social media and 
the living environment as the primary sources of civic education. 

4. The scores of students' intercultural competences in a monocultural setting are low. However, compared to students of 
Georgian-language schools, the civic activity and integration of students of non-Georgian language schools are markedly 
weak, due to solitariness of minority communities, a lack of civic identity, little knowledge of the state language and less 
access to the media. 

5. The intercultural competences of students of monolingual schools in a multicultural environment are significantly higher, 
which are positively correlated with their levels of civic engagement and identity. This is facilitated by the interaction with 
diverse groups in the informal environment, the better knowledge of the state language by ethnic minorities, and better 
access to the media. These competencies are even higher in multilingual urban schools in multicultural environment. 

Thus, the degree of intercultural competences is positively correlated with the levels of students' civic activity and integration, which 
is revealed in the indicators of teamwork, responsibility, companionship, and participation in classroom initiatives. Students' 
intercultural and, accordingly, civic competences, are predominantly influenced by the cultural characteristics of the living and 
school environments (diversity/sameness). The role of formal education is relatively low in the process of successful civic 
integration of culturally diverse students. 
 

75.  Skills for global citizenship in settler-colonial contexts: Canadian teacher candidates‟ civic and anti-oppressive 
pedagogical development 

 
Increasingly, global citizenship education is being advocated as a way for teachers to enable students to confront mounting 
injustices in Canada and internationally. At the forefront of this research is work concerning justice-oriented citizenship 
education in teacher education, where teacher candidates apply a critical lens to systemic inequalities, racism, human rights, 
and environmental issues, and then engage in projects to build justice-based pedagogical practices. In settler-colonial contexts, 
in particular, teaching for justice-oriented citizen participation requires pedagogy that de-centres paternalistic, white 
supremacist, and Eurocentric structures. This paper reports on an eight-month study that examined how teacher candidates‘ 
civic, social justice, and anti-racism knowledge affected their pedagogical development during education foundations courses at 
two publicly funded Universities in Canada. Specifically, the study examined how teacher candidates define civic agency, social 
justice, and anti-racism, and how their own identities influenced their pedagogical choices in these overlapping areas. 
Employing a postcolonial citizenship education conceptual framework (Andreotti, 2006), data indicate that although teacher 
candidates are concerned with a variety of social justice issues, few actually act on these issues. In addition, analysis revealed 
that in order to grapple with problematic conceptual frameworks, teacher candidates need access to new language and 
discourses. These findings include discussion around the need for intentional anti-racist/anti-oppressive civic education in 
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teacher education programs, and how this type of intervention might affect the pedagogies that teachers develop with their 
future K-12 students.    
 

 
76. Using place-based education in an international context that addresses global challenges in teacher education  

 
Place-based education (PBE) is a teaching approach designed to be used in a local context (Gruenewald and Smith, 2008). But 
can PBE also be a useful teaching approach in an international context that addresses global challenges? This study aims to 
contribute to the discussion of using PBE for sustainability education in teacher education in an international context. The authors 
suggest that teachers need time to get to know the history, culture and ecology of the local places in order to use them in their 
teaching. In addition, making a deeper connection with local communities helps student teachers develop better understanding of 
the value of PBE.  
The study is based on Spica, a Nordic network of teacher education programmes in Finland, Sweden, Denmark, Norway, the Faroe 
Islands, Iceland and Greenland. Since 2008, the participating countries have been taking turns in holding an annual one-week 
intensive course for their student teachers. PBE has been one of the primary teaching approaches in the course. The paper 
presents findings based on 67 student reflection papers from three Spica courses. The papers were between 3 and 5 pages in 
length. Thematic analysis was used to analyse the papers. Based on the analysis, three themes were found: First, students noted 
that experiencing PBE was a great inspiration for both their future career in teaching and their personal life. Encountering the place 
and people they visited sparked reflections usually lacking in teacher education. Second, using PBE as a teaching approach in the 
course also proved to be a conduit for critical reflections on issues related to the different places and settings the students 
encountered. Third, using PBE seems to not only have raised the students‘ awareness but has also proven to give insight into and 
inspiration for their future educational practice, both considering how they teach and what they teach.  
One of the most important contributions of our study is that though PBE is originally designed for local contexts, it also proves to be 
a useful teaching approach in teacher training in an international context. It gives students opportunities to engage in a context 
foreign to them and with people from other countries, raising their global awareness and strengthening their global citizenship. At 
the same time, it also proved an inspiration for their future teaching practice.  
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77.  Missing links between intercultural education and anthropogenic climate change? 
 

Arturo Escobar, a well-known Colombian anthropologist argues that in westernized modern cultures, a dualist secular capitalist 
worldview is well established by promoting a profound divide between nature/culture, us/them, and spirit/body. It follows a particular 
ontology where the individual subject‘s autonomy and control over nature is promoted through a productivist rationalist discourse; 
furthermore, it also sustains the belief that objective reality is disclosed by a scientific mind (2018: 139). However, the current 
climate crisis and its potentially catastrophic upheavals, deeply question western views on the future of humanity. As such, scholars 
are urged to reconsider ethics in a nature friendly education (Berdinesen, 2018; Vetlesen & Willig, 2018). Following such trends, a 
rising need is concerning the discussion about an intercultural dimension in climate change as it is also stated in the call of the 
conference (strand 8). Yet, why should intercultural education grasp anthropogenic climate change? A short answer would indicate 
that such change threatens biocultural diversity. Skutnabb-Kangas combined the two fundamental dimensions in life, arguing 
against the danger of linguistic genocide and species extinction in a postindustrial information age (2002). She calls for a 
sustainable qualitative growth based on diversity, multilingualism and multilingual rights, maintenance/exchange of local cultures 
and economic democratization (2002) promoting biocultural diversity (https://terralingua.org/who-we-are/our-team/advisory-panel/). 
However, in times of growing concern for the potential irreversibility of climate change, the twofold preservation of diversity can be 
made even sharper in intercultural education. Escobar (2018) argues for a multilayered struggle, aiming to promote another political 
ontology founded on ecological, social, political and cultural strategies; a call that I believe is also fundamental for intercultural 
educators.  Based on Escobar‘s argument (2018), I discuss in this paper what contribution intercultural education developed in the 
journal of intercultural education (Abdallah-Pretceille, 2006; Bash, 2014; Bleszynska, 2008; Cartaci, 2014; Coulby, 2006; Gorski, 
2008, 2009; Gundara, 2014; Gundara & Portera, 2008; Lahdenperä, 2010; Otten, 2009; Portera, 2008) can do regarding 
anthropogenic climate change. Furthermore, I carryout a preliminary review on how the climate crisis is approached in the journal 
and search for eventual missing links. 
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78. An analysis of a school experience for the aboriginal peoples of Canada: Implementation, Structure, 
Procedures and Attention to Cultural Diversity 
 

"Since the beginning of this century, there have been several schools in Canada which have begun to operate from an indigenous 
perspective. This has been a response to the country's social reality and an attempt to mitigate and correct the consequences of 
residential schools, which caused significant and almost irreparable cultural losses. Yet, very little research has been carried out on 
how these schools work or on the degree of success of the programs being implemented. The aim of this study is precisely to 
understand how one of them, the Aboriginal Learning Centre of Calgary, functions. We will do this by referring to the principles of 
intercultural education and by analysing, at the same time, how the Aboriginal FocusProgram is carried out. With this purpose, we 
observed the school's daily routine, interviewed staff members, discussing topics such as their professional backgrounds, the 
basics of the school's management, their philosophy, the educational activities, and their rapport with the families. The resulting 
conclusions reveal that, despite the fact that not all the tenets of intercultural education are fulfilled, this school utilizes fundamental 
tools which help to construct, consolidate and preserve an indigenous cultural identity, while at the same time providing a safe 
space for the Aboriginal families of the city." 
 

 
79.  Neoliberalism, New Zealand, and the efforts to return to indigenous concepts of education  
 

This paper shares the attempts of New Zealand schools committed to culturally responsive approaches for their Maori and Pasifika 
(Pacific Islander) students. One way they have done this is to draw upon indigenous concepts that inherently support children, 
families, and communities more equitably and by invoking the Treaty of Waitangi, a foundational document that was intended to be 
an agreement between indigenous communities and white communities to share power and governance. Based upon research 
conducted in the spring of 2019 in five New Zealand schools, this paper draws upon interviews with school leaders, observations of 
the schools, and school-generated documents that bring indigenous concepts to life. Although not perfect in any way, this research 
demonstrates the commitment to and the methods by which schools are attempting to enact principles that counteract the cold, 
distant, individuality of neoliberalism which has dominated school systems globally for many years. The goal is to share and 
discuss how indigenous ways of knowing and seeing the world inform practices in schools support Maori and Pasifika students. 
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80.  Intercultural educational approach in Diversity Management within Early Childhood Education and Care 

(ECEC) field. Action-Research to develop a procedure to effectively manage diversity in work environments 
 

Organizational mergers and acquisitions characterise the Italian economic corporate system, in line with the new global economic 
order. In the public Italian ECEC field organisational acquisitions tend to be quite rare. The context of the present research is 
developed within the rare situation of a private ECEC company (GENERA Onlus Company) that took over the management of two 
nursery schools, acquiring the entire team of educators who had been working as public employees for more than twenty years. 
This situation gave rise to the necessity of supporting GENERA Onlus in its attempt to promote actions and policies aimed at 
effectively managing diversity in the work groups. Diversity could be interpreted in its dimensions of citizenship, disability, age and 
gender, but it also concerns organisational and professional background, as well as level of education (Mor Barak, 2014). If 
companies do not manage and value diversity, they run the risk of developing conflicts, creating minority and majority groups and 
raising problems related to job performance (Foster Curtis & Dreachsli, 2008). GENERA Onlus did not have experience in the 
production of policies or procedures to manage diversity in the workplace. 9 people between educators and supervisors were 
involved in the research, which was carried out within the epistemological paradigm of Intercultural Education (Santerini, 2003, 
Portera, 2013). The Action-Research (AR) methodology is used to immediately involve the participants in order to promote changes 
in their job practice. In line with AR method the structure of the research process is carried out within the Practitioner-Oriented 
Practice Research model (Julkunen, 2011). These methodological approaches aim at promoting awareness of the role of diversity 
and its management inside of work environments, reflecting on practices and encouraging strategies for change. The research 
project lasted for a year, with monthly meetings focused on identifying key issues related to the resources and the weak areas of 
diversity in work groups. The main research outcome is represented by a specific procedure for Diversity Management. This 
procedure is composed of policies and organisational interventions aimed at managing the formation of new work groups within 
new services. It will be the point of reference for Genera Onlus in all of the future experiences of merging with new ECEC entities, 
acquiring new work groups, and internal organisational restructuring. 
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81. Individual Needs Or Cultural Differences? – Inquiry Into The Beliefs of Teachers Working In Multicultural Early 
Years Settings 

 
Research aims: In Hungary, the growing heterogeneity of society is a new phenomenon that sets up new challenges for the 
teachers and educational institutions. The research explores international kindergartens in Hungary to examine their intercultural 
teacher communities with special focus on the tensions caused by cultural differences and cultural synergies. The theoretical and 
conceptual framework: The study is embedded in the findings of connected research areas namely the literature on transmigration 
(Schiller, 1995, Portes, 1999, Rizvi, 2011, Mügge, 2016), international and elite education (Vámos, 2011, Jacobs, 2013, Maxwell, 
Aggleton, 2015) and intercultural education and teacher communities (Banks, 1989, 1993, 2001, 2012, Pérez, Godenzzi, 1997, 
Sleeter, Grant, 2003, Boyle, Saklofske, 2004, Talib, Loima, Paavola, Patrikainen, 2009, Gordon-Győri, 2014).Structure, 
methodology: Within the interpretative paradigm, the research uses a mixed method approach, with a case study design, including 
the methods of document analysis, questionnaire, semi-structured interview and observation. The questionnaire included the nine 
items of the short version of the Cultural Intelligence Scale by Ang and Van Dyne (2007). The study unfolds six case studies 
revealing the inner operation of six international kindergartens. Comparative analysis is also presented discovering the differences 
and similarities amongst the institutions. First findings: Every kindergarten seemed to celebrate multiculturalism and to welcome 
teachers arriving from different cultures, but not all of them considered their total involvement in all aspects of the pedagogical work 
and organizational communication. Even though the interviews revealed many examples of intercultural conflicts and tensions, 
none of the institutions provided intercultural training and the teachers claimed to learn intercultural competencies from their 
colleagues. Teachers typically look at cultural differences mainly as individual needs of children and parents, and when they strive 
to fulfill their unusual needs they consider families as paying clients of a private kindergarten.  
Implications: The research can provide new empirical data from the Central-European Region in this research field that gains 
added values by its uniqueness of the almost uncovered kindergarten context. The research can present new ways, effective 
solutions and methods for international and intercultural teacher communities and contribute improving teacher education and 
further research on this topic. 
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82.  Student Outcomes of a Faculty Development Program in Intercultural Pedagogies 
 

Short-term study abroad programs are frequently assumed to be inherently less impactful, in terms of students‘ intercultural 
development, than semester or year-long study abroad. On the other hand, research suggests that, often, semester-long study 
abroad does not create measurable advances in intercultural competence, either!  Taking to heart the research which has 
highlighted the importance of intercultural mentoring as a factor in students‘ intercultural competence development, a research 
university decided to train faculty to be more effective mentors of intercultural competence. In this study, we present the student 
learning outcomes of two dozen Purdue short-term ―departmental‖ programs as measured by the Intercultural Development 
Inventory. Approximately two-thirds of the faculty in the study had participated in a structured 10-hour training program; while one 
third had not.  Findings suggest that with support and faculty development, a two-week study abroad program, if led by a faculty or 
staff member with intercultural pedagogy training can result in as much intercultural competence gain for students as many 
semester abroad programs have traditionally provided. 
 
 
 
 
 

83. Locating Pedagogical Intercultural Community Encounters in the literature of student teachers‟ experiential 
intercultural learning 

 
Studies on pre-service and in-service teachers‘ intercultural learning consistently make a plea for experiential intercultural learning 
to be incorporated in teacher education curricula. Given the importance of providing equitable opportunities to all student teachers 
and the resource demanding nature of study abroad opportunities, experiential intercultural learning at home has been increasingly 
proposed and researched. This can take different forms, ranging from imaginary to real, first-hand experiences. The latter may 
include student teachers‘ in-class and on-campus intercultural encounters with peers, virtual encounters with peers from other parts 
of the world, service learning that may take place on campus or off campus, in the local community, and teaching practicums at 
multicultural schools. This paper locates another proposed educational opportunity, the Pedagogical Intercultural Community 
Encounters (PICEs), within the literature of experiential intercultural learning at home. It compares primary findings on PICES to 
secondary data on the experiential intercultural learning opportunities mentioned above, attempting to better understand the 
possible strengths and limitations of each. The findings on PICEs derive from a doctoral study which took place in Greece and 
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investigated the intercultural encounters of student teachers with perceived diverse people, including people from migrant, refugee 
and Roma backgrounds. 
 
In line with an approach to intercultural learning as a lifelong process that results from a mosaic of life experiences, it is proposed in 
this paper that student teachers are provided with several opportunities for experiential intercultural learning over the course of their 
studies. However, it is suggested that student teachers are involved in community-based educational initiatives at least once during 
their studies as these can involve encounters with vulnerable diverse others and reveal possible power imbalances. Such 
intercultural encounters may be more challenging than those with university peers and can thus be conducive to critical intercultural 
learning. 
 
 

84. Fostering teachers‟ global competencies: Bridging Utopian expectations for internationalization into reality 
through exchange 

 
Teachers are essential to fostering global engagement yet teacher education programs focus on local needs and issues. Course 
requirements and student teaching fill a pre-service teacher‘s preparation leaving minimal time for study abroad, language study or 
internationally-focused electives (Longview, 2008). The Longview Foundation (2008) finds, "the critical role of teachers in 
internationalizing...education has never been clearer, yet today‘s educators rarely begin their careers with the deep knowledge and 

robust skills necessary to bring the world into their classrooms" (p. 3). Internationalization requires new pedagogies and calls for a 

model of systemic change (Duffy, 2009), and while accepted best practices encourage global engagement and interactions, lack of 
resources prevents implementation (Schneider, 2003). Learning from an innovative opportunity for current and future teacher 
educators and teachers to explore education internationally, this paper will study the effects of this microcosm of reform. Examining 
how participants in the Open GATE (Global Awareness in Teacher Education) program draw upon their experiences in the partner 
countries (Norway and the United States) to deepen their understanding of internationalism, the analysis will offer insights into 
research partnership development between young scholars; systematic collaboration between student and faculty peer groups; 
stakeholders‘ roles on critical forms of research to facilitate educational transformation; faculty exchange of curricula, pedagogy and 
best practices in teacher education; and, early career scholars‘ capacity to produce consequential research.  The paper shows how 
education stakeholders and systems can knowledgeably support teachers‘ development of global competence and transformational 
teaching to what is otherwise seen a utopian expectations of education. 
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85. Challenges for inclusive education through home languages in the Caribbean part of the Kingdom of the 
Netherlands 

 
The development of linguistically inclusive education in the Caribbean part of the Kingdom of the Netherlands is a complex and 
intricate process in which clashing beliefs on the use of languages in education, the way we learn languages and the status of 
languages play pivotal roles. The introduction of the use of home languages of the majorities of the populations of these areas 
(varieties of English and English lexifier Creole in the Leeward Islands and Papiamento/u in the Windward Islands) in education as 
well as in governance and the judiciary is not uncontroversial. The concept of home languages is a container concept for 
indigenous languages, creole languages, migrant languages as well as colonial heritage languages. Not all home languages have 
equal status, as in many cases it is the colonial heritage language that has a dominant position in education, governance and the 
judiciary while not being the home language of the majority of the population. Due to financial and technical restraints, but also due 
to lack of understanding of the importance of language for the socioeconomic development of the populations of these countries, 
indigenous languages and creole languages are often relegated to a secondary role in these societies or, in some cases, are even 
formally excluded from use in certain domains.In this contribution we will discuss an inventory of beliefs on the adequateness for 
academic use and status of the different languages in the Caribbean part of the Kingdom of the Netherlands as part of an effort to 
understand the processes that underly the resistance to the development of inclusive education in the home language of the 
majority of the populations of these islands. This inventory is based on the outcomes of four research projects in which the authors 
of this paper were involved on the islands of St Eustatius, Sint Maarten, Curaçao and Aruba.  Among other issues, these studies 
investigated attitudes and beliefs related to language in general, and related to the adoption of the former colonizer‘s state tradition 
and language regime in particular. Despite the complexities involved in the integration of home languages in the classroom, over 
the past decade a number of successful innovations have been implemented that promise to contribute to the further development 
of inclusive education on the islands. The Scol Arubano Multilingual in Aruba, the transition to English as the medium of instruction 
throughout the school system in Sint Eustatius and the support provided by the Dutch language authority TaalUnie for a 
collaborative project for the development of materials and methods for Dutch as a Foreign Language demonstrate that policies are 
now shifting towards increased use of home languages in the schools of the Caribbean part of the Kingdom of the Netherlands. 
 
 

86.  The More Languages, the Merrier? Influences of Family and School Language Policies on Ethnolinguistic 
Minority Children‟s Subjective Well-Being 

 
 Immigration can have profound and long-lasting impacts on subjective well-being (SWB), even among younger generations who 
have not migrated themselves. Amidst the myriad challenges facing ethnolinguistic minority members and their children, fluency in 
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the institutional language (otherwise known as the majority language; IL) of the destination society can be crucial to gaining 
familiarity with the culture of the new community and access to its resources and thus beneficial for SWB. On the other hand, 
proficiency in the heritage language (HL) enables people to maintain a sense of belonging to their own ethnic group. However, the 
potential links between language and SWB are complex and gaps and ambiguities remain in the literature. For example, studies 
focused on multilingualism and SWB tend to conceptualize multilingualism as an individual attribute, while glossing over the 
collective dimension of the immigration experience. The family is a crucial context because immigrant parents and children usually 
exhibit quite different speeds of language acculturation. In addition, the school context often plays an important role in shaping 
children‘s language preferences. Lastly, the benefits of speaking multiple languages have, at times, been attributed to belonging to 
multiple ethnocultural groups, leaving the specific nature of the relationship between language, identification and SWB unclear. 
 
 
 

87. Towards Cognitive Justice: The Austrian School Network voXmi and Its Concept for Multilingual School 
Development in the Era of Digitalization 

 
Since the 17th century ―all knowledge that have not been cast in some of the modern European imperial languages [...], grounded 
in Greek and Latin, were not and are not sustainable knowledges‖ (Mignolo, 2007, p. 388). De Sousa Santos (2007), is warning 
against the consequences of cognitive injustice that along with the languages is excluding different kinds of knowledges. In a 
globalized society where multilingual people represent the overwhelming majority, it is needed to widen the perspective on 
languages (Khan-Svik et al., 2019).  The school network voXmi1, supported by the Austrian Federal Ministry of Education, was 
initiated in 2009 with the concern for strengthening multilingualism in Austrian schools as an important measure to prevent violence 
and to build a peaceful, democratic and fair society (Maurič, 2015). The idea was to give a place to all languages that students 
bring to school, as well as in the wider school community. This concept includes family languages as well as foreign languages and 
minority languages. Following the trends of the 21st century education, a particular emphasis was given to digital media as an 
important resource for the development of teaching and learning and beyond, networking and teacher training. Basic demographic 
data  
Today, the school network voXmi unites more than 50 schools of all types and from all federal regions of Austria: Primary schools, 
Secondary schools as well as Vocational training schools and schools that offer programs for Special Education.  
Experience of voXmi with regard to digital media  
With the objective to support different aspects of school development, voXmi activities include:  
1 www.voxmi.at. The akronym voXmi means learning languages from each other experiencing the feeling of community, German: 
„von- und miteinander Sprachen lernen und erleben―  
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Teaching and learning  
• the flipped classroom approach allowing to learn at one‘s own speed  
• radio projects in many languages that also involve families and community  
• tablets and own digital devices to give students a voice and support language learning  
• Gamification and augmented reality applications to provide learning opportunities  
 
Professional development  
• online peer learning  
• eLectures on current development issues like the parents   involvement in multilingual school development, refugees and migrants 
in school, digital media in class  
Conclusion and outlook  
Multilingualism in many aspects is a chance for globalized societies. It is certainly contributing to sharing world knowledge. It is also 
undeniable, that there is still a significant gap in knowledge and empirical data regarding the effects of voXmi on cognitive justice. 
 
 

88.  Identifying, deconstructing and problematising the image of the „Other‟ in History Education 
 
In this roundtable the panellist will be asked to reflect on these questions: 

·         In History Education, how is the ‗Other‘ presented in the curriculum? By teachers? By students? 
·         Why is the ‗Other‘ used as a medium of representation in History Education? What does this image try to achieve? 
·         What impact does this have on students? Teachers? Greater society? 
·         How should what is currently positioned as the ‗Other‘ be positioned in the future? 

After this, the floor will be opened for questions, discussions and contributions by others. 

 
 
89. School Leadership, Reflective Practice and Education for students with Refugee Backgrounds: A pathway to 

Radical Empathy 
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The challenge of educating students from refugee and asylum seeker backgrounds has grown considerably in recent decades as 
the global diaspora is increased daily by war, famine, discrimination and disasters. Whilst many of these millions of students are 
accommodated in countries that are geographically and culturally closer to their homelands, there are thousands of students who 
are educated in the schools of new homelands that are socially and culturally different from those in the contexts from which they 
had fled or been displaced. Western educational institutions are increasingly regulated by policy, competitive testing and 
examinations and the evolution of school cultures, all of which confront students whose formal education may have been non -
existent, interrupted or furtively undertaken. In many schools in their new western homelands, the difference between being 
‗othered‘ and being accepted and nurtured as learners can be attributed to the dispositions, aptitudes and professional ethics that 
are embraced by school leaders. This presentation discusses one aspect of school leadership that is critical to this role but 
frequently remains unexplored, even by school principals and school leaders themselves; the importance of reflective practices that 
facilitate the conscious examination of personal perspectives and professional decision making. In many cases, school leaders are 
allocated students with refugee and asylum seeker backgrounds without taking an opportunity to reflect on the inevitable impact 
that multiple degrees of difference amongst the new enrolments themselves and between the majority student population will have 
on their own roles, the culture of the students and the wider school community. While much attention is placed, in policy and in 
practice, on the pragmatic arrangements associated with language support and refugee agency liaison, the aspect of schooling that 
is most critical to the success of these student cohorts; developing feelings of belonging and inclusion; are not as routinely and 
consciously prepared for by school leaders. Despite, in many cases, public acknowledgement of compassion, consideration and 
welcoming towards these students, there appears to be little evidence from school leaders that they have engaged reflectively 
about the ways in which they could make these feelings of goodwill and kindness a reality in their schools, about challenging the 
dominant attitudes and values  of the school community or about altruistically finding ways to involve themselves in radical 
empathy. 
 

90. American Dream or American Nightmare: Trauma, Hope and Resilience of Immigrant Students in a U.S. School 
 
One of the often explored topics in education of immigrant students has been the educational achievement of various immigrant 
groups. While relevant and unavoidable in discourses on education, academic achievement of immigrant students is becoming 
inseparable from the experiences in their home countries and changing attitudes in many countries towards immigrants and 
immigration. Paradoxically, as the landscape of our global world continues to diversify, anti-immigrant feelings are on the rise. Anti-
immigrant sentiments are evidenced in the school context, resulting in a general lack of empathy and discrimination in school 
settings (Brown & Lee, 2015; Gniewosz & Noack, 2015, Jones and Rutland, 2017). The focus of this study is on four immigrant high 
school students from various Latin American and African countries. As an educator working with immigrant English learners, I have 
observed frequent student to student aggressions and hostilities, and a general lack of tolerance for minor behavioral infractions of 
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immigrant children. Research points out that teachers can influence how the members of an ethnic majority view their minority 
counterparts in a school setting. Generally, more positive relationship between ethnic majority teachers with their ethnic minority 
students was associated with more positive outgroup attitudes (Thijs and Verkuyten, 2012; Geerlings, Thijs, and Verkuyten, 2017). 
Especially prominent forms of student to student aggression at a Midwestern American high school, where this study originates, are 
offensive comments by African-American students directed at African immigrants. Located in a metro area of a mid-sized city, this 
school has been experiencing a decline in academic achievement and a notable increase in school violence. Killen, Rutland, & 
Ruck, quoted by Jones and Rutland (2017) state that ―despite increasing research on intergroup attitudes in children and 
adolescents, interventions to reduce prejudice toward immigrants in childhood and adolescence are not widespread and are rarely 
informed by developmental science‖ (para 11). Findings of Held and Lee (2014) link a high rate of discrimination against Latinx 
students to their potential psychiatric disorders. They find that the effects of discrimination on psychological disorders was greater 
for Mexicans than other Latin American immigrant groups. Latinx segment of the student body designated as English learners 
appear to be the most transient, mostly undocumented and often unaccompanied minor children hosted by relatives or cared for by 
older siblings. Sara, Glenda, Alejandro, Stani, and Tai come from ethnically, geographically and culturally different places and their 
journeys from the countries they left to the United States are marked by trauma and uncertainty. The aim of my study is to look into 
the interplay of majority-minority student and teacher social interactions at the school these students attend and where I work as 
their ELL teacher. Specifically, I will examine a potential link between how they position themselves among their peers and 
teachers, their experiences prior to arriving to the United States, and their overall social emotional wellbeing and academic 
success. A number of ELL students at this school received a mental health counseling services that were built into the school 
budget. Starting at the beginning of this school year those services are no longer provided. Two among the student participants 
were receiving the mental health counseling in the previous years, due to a major trauma each one of them experienced in the 
countries they fled. Through personal observations, one on one interviews and focus groups, I will monitor the students‘ coping 
skills and if and how a lack of counseling is affecting their overall well-being. The study is in the process of the IRB approval and by 
mid-November I anticipate to be able to conduct a preliminary data analysis.    
 

91. The New Zealand indigenous welcoming ceremony of the „powhiri‟: an authentic welcome to newly arrived 
refugees 

 
The refugee experience typically includes trauma, deprivation and loss in varying degrees of severity. However, individuals have 
also ‗survived‘ these circumstances and in recent years, former refugees, service practitioners and academics have begun decrying 
the over-use of deficit terms and designations such as ‗trauma‘ and ‗Post-Traumatic Stress Disorder (PTSD)‘ in both the discourse 
regarding as well as the mediation treatments offered to newly settled refugees. This presentation will describe an alternative, 
strengths-based approach which has been implemented by teaching staff at New Zealand‘s national refugee reception centre. The 
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pedagogical model underpinning this programme includes elements designed to ensure newly-arrived refugee participants feel 
welcome, safe, empowered, and self-confident, and that they are provided with the opportunity to develop trusting relationships, to 
plan for a new future, and to develop a range of skills and competencies appropriate to the resettlement process. These elements 
in themselves potentially have healing effects, which may support the recovery process and they also support resilience and self-
assurance for meeting settlement challenges in a new, permanent country of residence.  
     
 

92.  Social Development through (global) Citizenship Education: A Case study in the City of Rio de Janeiro 
 
The concept of citizenship is nowadays debated and under tension, often called not appropriately in a sense of merely analytical-
reconstructive path, ―as a determinative legal status‖ (Nguyen, 2018, p. 93). It goes rather beyond, having a specific meaning of 
nexus between individuals and society and identifies the political, social, economic and cultural characteristics of such a nexus. 
Concerning global citizenship, a pivotal role is played by the individual, which is the key driver of such nexus. Each individual needs 
to acquire knowledge on how to ―join‖ the society towards a common goal of social development. Acquiring the capacity to be 
politically, socially, culturally and economically active member of the society is a fundamental component of global citizenship 
education. Educating for citizenship from a civics perspective is a way to ―invest‖ in the main learning outcomes (UNESCO, 2015), 
namely: cognitive (knowledge, understanding and critical thinking); socio-emotional (sense of belonging and sharing 
responsibilities); behavioural (acting effectively and responsibly, motivation to take action). Much has been discussed in terms of 
the positive aspects of having satisfactory programs of citizenship education in schools. Some researchers believe that citizenship 
education should focus on students‘ empowerment (Menezes, 2003; Isin, 2017; Lin, Fahey Lawrence, & Snow, 2015). McIntosh & 
Youniss, 2010) argue that it enables youth to ―learn by doing‖, or put the political and social skills and knowledge in action. Other 
scholars, linking the decline of actively choosing capacity, address the importance of developing citizenship learning situations 
which engage students as ―active change agents‖ instead of clients or consumers (Barber, 2008; Pinkett, 2000). This paper focuses 
on the experience of implementing a pilot citizenship education module within the activities of the project ―Urban regimes and 
citizenship: a case study for an innovative approach‖, funded by the Swiss National research Foundation (SNSF), CNPq and 
FAPERJ (Brazilian research foundations). It entails the usage of active teaching methodologies – namely debate (Kennedy, 2009; 
Kennedy, 2007), particularly the speed format, and Problem Based Learning (Panlumlers & Wannapiroon, 2015) – in a secondary 
public school in the city of Rio de Janeiro in the context of sociology classes. We believe that sharing this experience can be useful 
for those interested in elaborating strategies of dealing with the subject of global citizenship in school environments not only, but 
especially, in cities characterised by a complex social and political texture, which face specific challenges in terms of impairments 
to the progress in social development. 
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93.  Global citizens facing fake news 

 
UNESCO (2015: 15) states that Global citizenship education aims to be transformative, building the knowledge, skills, values and 
attitudes that learners need to be able to contribute to a more inclusive, just and peaceful world. A key challenge noted today is that 
of digital information disorder with polarization between people fueled by the spread of biased and false information (Wardle & 
Derakhshan, 2017). Today there is a call for media and information literacy (MIL) in education to safeguard citizens from digital 
disinformation and support intercultural understanding (EU, 2018). MIL is underscored in the Swedish national curriculum, and our 
current research shows that the challenge of access to news is not as great as the challenge of evaluating digital information. In 
Sweden, young people read and share primarily credible news from established news media (Nygren, Brounéus, & Svensson, 
2019). However, teenagers and adults all struggle to separate credible news from biased and fake news (Guath & Nygren, 2019; 
Nygren & Guath, 2019) We find that skills of MIL are associated with higher education, education in the humanities and art, and 
appreciating credible news. Overconfidence is associated with poor performance especially among young Swedes and citizens with 
lower education. We need to develop evidence-based materials and methods to promote critical and constructive mindsets among 
citizens, mindsets based on scientific curiosity, not overconfidence. In the News Evaluator project we address this issue by 
developing digital and educational support for teaching and learning how to navigate online news in ways similar to fact-checkers. 
In large scale impact studies and smaller experimental studies we test and develop materials and methods to support 
technocognition (Lewandowsky, Ecker, & Cook, 2017) in education and society. Our most current findings highlights the complexity 
of promoting skills and attitudes linked to MIL. In our paper, we will present how classroom activities may promote attitudes but not 
skills. We will also present how a self-test designed to support lateral reading and debunk deep fake may be a tool to promote 
critical and constructive citizenry in a world of disinformation.    
 
 

94. Culturally intelligent communities: valuing diversity and building citizenship through mediation 
 

In Portugal, for about two decades, the High Commissioner for Migration has been developing public policies for the integration and 
social inclusion of migrants, religious-ethical minorities and refugees. One of the aspects for this implementation is the financing of 
specific programs and projects, of which the Intercultural Municipal Mediators Project, framed in the Operative Program of Social 
Inclusion and Employment (POISE), of 2018, whose main objective and focus of intervention is the active inclusion of immigrants 
and ethnic minorities. In February 2019, 12 projects were approved and funded at national level, with a duration of 3 years, 
consisting of Municipal Intercultural Mediation Services, led by the Municipalities and involving local entities representing the 
cultural and ethnic diversity of the territories. In this context, mediation is adopted as innovative social technology, which aims to 
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add "more value" to people, communities, institutions and society through a methodology that promotes empathy, recognition of 
diversity, rights and duties and social equity. Each of these projects has specific characteristics according to the culturally 
significant diversity of the communities, their needs and resources, and is part of a team of intercultural mediators who are 
responsible for implementing local actions that pursue the objectives of the program (POISE). Who are these teams? What actions 
are they developing on the ground? How do they work and articulate with local communities and entities? What is the qualification, 
monitoring and supervision of mediators who do not have training in mediation? To what extent are these projects and mediation 
teams empowering individuals and communities, where diversity is valued and effective citizenship built? These questions will 
guide the argumentative narrative, based on qualitative research, of the team of researchers from three Portuguese Universities 
belonging to the Higher Education Network of Intercultural Mediation (RESMI). 
 

95.  Teacher education students‟ understanding of diversity in a critical multicultural education program 
 

Research shows that discourses on multiculturalism and multicultural education often focus on othering. Discourses on cultural 
diversity also suffers the same problem (Fylkesnes, 2018). Diversity as a stand-alone term has been criticized for other reasons, 
but opens up for leaving the focus on the multi-cultural other behind. This study looks at how Finnish teacher education students, 
enrolled in a new teacher education program focusing on critical multicultural education, relate to diversity. The aim being to 
understand if othering is still present when culture is not in focus.  
We analyzed six focus-group interviews with groups of three to five second- and third-year students from the five-year teacher 
education program, using discourse analysis (Gee, 2014). The results show a strong commitment to the more abstract construct of 
diversity, but a large variation in what groups or identities are recognized as belonging to it. While all students profess a general 
commitment and positive attitude towards diversity, some categories generally associated with diversity are either only briefly 
mentioned or not mentioned at all. Those are: sexual orientation, religion, a widened gender spectrum, class, and racialization. 
Among the categories identified by the students, two main perspectives on diversity emerged, one narrow and one widened. 
Students with a narrow perspective focus on categories associated with immigration, such as foreign language or ethnic 
background, as well as disability and socio-economic position. They have a hard time recognizing more normalized diversity such 
as national languages and gender. Teachers with a widened perspective emphasized that ―we are all part of diversity‖, making 
diversity a more inclusive concept where the active ―othering‖ disappears. These teachers include normalized diversity in their 
views of diversity. Students‘ narrow understanding of diversity still maintain a strong focus on othering, while at the same time 
broadening who ―the other‖ is, in this case children from less affluent families or with presumed special needs. Students with an 
inclusive view on diversity, however, demonstrate the importance of broadening the definition of diversity to include more societally 
normalized diversity, which easily becomes invisible. The categories not emphasized by either group suggest that there is also a 
passive othering taking place. This makes it clear that non-normalized groups and societal 
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96. New Issues of Teacher Education for Diversity in Japan: From a Perspective of Intercultural Education. 
 
This presentation aims to describe critically what kinds of issues are discussed in the context of teacher education for diversity, 
especially for multicultural children in Japan and make clear of an importance of perspective of intercultural education. In Japan, the 
number of multicultural children is gradually increasing and educational support for them is one of the educational issues that need 
to be dealt with. Schools which accept these children have some problems with teaching Japanese and other subjects, intercultural 
understanding for Japanese children and multicultural children, and also school development for diversity. The Ministry of 
Education, Culture, Sports, Science and Technology (MEXT) was confronted with this school situations, therefore the MEXT 
requested ―the Society for Teaching Japanese as a Foreign Language‖ to develop a model program of teacher education (initial 
teacher education and in-service teacher training). Some members of this society are experts in teaching children Japanese as a 
second language and they lead to this project and some researchers in the area of multicultural education in the USA and 
intercultural education in Europe are joining in this project. This project published their reports about some trials of the model 
curriculum for the initial teacher education at university and for in-service training. It could be helpful. However, from my perspective 
of intercultural education in Japan and Germany, this model program lacks of the concept of intercultural education and it seems to 
focus on Japanese too strongly and on supportive care of the differences of language. I presume that it‘s the causes of a confusion 
between multicultural education and intercultural education and lack of the understanding about the process of development of 
multicultural education in the USA and intercultural education in Europe. In this presentation, I will describe the outlines of 
educational policy, the model program and the discussion of intercultural education in Japan and make clear as a conclusion what 
is important in order to improve the model program for teacher education for diversity in Japan.  
 

97.  Rethinking diversity initiatives in U.S. universities 
 
Considerable controversy has arisen in relation to the effectiveness of diversity initiatives being undertaken across university 
campuses.  One of the most change-limiting challenges is that associated with documenting the impacts of such efforts on 
measurable outcomes, including practices relevant to recruiting, hiring, and retaining persons with culturally diverse identities and 
ensuring the inclusion and influence of such persons in setting university goals and policies.  Even more challenging are changes to 
institutional culture that would encourage diverse persons to engage with the institution in a manner that reflects authentic cultural 
exchange rather than cultural assimilation.  This would require the address of power differentials that serve to ensure that the 
agendas and sensibilities of dominant in-groups are prioritized.  The limited benefit derived from popular diversity initiatives lead 
many to question, ―Can implementation of diversity, equity, and inclusion efforts have any likelihood of success absent exquisite 
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awareness and ‗know how‘ on the part of those who lead our institutions?‖  Our experience is that initiatives undertaken to promote 
diversity, equity, and inclusion address individual rather than system-level barriers to change; prioritize individual prejudice and bias 
over institutional discrimination; and charge with executing diversity initiatives those persons who enjoy some of the most privileged 
racial/ethnic, gender, economic, and social identities.  In order to move beyond these types of initiatives, we must move towards 
policies that require the wholesale abandonment of discriminatory institutional practices and that emphasize maintenance of 
change through accountability.  Immediate transformation will require a willingness to challenge the status quo.  This can most 
effectively be achieved by: (1) consistent top-down messaging related to the importance and competitive advantage of creating a 
maximally diverse university community, (2) hiring into key leadership positions persons who hold non-dominant cultural identities 
and entering into contractual agreements that give these persons the authority to create, enact, and enforce policies that promote 
diversity, equity, and inclusion; (3) restructuring units to specify and compensate as an administrative assignment work done to 
ensure that unit members comply with all institutionally-mandated diversity, equity, and inclusion policies and procedures; and (4) 
creating a university webpage that presents institutionally-mandated diversity, equity, and inclusion policies and procedures and the 
benchmarks to be used in establishing the level of compliance with and the effectiveness of these policies and procedures.  
 
 

98. Roma women‟s perceptions of Education: Remedying Deficit, Awakening, New Identities 
 
In Greece irregular school attendance and school dropout characterizes a significant proportion of children belonging to Roma 
families, travellers and permanently settled. The economic problems and the need to support the livelihood of the family, the 
frequent travelling, the institutional discrimination practices in school and their marginalization in the classroom are considered the 
main factors that lead to school drop-out. Especially for the girls in Roma families, getting married at an early age constitutes a 
strong tradition that forces them to leave school. However, deviations from this tradition are recorded, which may indicate a change 
of paradigm concerning the relationship between women and education. The present paper follows the biographical approach. It 
draws its data from the in-depth analysis of the life stories and education of three generations of women (grandmother-daughter-
granddaughter) from Roma families permanently residing in northern Greece. It presents that Roma women‘s perceptions of 
education in Greece vary from generation to generation according to the predominant gender and education models. In addition to, 
it highlights the expectations and the suggestions which the 11-14 year- old Roma girls make for school improvement and the 
decreasing of dropping out.  
 
 

99. Multilingual Learning in Language Educational Subjects in the European School 
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         The paper proposal discusses the linguistic concepts of sociological models of action theory and their implications for 
promoting curricular frameworks of language learning in school, as part of an ongoing PhD research study.  Since the second half 
of the 20th century action theory-models, e.g. ―The Communicative Action Theory‖ (1981) by Jürgen Habermas, have had an 
overall impact not only on the discipline formation of ―Pragmatics‖ in European Linguistics, but also on European curriculum 
development in subjects affiliated to the humanities. In this paper the question is raised whether the scope of these theories can 
include 21st-century societies of transformation through global processes of flight, immigration and migration. In the field of German 
Pragmatics recent discourse streams suggest that the defining operators of the discipline need to be revised, with respect to 
opening up the traditional canon of research criteria towards including, for example, the corporeality of speakers and the 
multimodality of speech in relation to corresponding contextual situations. Another incentive to tackle the problem of covering 
language-in-use in the related research study originates in the advancement of a new sociological model on social actors, agents 
and agency, i.e. ―The Reflexive Imperative‖ (2012), developed by Margaret S. Archer. Archer‘s main thesis implies that the 
conceptualisation of social processes in the tradition of paradigms coined before world system‘s changes before the 1980s/1990s is 
outdated. Such theories cannot explain any longer the fluidity of change and it effects on socialisation resulting in a conversion of 
social entities from static conditions to continually newly-emerging ones. The author challenges classical action theory demanding a 
reconceptualisation of socialisation as ―relational reflexivity‖ enhancing the concept of symbolic action towards agency within 
systems-related processes.The research project in question is an intercultural oral speech-related qualitative study of language 
acquisition in the globalised European classroom of today. The project proposal, on the one hand, connects the discourse in 
pragmatics on the concepts of multilingual competence with the intercultural educational discourse on multilingualism, on the other 
hand. Its central focus is on the notions of ―communication‖ and ―reflexivity‖ delineating individual speakers‘ multimodal actions by 
relating to others in communicative situations. The objective of the research project is to clarify the relationship between action, 
utterance, and thought process sustained by the deployment of communicative prerequisites and cognitive abilities in the target 
language L2 to be acquired, and controlled through speakers‘ pragmatic L1-knowledge, based on his multilingual dispositions. 
Concerning research desiderata, linguistic phenomena of diverse speakers‘ bi-directional pragmatic transfer have so far been 
established in the fields of both bilingualism and pragmatics in general social contexts. However, there is a lack of current linguistic 
research in school subject disciplines tackling questions of multilingual use of existing L1-resources for the purpose of  
acquiring and elaborating L2-cognitive structures, for example in oral bilingual language practices. Thus, the PhD study aims at 
creating with its results a basis for paradigm development considering multicultural learning situations of the 21st century with 
respect to curricular frameworks, and to macro-educational policy lines. 
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100.  A case study in dealing with a language switch: educating medical students in an English-taught track in the 

preclinical years, followed by hospital training in a Dutch-spoken setting 
 
In the Netherlands medical students start their career with a bachelor phase of three years in which they gain a lot of theoretical 
medical knowledge. The last three years (the master‘s phase) consists of training in clinical skills, hospital rotations and a scientific 
project. When completed successfully, the student obtains a basic medical degree. Since 2009 the University of Groningen offers 
both Dutch and English-taught tracks in the bachelor in Medicine, unique in the Netherlands. Around 30% of the student population 
does not have a Dutch passport, or was not raised in the Netherlands. All master students have to do their clinical rotations in 
hospitals in the North-East of the Netherlands. Consequently, the non-Dutch speakers needed to learn to listen, read, speak and 
write in this language (CEF B2/C1 level). These future doctors should understand everyday life and cultural aspects of their 
patients. Furthermore, they have to pass an exam in Medical Dutch (practice jargon-specific reading, listening and speaking with 
medical personnel and patients, as well as writing correct medical reports). This extracurricular preparatory programme was yearly 
adapted for improvement. In 2012 the first international students entered the master phase. Five years later supervising staff 
perceived too often that among the non-native master students the knowledge of Dutch language and culture was not sufficient. 
Especially at the start of the clinical training this appeared to hinder the collaborative learning process. Considering, however, that 
some international students seemed very well adjusted, we wondered what made them successful‖.In 2017-18 we conducted a 
survey and additional interviews amongst 78 (39 %) international and Dutch students who were in the clinical trajectory after 
finishing the English-taught Groningen bachelor in Medicine. Also teaching and support staff were asked to think over strategies in 
teaching, learning and organisation of education, which could help students to accurately communicate and interpret interactions 
between themselves and others within the context of healthcare. The results show that, among others, an active participation of 
non-natives in the Dutch society is key. The curriculum should be explicit about norms and values, instead of having ―hidden‖ 
learning goals. Furthermore, the Medical Dutch language training seemed not fit-for purpose. Not all assessors in the clinic felt 
competent enough in intercultural communication. International students sometimes experienced humiliation due to the directness 
of the narrative feedback. 
It is also noted that the social capital of our cultural and linguistic diverse group was not fully utilized. 
 

101. Youth of color in Icelandic and German schools: Discrepancies of self-perception and perception by others 
 

This contribution presents findings from two qualitative studies in Iceland and Germany about the school experiences of students 
who were born in these countries and have so called an immigration background. The theoretical framework and focus of data-
analyzing include perspectives of critical race theory (Gillborn 2015) that contextualize the narratives and school experiences of the 



 
 

137 

students. The contribution discusses different phenomena of racial differentiation in the school systems of Iceland and Germany, 
which show up that there is some kind of colorblindness in the structure, but also subtle practices of prejudice by ‗significant other‘ 
(i.e. staff members, classmates). Therefore, the youth perceived some discrepancies between their self-perception and the 
perception about them by others. 

 
102. The (De)Construction of the Other Through International Volunteerism 

 
International volunteerism (IV) offered through U.S. universities to promote globalized education and citizenship offer direct 
intercultural experiences and community-building skills to the student volunteers.  Although designed to further the cause of global 
social justice, IV carries, ironically, the stigma of furthering the East-West divide by perpetuating social inequalities.  Hence, the 
pedagogical goals of enhancing intercultural dialogue and providing transformational learning as codified in IV are challenged.  In 
responding to scholars‘ calls for the critical assessment of IV, this study examines how intercultural encounters with the host 
community present volunteers the chance to engage in meaningful intercultural exchange.  The volunteers‘ discourse about the 
Other—that is, their (de)construction of the interaction with host community members they encounter—is used to reveal their 
involvement in transformational dialogue.  The politically responsive constructivist theory of communication (PRCT) is used to guide 
the study design, since it employs a critical lens in analyzing power laden communication (Deetz & Simpson, 2004; Simpson, 
2008).  Its core concepts, such as Whiteness, dialogue, racism, and color-blindness, allow the description of the volunteers‘ 
discourse about their IV experience.  In particular, the IV experiences examined in the current study took place in Cambodia and 
Thailand—two nations that have long been disadvantaged in East-West global relations.  The participants (nmale = 2; nfemale = 8) are 
full-time students at U.S. universities on the West Coast and Southwest who, at the time of their interviews, were concluding their 
IV in the aforementioned countries.  Data analysis using the grounded theory (Creswell, 2019) revealed that the discourse of the 
volunteers coherently encapsulates their (de)construction of the Other through the orientalist gaze (Said, 1978).  However, the 
volunteers‘ participation does not seem to have enabled them to fully realize the transformational potential of the cross-cultural 
experiences.  Recommendations on improving IV curricular designs that center on culturally responsive pedagogy are suggested. 
These include pre- and post-departure and post-trip education grounded in sociohistorical understanding of the host communities in 
order to facilitate meaningful intercultural exchange with the communities; semester-long intensive language training as part of the 
preparation for engaging in volunteer works; and the PRCT as a model to engage volunteers in transformational intercultural 
dialogue.  The strategies discussed are aimed at enhancing the volunteers‘ self-reflexivity and empathy, reducing ethnocentrism, 
and being mindful of socio-historical power imbalances when volunteering in host communities.  
 
 

103.   Multilingual education: Arabic Language in Hebrew academic college 
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The student‘s language and culture are the most important features in her or his experience; therefore they must be taken into 
account in the structure of any education system that claims to be multicultural (Ovando& Combs, 2018). 
In the framework of a graduate program on exclusion, the Oranim College has been conducting an innovative experiment over the 
past two years.  Arab students have now been given the option to take two courses in Arabic.  This research examines the 
influence of these courses on how the participating students feel and on how it affects their integration in the college.  I interviewed 
twenty students for this purpose.   The findings show that these courses have a significant impact on the participating students on a 
number of levels.  They enhance the students' self-expression and participation in the lessons and they contribute to the students' 
self-confidence and identity. Most of the interviewees said that studying in Arabic gave them a feeling of pride in their language and 
identity.  They emphasized that the introduction of these two courses showed them that the college sees them and acknowledges 
their identity.  This gave them more of a feeling of belonging.  They also reported that it gave them the confidence to express 
themselves in the regular lessons in which Jewish and Arab students learn together in Hebrew.  Some of them stated that these 
two lessons empowered them in their studies in general and raised their level of academic achievement.  The findings raise the 
need for additional research that will focus on this issue. 
 

104. Multilingual education in Dutch secondary schools: multilingualism to learn or learning to act multilingually? 
The presentation will focus on recent developments around multilingual education in secondary education in the officially bilingual 
province of Friesland, the Netherlands. Several languages play a role in the province‘s education system: the dominant language 
Dutch, the regional minority language Frisian, a growing number of migrant languages and also typical school foreign languages, 
such as English or German. Despite this variety of languages, schooling is mainly solely in the national language, Dutch. In fact, 
there is still a widespread belief that it is best to teach target languages through immersion without any interference from the other 
languages, leading to language separation pedagogies. Even in Frisian trilingual education the three closely related target 
languages Frisian, Dutch and English are offered separate from each other (Arocena & Gorter, 2013; Duarte & Günther-van der 
Meij, 2018). Different studies have shown, however, that to enhance learning, it is important to use all language knowledge pupils 
have at their disposal (Cenoz & Gorter, 2011; Cummins, 2008). These insights led to the Holi-Frysk project (a holistic approach 
towards Frisian in secondary language education) that focuses on: a) less separation between the three instruction languages 
(Frisian, Dutch and English); b) creating bridges between foreign languages in secondary education (German and French) and c) 
valorising and including migrant languages in mainstream education. Three secondary schools participated in the pilot and six 
further schools are carrying out the current project. The project works with a bottom-up approach in which the questions from the 
schools regarding multilingualism were foremost in the development of multilingual activities. The activities and accompanying 
materials were created in co-construction between teachers and researchers in a design-based approach (Cobb, Confrey, diSessa, 
Lehrer, & Schauble, 2003) during iterative cycles of development and implementation (McKenney & Reeves, 2013). 
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The developed activities were implemented and evaluated, by means of analysing classroom video-recordings and interviews with 
the teachers. The collected data were used to zoom in on the forms of interaction that were used in the classroom and on teachers‘ 
beliefs on using multiple languages in teaching, both of which will be discussed in the presentation.  Results will show several 
examples of the role of multilingualism in secondary education, but also on how teachers learn to act multilingually by using all 
languages available on their classes. The paper thus provides new insights into the development and implementation of holistic 
interventions for multilingual education and their effects at an interactional level. 
 

105. Multiple-Perspective Cooperation 
I would like to give an account of my teaching/learning concept put into practice in a university course that uses students‗ different 
perspectives on language. I have used this concept to teach and foster students‗ learning in the course „Source Language 
Competence (German Language and Linguistics)― of the Bachelor Studies Program „Multilingual Communication― at Cologne 
University of Applied Sciences. The teaching and learning concept is grounded on Blended Learning: As far as possible, the 
students acquire the obligatory seminar‘s basics self-reliantly. For that, I offer various materials presenting the subject matter 
online. Then, the students work on tasks and problems in small groups. Essential here is the principle that the groups are 
heterogeneous and complementary, depending on the languages that the students bring along and, depending on their respective 
perspectives on the German language: The students speak German as a mother tongue, a foreign, or a second language. 
Research has shown that the respective linguistic awareness and the language competency correlate specifically with each one‘s 
perspective on the German language. These, as well as the multilingual language skills of the students, are used as a resource in 
the course. Thus, the focus shifts from a deficit oriented to a resource-based mindset which motivates students accordingly. In an 
online forum, the working teams exchange ideas about the seminar topics and tasks and learn from each other. In the course of the 
semester, a competence-based output will visibly grow for everyone. The digital element thus serves as a learning tool and platform 
and enhances the social aspect of cooperation. In class at university, deeper learning processes and the consolidation of what has 
been learned so far can take place. As a conclusion, I would reflect with you on my experiences with this didactic concept 
(outcome, advantages and challenges) as a work in progress. 
 

106. Open Space Discussion Moderated by Yvonne Leeman 
 

At conferences we usually present and exchange insights and data on our empirical and theoretical work,  and practices of 
intercultural education. In this way we are busy building on the knowledge base of intercultural education. It is in the sideline that 
we find the opportunities to share and reflect on personal accounts of our professional work in intercultural education.   
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In todays globalizing world, facing climate change, inequalities, separation and interconnectedness, intercultural education cannot 
be confined to the little corners of the curriculum and  to issues of migration and cultural integration in nation states. As a 
consequence the intercultural professionalism of all teachers and researchers in the educational field is important. This 
professionalism is ethical and political by nature. It concerns an intercultural purpose and substantial, pedagogical and socio-
political educational choices. In this open space we could have a reflective  exchange on personal accounts of our intercultural 
professional work and learning in education.  
During this activity we could have an exchange on questions such as:   
- what is the intercultural purpose in my research and/or teaching?;  
- is this and how influenced by, connected to my historically and culturally situated selves?; 
- is this and how influenced by the current socio-, cultural, political context I am  working in?; 
- what important choices did I make and what intercultural learning happened?  
 
After a short introduction we could have an exchange in small groups followed by a wrapping up and connecting of our experiences 
and stories.   
Inspiration for this dialogue could be found in:  
The autho-ethnographic account of Michele Malamut Kahn, entitled Intercultural Literacy through an auto-ethnographic Journey, 
which was published in: Bash, L. and Coulby, D. (eds) (2016) Establishing a Culture of Intercultural Education. Newcastle-upon-
Tyne: Cambridge Scholars Publishing. 
The stories of multicultural researchers in Carl.A Grant (ed) (1999) Multicultural Research. A reflective engagement with race, class 
, gender and sexual orientation. London & Philadelphia: Falmer Press. 
 

107. Towards a similarity approach in intercultural education. Fostering teacher‟s attitude towards searching for 
similarities among cultures  
 

The present paper intends to contribute to the intercultural education debate by valorising the aspect of similarity alongside the one 
of cultural diversity. The recognition of cultural diversity represents a central goal of intercultural education, however, an excessive 
emphasis on cultural diversity, and, paradoxically, create an even more significant divergence among cultures, especially between 
that of the majority and those of the minorities, when it is supposed to moderate it (Portera, 2013). Such risks can indeed be 
explained as the belonging of diversity to the paradigm of difference. The exploration of similarities among cultures, instead, allows 
to overcome cultural boundaries, by reducing processes of othering, and so facilitating intercultural dialogue. The paper, thus, 
suggests that the emergence of similarities should occur in an initial moment, prior to and indispensable for the appreciation of 
diversities. This statement is supported by the fact that the search for similarity involves a necessary attitude towards exploring 
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relationships among two or more objects. In turn, it is in the discovery of these relationships that nearness emerges (Bhatti and 
Kimmich, 2018). Still, to look at relationships and not so much at objects themselves is a method of inquiry that requires a change 
at the epistemological level (Bateson, 1979).  Concrete elements of cultures that present similarities with one another, are, for 
example,  handcrafts, bread baking, folk tales, or play traditions. This paper, in particular, focuses on the latter  as it has been the 
object of the author‘s PhD research, titled Traditional Games and Toys as a tool of  Intercultural Education. Discovering the Shared 
Space of Play. The main thesis is that since many  games – played by children, adults or both - have transcended both time and 
space and exist today in  innumerable varieties throughout all the regions of the world - games of skittles, bowls, balls,  spinning 
tops, but also card and board games, etc. – they represent a vehicle through which families  of similar games can be explored, 
highlighting resemblances, varieties and correlations expression of  cultural contacts. When they are used as the setting of an 
intercultural education practice, they allow  to highlight the universality of the experience of play, while also revealing the variety of 
cultural  traditions. In other words, they attain a representation of cultures that attest to variety in unity. To  recall a metaphor by 
Wittgenstein – who referred to games as example for his concept of family  resemblances - these games represent ―the fibres‖ that 
―run through the whole thread‖ holding  together the experience of play of children and adults in the world (Wittgenstein 1968 
[1953], p. 34). 
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108.  Strong with Diversity in a competent system 

 
What The UN declared in 1989 that every child and every adult has the right to develop in an environment of equity and with 
respect for diversity. This without distinction or discrimination whether of himself or of his family (UN declaration of the rights of the 
child, 1989). As educational professionals, steered by their perspective on reality (Golombek, 2015), have a significant impact on 
the behavior of children in contexts of diversity (Vandenbroeck, 1999), it is important to challenge and develop insights in both their 
own and children's (cultural) identity. Our research explored the notion of diversattude (Verhaeghe & Den Haese, in press), in which 
diversity is approached in a positive way. Through a systemic approach we look how this diversattude can enable professionals to 
create a pedagogical climate that gives 'narrative space' to everyone to be and to belong. On one level the research uses an own 
developed narrative and collaborative method (Verhaeghe & Den Haese, in press) to foster this diversattude on the level of 
professionals. And simultaneously we try to discover and develop the right preconditions in their surrounding organisations so both 
professionals and institutions develop this diversattude towards diversity. Method As a design and practice-based research, a 
literature review, interviews, focus groups and observations were used to collect data and gain insight in current practice. These 
data are the base of further analysis and will be used to create tools and methods for pre- and in-service professional development. 
All ethic considerations were taken into account, including informed consents of all participants including asking the permission of 
all participating children. ResultsA first important result is the description of an attitude distilled from both literature and discovered 
needs and expectations of the research population. It was named „Diversattude‟. Secondly we see how the development of this 
diversattude is not an individual task, but part of an adapted version of a competent system as described by Urban et al. (2012). 
Further research and process Inspired by a narrative and collaborative perspective (Stelter, 2019; Drake, 2014; Verhaeghe & Den 
Haese, In Press), we will establish a method to work with the diversattude of professionals, teams and organisations. We hope to 
enable them to create a socio-cultural responsive climate in which children, regardless their background, can flourish. 
 
 

109. Teachers‟ perceptions and experiences of intercultural education: A case study from an English-medium 
international school 

 
Scholars have used different terms (e.g. intercultural (communication) competence, cultural awareness, intercultural sensitivity, 
cultural intelligence) to conceptualise one‘s ability to deal with perceived cultural differences in a positive manner (Martin & 
Nakayama, 2015). Critical views within the field of intercultural communication emphasize the role played by one‘s positionality and 
privilege in perceiving what and whom counts as ‗foreign‘ (Dervin, 2010). This relates to critical intercultural literature in general 
which highlights the fluid nature of ‗culture‘ as co-constructed in interactions and discourses (Piller, 2017). In the past few decades, 
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interculturality has gained increasing visibility in education, emphasizing the importance of tearchers‘ role and competence to 
discuss difference/otherness in class (Sommier & Roiha, 2018). However, theoretical understandings of interculturality often differ 
from teachers‘ perceptions and implementation of intercultural education (Jokisalo, Kukkonen & Simola, 2009). In order to efficiently 
address this gap, this study investigates teachers‘ (n = 10) understanding of and competence in intercultural education, and how 
these are manifested in their teaching. The teachers are from an international school in the Netherlands that offers English-medium 
teaching to pupils from various backgrounds. This school was chosen in part because its ethos reflects interculturality as open-
mindedness and respect towards diversity are among the core dimensions in the curriculum. The data were collected through a 
survey with closed and open-ended questions in spring 2019. The results reveal that the teachers mostly define intercultural 
education as revolving around cultures and differences, as well as being somewhat separate from other topics. Moreover, the 
teachers articulated several benefits and challenges of intercultural education. For instance, increasing tolerance and creating a 
better socio-emotional environment were mentioned as benefits, whereas which cultures to address and how to do so were brought 
forth as the main challenges. The study also shows how the teachers are positioned on the product-process continuum with regard 
to their intercultural competence (Jokikokko & Järvelä, 2013). Additionally, the study illustrates how the teachers implement 
intercultural education in practice. In the presentation, we will discuss the practical implications for teachers working in 
(international) schools. 
 
 

110. Latinx Stories in Bilingual Education: Reinvesting in Latinx Youth through Critical Engagement  
 

Research indicates bilingual education fosters academic success of Latinx children, the largest growing segment in US public 
schooling. A major obstacle to expanding bilingual educational is recruitment and retention of bilingual educators. Paradoxically, 
assimilationist schooling experiences and distancing between Latinx families and public schools have predisposed potential Latinx 
bilingual educators against teaching careers.  What factors might significantly influence prospective bilingual education candidates 
to commit to teaching careers, particularly when their own public education experiences were challenging, if not traumatic? This 
preliminary report on multiple case study research is based upon personal narratives, analyzing semi-structured interview data and 
uses grounded theory to surface key factors that motivated Latinx immigrant teacher preparation candidates.  Study participants 
are Latinx candidates for teacher certification with ESL or BLE endorsements planning to teach in rural districts with substantial 
Latinx and English Learner enrollments. Their desire to reclaim culture, language and Latinx children may provide keys to 
improving bilingual educator recruitment. Research has implications for most systems where recruitment of language minority 
educators is needed to foster bilingual instruction. 
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111. Intercultural Bilingual Education in Peru 

 
The paper is a case study of Intercultural Bilingual Education in Peru, which aims to provide mother tongue-based education for 
indigenous students and foster mutual understanding between different cultures. The paper argues that IBE should be 
contextualized for the country, considering the history and socioeconomic gap amongst people. This means, for instance, that 
school curricula should be familiar to indigenous students in Peru, and the policy needs to be supported by other sectors such as 
economy, health and so on. Peru was traditionally a country of Inca Empire. The Empire prospered, which resulted in dominating 
12 million people in the Andean region in the early 16th century. However, as Spain colonized the country for the next 200 years, 
indigenous culture in Peru was systematically suppressed.  This suppression has become rooted in the society even after the 
colonial time. For instance, until 1970s, those who could not read Spanish language were not given the right to vote, and 
indigenous languages were prohibited to teach in schools. Despite the fact that currently 17% of Peruvians‘ mother tongues are not 
Spanish, and 47 indigenous languages are still used, indigenous culture and peoples are still invisible in the society. Most 
importantly, such long history of suppression crucially affected indigenous peoples‘ self-esteem, and indigenous peoples nowadays 
feel ashamed of speaking their own languages, which puts the survival of their culture at risk and impedes indigenous peoples to 
live independent and fulfilling lives. The paper is divided into two parts. The first part introduces the curriculum of an institute for 
teacher‘s pre-service education located in Iquitos, Peru. In terms of pedagogy, formabiap‘s curriculum is very localized and 
contextualized to indigenous culture. The curriculum highlights the villages‘ indigenous knowledges and customs whereas standard 
education in Peru does not talk about them yet. Another characteristic is that the curriculum is community-based. Teachers invite 
people from the community for lectures on indigenous knowledge, and classes are often held outside to reflect the importance of 
the motherland in their tradition. In their land, they learn not only about their customs, but also about environment and technology 
which allows students to gain knowledges in an integrative way. The second part mentions other influential barriers for successful 
implementation of IBE. Non-inclusive school environment, and indigenous families‘ income are talked about in the section, and the 
paper argues that institutional support is inevitable to alleviate such problems. 
 

112. How do we teach prospective language teachers to embrace multilingualism? A curriculum development 
project 

 
Multilingualism is a common phenomenon in Dutch society and therefore in education. Although research points out the benefits of 
recognizing and utilizing the multilingual repertoires of pupils (e.g, Cummins, 1981), in Dutch (language) teaching practice we rather 
see ‗barriers‘ than connections between languages. Firstly, pupils‘ home languages are kept outside the school as much as 
possible, based on the misconception that speaking another language at home forms an obstacle to school success rather than an 
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enrichment. Secondly, in Dutch (foreign) language classrooms it is uncommon to use didactic approaches that purposefully build on 
existing knowledge of other (home and/or foreign) languages. In addition, there is little (systematic) attention for developing an 
open attitude towards multilingualism, and languages like English, French or German are still perceived as ‗better‘ than languages 
like Turkish, Polish or Arabic (Van Beuningen & Polišenská, submitted). Such negative appreciations of languages in education 
and/or a lack of positive ones can negatively affect the well-being and the identity development of pupils (Pulinx, Van Avermaet & 
Agirdag, 2017). Recently, we have seen a growing acknowledgement of the lacunas in Dutch education outlined above and the 
need for more systematic recognition and valuation of multilingualism in the Netherlands (e.g., Agirdag & Kambel, 2017). Within the 
national curriculum development project Curriculum.nu, for example, the importance of acknowledging and utilizing pupils‘ 
multilingual repertoires has been identified as one of the core themes for both mother tongue (i.e., Dutch) and foreign language 
education. Following the idea that initial teacher training is an important link in the development of teaching practice, teacher 
trainers of the Dutch, English, French and German departments at the Amsterdam University of Applied Sciences formed a 
professional learning community and designed a joint curriculum line on multilingualism for their students. The aim of this line is to 
teach prospective language teachers (teaching in the first three years of Dutch secondary education; age 12 – 15 years) to see the 
multilingual classroom as a learning opportunity and to positively support the linguistic development of their multilingual pupils. In 
this presentation we report on this joint curriculum development process within the professional learning community.  
 
 

113.  Beyond Bullying: Building a Sense of Belonging 
 
Beyond bullying: Building a sense of belonging 
Often bullying students make fun of classmates with some different characteristic (physical, origins). Belonging to a community 
lends support to both bullies and victims. 
Aims: 
To underline what students have in common through reflection on the effects of bullying and on the classroom and school. 
To work together on developing group leadership. 
 
Activities: 
-Similarity grouping 
-Case studies: for discussion  
-Carousel Review: Checking understanding of other points of view by rotating teams  
-Value Lines: Participants will line up according to how strongly they agree or disagree with the solution of each case study. 
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114. The limitations and opportunities of crowdsourcing in History Education resource collection as a method to 
support multiperspectivity 

 
One challenge in achieving multiperspectivity in history education is the challenge of accessing reliable historical evidence from 
multiple perspectives, including from a variety of languages, regions, socioeconomic groups, ages, gender and so forth. However, 
there is potential for the method of historical evidence crowdsourcing to mitigate this challenge. According to Cause and Terras 
(2014), crowdsourcing has the potential to open up activities that have been traditionally viewed as academic endeavours to a 
wider audience interested in history. The method of crowdsourcing has the potential to decentralise power through a diverse group 
of contributors (Ellis, 2014). In the case of history education, it is worth investigating whether crowdsourcing can decentralise the 
power of the dominant narrative of a history event or individual.Last year, EUROCLIO initiated a crowdsourcing project with the aim 
of developing a multiperspective approach to teacher resource material related to the Russian Revolution. Using the wide 
EUROCLIO network as an initial starting point for collection, sources were contributed from across Europe and represented a 
variety of historical perspectives. This study is investigate this method further, looking closely at whether this project achieved the 
aims of multiperspectivity and the possibilities and challenges of using this method to support multiperspectivity in history education 
in the future. 

 
 

115.  Multiperspectivity and Teaching Sensitive History in International Education 
 

International classrooms are ultra-diverse which increases the likelihood for sensitive history, as a multitude of identities are 
brought together in one classroom. This paper presents the experiences of six international school teachers with an emphasis on 
one teacher, as she uses Culturally Responsive Teaching (CRT) to account for different classroom perspectives. The goal is to 
provide educators with insights into how sensitive topics emerge and are dealt with by using multiperspectivity in international 
school history classrooms, which can be extrapolated into national classrooms. Topics perceived as sensitive are often deemed 
undesirable to utilize for practicing perspective taking by practitioners, even though the ability to exchange and respect different 
opinions regarding controversial topics are a prerequisite for a democratic society. Sensitive history, defined by Katrin Kello and 
Robert Stradling, is a topic that individuals have an identity connection with, that may relate to socio-cultural context. Considering 
the fact that international classrooms consist of an abundance of identities, there is an increased likelihood of an emerging sensitive 
topic. Multiperspectivity, furthermore, refers to the discipline of the subject history as one that is interpretational and subjective, thus 
acknowledging the existence of multiple narratives. Previous research has shown that if students feel their cultural identity is tied to 
a historical topic, the ability and willingness to consider other perspectives is more difficult. Therefore, this paper focuses on the 
research question: how do teachers account for multiperspectivity when teaching sensitive topics in a history class at an 
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international school in a Western- European country. The data was derived by interviewing and observing six international school 
teachers. The teachers provided rankings of different pre-selected events. This data provided key insights for interactions with 
sensitive topics in international school classrooms. Key themes emerged around race and stereotypes, trauma and war. Not all 
teachers choose to engage with sensitive history, however, one teacher will be highlighted as she, Ms. de Vries, referred to CRT as 
a method to deal with sensitive topics and account for different perspectives. Existing research on CRT focused on North American 
classrooms, while this research places CRT in European classrooms to examine teaching strategies for sensitive topics. The study 
will show the diversity of an international school setting, due to the lack of singularly dominant minority groups, increases the 
difficulty to predict potential sensitive topics. A part of the paper discusses the teaching style of one teacher, as she consciously 
attempted to create a classroom atmosphere in which controversial topics could and were discussed, while taking into 
consideration different perspectives. 
 

116.   Girlhood in the Dutch Indies: the importance of deconstructing colonial narratives in children‟s literature 
During the Dutch colonization era of the Dutch Indies children‘s books served as an important educational tool through which 
children in the Netherlands were taught about the colony. These books serve as an interesting source for historical research, as 
they reveal colonial narratives that are not as evident in other colonial sources. Girls‘ literature especially gives insight into the 
gendered and racial patterns that lie at the base of colonialism. During this presentation I will present my master thesis in which I researched the 
construction of girlhood in the Indies children’s literature. 

 
 

117. Qualitative Services at local level for Emigrants and Refugees (Q-SER) 
 
The integration of immigrants - refugees is not just a national goal-challenge, but it evaluates the readiness, tolerance and 
resistance of local communities. While a migrant‘s application to reside in a country may be dealt with the national level, they will 
ultimately need to settle in a local community and find their place in a local labour market. Supporting access to social life and 
labour market is typically a multifaceted issue. In the case of newcomers, it is no easier as it involves working with different 
cultures, traditions and customs, and preparing the local community to welcome a new source of supply. For that reason Q-SER 
project has been developed in order to contribute to the current policy debate on the integration of immigrants in the Municipality of 
Egaleo (in the West Region of Attica), Greece and in several municipalities of Andalusia region, in Spain. Q-SER project focuses on 
the intercultural training of two hundredsmunicipality employees in Greece and Spain in the fields of social services, citizen service 
centers, education, employment, medical care and assistance for the family, administration and support in order to acquire the skills 
and knowledge they need to perform to the highest standards and serve the immigrants - refugees equally and effectively, 
according to their needs. The general scope of the intercultural effectiveness is to minimize the risk of failure and enhance both the 
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individual's and the organization's chances of success in  a widely international environment. The training will be elaborated 
through the Q-SER platform involving two  models, namely, the Circular Cycles of Mentoring Model (CCMM) and the Circular 
Impact Model (CIM) integrating inclusive education methods providing work methods & tools to target public servants to receive 
newcomers. The CCMM & the CIM, will allow people working in the municipalities to work together and be trained using ICT tools, 
workshops, gamifications and non-formal methodologies; both models aim to add quality aspects to provided intercultural training & 
facilitate immigrants uptake of results. The range of the platform will be wide and directed in two dimensions: generic aspects to fit 
in any kind of person in our target group and specific in some sectors of the target group which will be decided after the user needs 
analysis. The data collected allow EU countries to tackle similar problems, using the two models to transfer to any local authority 
category, wishing to help by the use of online filters & interest categories. An effective multitasking model will be developed to help 
transform the local authorities experience leading to more inclusive participation, non-formal training empowering & enhancing 
skills, re-use of models and wide dissemination to generate awareness in public sector.  
 

118.  Be inclusive! A better school for all. Good practices from RISE Project 
 

I would like to present some reflections on school inclusion that arise from Project Rise (Roma Inclusive School Experiences) . Rise 
is a project financed by Justice Program of European Union that deals with the school integration of Roma children in 3 countries: 
Italy, Slovenia and Portugal. The project is specifically aimed to the classes of primary and secondary school where there are 
Roma pupils and to their teachers. After one year and half of implementation, the project has given remarkable results.  
 
Rise project focuses on a specific topic: the right to education for Roma children continues to be seriously challenged throughout 
the European Union. Low levels of education and widespread illiteracy are among the main obstacles preventing Roma 
communities from benefiting from social inclusion, equitable access to the labor market and active participation in the public life.  
The quality and quantity of Roma school attendance and performance has been heavily influenced by the educational strategies 
and teaching models implemented in schools: they can either promote or discourage success and inclusion of Roma children in 
school.  
The aim of Rise project is to fight the discrimination in education and to combat children's school absenteeism, school failure, by 
building an inclusive school model. The concept of inclusion concerns every student not only Roma students, so Rise project is 
going to build a more inclusive school for all the students. Action research is the main tool of the project. Teachers, social workers, 
Roma and non Roma parents and children are the main interlocutors of the project. The project is developed through a series of 
consequential and fundamental steps. The approach is based on a co-construction of the intervention plan. The project provides 
training for teachers, principals but also social workers in two directions: one towards the knowledge and application in the 
classroom of inclusive teaching methods such as cooperative learning and learning by doing, the other towards intercultural 
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pedagogy, the history of the Roma population and the construction of prejudice. Roma trainers take part of the project and are 
involved in the history of Roma population and in the relationship between Roma family and school.  
The project uses workshops in the classroom as tools to improve the classroom climate and to develop specific social skills in the 
students. 
 
 

119. Refugees and Numeracy - What can we learn from International Large-Scale Assessments especially from 
TIMSS? 
 

The number of refugees has significantly increased in recent years, and the host countries of major refugee populations face the 
task of enabling their participation in society. Beside other skills, numeracy skills are important for all individuals, including refugees, 
in coping with mathematical demands within private and public life and participating in society as informed and reflective citizens. 
Research shows that little is known about refugees‘ educational backgrounds, especially concerning numeracy and mathematics, 
despite their great relevance for policymakers in host societies. To contribute to this gap, this paper aims to study the numeracy 
skills of refugees and discuss how far these findings can be of help in nourishing a successful educational pathway for refugees 
and facilitate their participation in their host society. By exploring large-scale studies, in particular the Trends in International 
Mathematics and Science Study (TIMSS), we found that the selected Middle Eastern and North African (MENA) countries perform 
significantly below Italy and Sweden in the area of mathematics achievement, but MENA countries have more positive attitudes. 
However, the fact that refugees are a very heterogeneous group makes it difficult to make statements about them from international 
large-scale studies. Overall, our paper points at a considerable need for an expanded research agenda that can inform 
policymakers and decision makers regarding refugees and numeracy in order to create adequate educational programmes. 
 

120. Rebuilding Post-Independence and Post Civil War K-12 Education System: Creating Quality Education in 
South Sudan to Reverse Youths Emigration 
 

This is a policy position paper which opines that South Sudan should privatize all or part of its education system in order to attract 
its exiles, citizens living in refugee camps within the neighboring countries, and enroll many children not attending schools within its 
own boundaries. South Sudan is the newest country in the world located in the East Africa region. Although it produces oil as its 
main economic lifeline, it has been struggling with its internal violent ethnic politics since it became independent in 2011. With its 
ongoing civil war exacerbated by ethnic division, a large portion of the national budget goes to security leaving other sectors of civil 
service including education underfunded. As a result, many highly qualified teachers have left the teaching profession and either 
joined the military, found jobs with International Non-Government Organizations (INGOs) or left the country for Refugee Camps 
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outside South Sudan. Lack of quality and equitable access to Primary and Secondary education programs for many young South 
Sudanese inside their new country has forced many to become urban and encamped refugees in Kenya, Uganda, Sudan, Ethiopia, 
and Egypt. It is observed that even high-level well-paid South Sudan‘s government officials tend to keep their children out of South 
Sudan. They keep their families in the aforementioned neighboring countries where their children can gain access to quality 
teaching and learning. That leaves only those children whose parents are not able to pay their ways out of South Sudan. This policy 
position paper, therefore, proposes that privatization of public schooling across South Sudan will separate human development 
from South Sudan‘s current politics. With a credible and trusted third party contracted to spearhead the management, rebuilding of 
a creditable K-12 education system will be hastened. A more credible and quality-based teaching and learning will reverse the 
emigration of youths in search of quality education outside South Sudan. It also enables an increased reintegration of returning 
exiles and improve human security for peaceful coexistence among communities. There is an ambitious assumption that K-12 
education in South Sudan is or should be provided for free. Critics of this position paper, therefore, think that privatization of the K-
12 education system will make learning unaffordable for poor families given the country‘s pervasive poverty. But it seems the 
authorities tasked with this free provision mandate are unaware of how much it costs to educate one child and who should pay such 
a cost. The paper, therefore, finally looks at other countries where privatization of public education is being implemented for 
comparative analysis. It will take a credible K-12 education system, with a culturally responsive curriculum, and implemented by a 
highly qualified teaching workforce to reverse South Sudan‘s massive emigration of its youths in search of schooling in the 
neighboring countries. While privatization is not the only best model to enhance the quality of the K-12 education system, it is the 
only strategy which can help South Sudan in its current context.    
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121.  Environmental Racism and Eco-Justice: US Faculty Engaging Teacher Candidates with Purpose 

 
In what ways do longstanding cultural values and practices, passed from generation to generation, come into conflict with the 
needs of our contemporary moment? And what happens when individuals are challenged by the idea that their current practices, 
learned from trusted and beloved family and community members, are shown to be detrimental in numerous ways, including 
detrimental to other people, and to the planet as a whole? As a means to speak to these questions, we outline the ways these 
ideas are explored in a teacher preparation course, designed for teacher candidates in public university in the US. As an 
assignment in the course Educating for Equity and Social Justice, we focus on a specific experience called ―A Deep Dive into 
Environmental Racism / Eco-Justice.‖ With a press to see the layered complicity and entanglement between race, class, faith 
identity, and environmental degradation and exploitation, our teacher candidates explored different aspects and angles of this 
complex issue, and generated thoughtful ways forward, with varying degrees of nuance, dedication, and clarity. This paper will 
include an overview of the process and content the teacher candidates addressed, as well as a loving analysis and critique of the 
ways the work of three cohorts of teacher candidates on this assignment met and exceeded expectations, as well as ways their 
work remains to be strengthened. The bulk of the paper, however, focuses on the voices of the three authors of this paper, as we 
reflect on our professional practices as educators in preparing the candidates for thoughtful engagement on this assignment, and 
on the ways we fell short in our goals. We also include our thinking for how we will improve our work in preparing candidates to 
engage in this work in the future.  
 
 

122.  Intercultural Teaching and the Rule of Law: How Romanian Teachers returning from the United States 
Advance their Civic Agency and the Rule of Law in their Classrooms, Schools and Communities 

 
l Teaching and the Rule of Law: How Romanian Teachers returning from the United States Advance their Civic InterculturaAgency 
and the Rule of Law in their Classrooms, Schools and Communities. Societies emerging from the Soviet bloc face an ongoing 
struggle to overcome the authoritarian legacy and build a more democratic and responsive society.  In order to understand how 
international partners could better support societies in transition, to avoid backsliding and consolidate democratic gains, the 
researcher conducted interviews across the Baltic states about the nature of the authoritarian legacy, what local experts hoped to 
change in their own societies, and how they felt it might be achieved.  This research led to the development of a model concerning 
how authoritarian rule impacts culture.  The model is not intended to be the most cutting-edge scientific explanation of such 
change, but rather a heuristic for local educators that empowers them to reflect on how their own cultures might have been affected 
by authoritarian rule in ways that they would prefer to challenge. The model suggests first that power often distorts everyday 
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interactions—both communication and cooperation.  It also found that the ideological legacy of communism was less impactful than 
the resulting orientation of individuals towards laws and rules.  Research conducted with Romanian teachers between 2009-2018 
provides concrete illustrations of how teachers, from pre-school through high school, can reconstruct these views and advance the 
rule of law. 
 
 

123.  Action in the International Baccalaureate Primary Years Programme 
 
The Primary Years Programme (PYP) is a transdisciplinary, inquiry-based and student-centred curriculum framework with 
responsible action at its core.   

 
The PYP Programme Model, IBO, October 2018.          
In response to global challenges and opportunities, and in line with a move towards global education for a more just, peaceful and 
sustainable world, the PYP has strengthened the concept of action within its programme.  This session will provide an insight into 
the action component of the PYP, set within the wider context of an IB education and the field of Global Education and 
Learning. Through a dynamic presentation, resource sharing and real school examples, participants will be introduced to core 
aspects of individual and collective action in the PYP such as: participation, advocacy, social justice, social entrepreneurship, and 
lifestyle choices.The session will conclude with the opportunity for a Q&A and a provocation to strengthen action within your 
specific educational context. 
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124. Towards Social Justice-Oriented Schooling for Minoritized American Students: The Professional 

Development School Model 
 
The recent global discourse around nationalistic international affairs, judiciary, sociocultural, and educational policies has been 
widely manifested in the U.S. through contentious discussions about the anti-immigrant rhetoric of the post-2016 presidential 
election era. Violent epistemic attacks against immigrant communities of color have been demonstrated in increasingly punitive 
immigration laws and language policies, founded in prejudiced perspectives of nationalism and Whiteness (Cochrane, 
2015; Delgado and Stefancic, 2011). In American schools, for example, the othering of minoritized groups has been illustrated in 
the depreciation of their linguistic repertoires and the delegitimizing of their literacy practices (García, 2014). Higher education 
institutions, educators, and organizations committed to social justice and equity in education have taken action to counter this 
oppression and improve the social and academic experiences of students from minoritized groups.In this presentation, the author 
outlines ways in which the partnership between her university and one of its professional development schools fuels resistance to 
these nationalistic tendencies, through in-service teacher training and mentoring, innovative research, and critical pre-service 
teacher internships. This work is primarily based on anti-bias frameworks and has led to an improved school culture that is 
appreciative of non-mainstream students‘ cultural and linguistic backgrounds and the valuing of their complex translingual literacies 
(Canagarajah, 2013; Lam & Warriner, 2012). On the university side, this work has encouraged the use of decolonizing research 
processes and more critical teacher education pedagogy. The examination of the discourses of social power and hierarchical 
structures and the ideological Discourses (Gee, 2015) present in the experiences of transcultural and translinguistic students in 
their school community remains at the center of this partnership and its mission to offer a more human way to teach and 
learn. Educators will walk away from this presentation with practical ideas on how to oppose marginalizing ideologies based on 
monocultural and monolingual perspectives, in their daily PreK-12 and higher education communities. 
 
 

125. Education for Social Justice: Unconventional Disruptions for Imprisoned Potential 
 
Social justice for educationalists is not just about advancing theoretical knowledge and analytical understandings. It is also about 
interrogating practice in real educational settings which challenge prior assumptions (Griffiths, 2003). It is about interrogating why a 
young man was overlooked by family members simply because he was born with the wrong gender thereby undermining his 
chances of attending university. It is about asking how a bright yet underprivileged student could look beyond his circumstances in 
ebola-riddled Liberia. It is about understanding how living as a South Sudanese refugee in Kenya can easily be a label for life and 
education becomes the only means of escape. For social justice in education, the social, cultural, emotional and political contexts 
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are as relevant as social structures and institutional practices (Bhatti & Leeman, 2011, p. 131). It is estimated that by 2050 Africa‘s 
population growth will double to 2.5 billion and over 60% of that number will be under the age of 25 (UN World Population 
Prospects). What will this mean for education, health, technology, employment, governance, infrastructure? It means that by 2050, 
the children of today would have joined the 1.25 billion Africans who will either be working or looking for work (World Poll, 2018). As 
the report indicates, for several of them, the value of an education to the tertiary level cannot be underestimated. It is quite 
understandable why university graduates and students are compelled to take unconventional ways to access education. The 
question remains, what can we do today to prepare for this population bulge? More importantly, how do we begin to address the 
needs of first-generation school children who find themselves in such predicaments? The issue of social justice in education 
becomes more pertinent. This paper presents the experiences of first-generation college students typically from marginalized, 
deprived and conflict-prone backgrounds who have been given the opportunity to access tertiary education at Ashesi University 
through various scholarship and financial aid schemes. It highlights the unconventional recruitment strategies employed by Ashesi 
University to reach these students who are usually harder to reach. It also conducts a holistic assessment of the robust 
psychosocial support systems that produce a diverse and equitable campus, which empowers disadvantaged students and ensures 
that they thrive. Ashesi‘s comprehensive career services, leadership series and entrepreneurship ecosystem prepare these 
students, to transition into employment, graduate school or entrepreneurship by providing them with the networks and social capital 
they need to access opportunities and advance their careers.  
 

126.  Ongoing research in intercultural education and e-learning tools 
 
In his book, "The nature of prejudice", Allport (1954) proposed the idea that contact between members of opposing groups, under 
the right conditions, would lessen intergroup hostility and lead to more positive intergroup attitudes. In 2006, a meta-analysis of 515 
studies about contact hypothesis has confirmed that there is a robust, highly significant, negative relationship between contact and 
prejudice (Pettigrew & Tropp, 2006). Researchers have worked on the idea that imagining intergroup contact could improve 
intergroup attitudes. They have called that "mental simulation of social contact". Their hypothesis is that simply imagining a 
particular social situation can have the same effect as the experience itself. Our team of researchers in information and 
communication sciences, political science, educational sciences and psychology, is interested in how questions related to the 
encounter of the other, present in the French official program for primary schools, are staged and presented through digital 
educational devices intended for students in kindergartens and primary schools. What values and imaginations of the relationship 
to the other are presented in these devices? How are they understood, perceived and used in class? Do these digital devices make 
it possible to develop otherness and live together through the incarnation of oneself and the other in the encounter? How is this 
incarnation exercised? 
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Three digital devices aimed at dialogue with others and their understanding were analysed with the aim of highlighting "the moral 
and imaginary representations" of the otherness (Pignier, Drouillat, 2008, 50) they convey and to question how they are perceived, 
understood and used by the target audience. In this paper, we are going to present the first step of an ongoing research and will 
mainly focus on the One Globe Kids App and website. Through a pre-test and post-test, the first phase of the research consisted in 
collecting children first impressions about those friends they met in the virtual but not that strange world. We will see what their 
opinion is before and after meeting and befriending the ―real-virtual child from faraway‖. 
 
 
 
 

127.  The stereotypes in Muslim Immigrants women symbol of social exclusion 
 
This presentation aims to discuss stereotypes of Muslim immigrant women as a symbol of social exclusion and especially about 
Muslims girls in school contexts. My presentation will highlight how the media represent Muslim women and girls and how such 
representations are able to influence people‘s views. The presentation looks at how ‗foreigners‘ are stereotypically represented, 
especially Muslim women, while I also make reference towards discriminatory practices aimed at Muslims who choose to wear the 
veil.  The study that forms the basis of this presentation also looks at how women respond to stereotypes and towards racism and 
prejudice.  
 
 
 

128. The inquiry for intercultural learning in higher education in Ukraine 
 
The aim of the paper is to explore the reasoning for social discourse on implementation of intercultural learning in higher education 
(HE) in Ukraine from a perspective of Interdisciplinary and complex approach in pedagogics of tertiary education. The study is 
guided by the questions of what are the official views on developments of intercultural learning, how it relates to internationalization 
efforts in higher education institutions (HEIs) in regards to breeding intercultural competence of young generation in a country in 
transition like Ukraine. The need of this study is substantiated mainly by pragmatic and didactic motives. It is obvious that the 
general theoretical and cultural trainings of HEIs students in Ukraine do not meet the challenges of real life: enormous socio-
political transformation, influence of globalization, and the European integration aspirations of Ukraine. In spite of the recognition of 
ethnic, linguistic, religious and cultural diversity in Ukraine, the sociological surveys show that in Ukrainian society there is a critical 
level of tolerance, certain tendencies towards isolationism and even xenophobia, caused by the specificity of historical 
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development, immobility of the population, instability of democratic practices, degraded by the current military conflict. This results 
in sharp need in educating young generation to be equipped with intercultural knowledge and competences, capable for dialogue 
between representatives of different social and cultural groups for eliminating societal tensions.There are currently two main 
approaches to intercultural education in the Ukrainian HE system: 1) development of intercultural dimension of HE under 
internationalization; 2) addressing the increased discourse about cultural diversity and multiculturalism in Ukraine and its reflection 
in education. The study will focus on what changes the Ukrainian HEIs currently undergo to shift from local to global in an attempt 
to catch up with modern trends, and to establish truly internationalized and intercultural learning setting. The proposed research is a 
text-based study: government official reports, strategic documents of the selected HEIs, curricular, syllabus content, general 
literature on intercultural learning, and studies on the subject with a specific focus on countries in transition and on Ukraine.This 
paper contributes to the research of intercultural perspectives of HE in the countries in transition like Ukraine, indicating the factors 
that can stimulate this process, promote dissemination of positive experience, identify barriers in this area, and show ways to 
overcome them, taking into account international experience and Ukrainian specificity. 
 

129.  Strengthening Practices of Intercultural Education in Ireland: A Critical Overview and Reflections on 
Teaching Practices 

 
Cultural and linguistic composition of Ireland is becoming more diverse with each new year, offering great potential for even faster 
and greater human development. Nevertheless, cultural diversity and linguistic enrichment is often portrayed as ‗challenging‘, or 
‗being in some kind of crises‘ (Modood, 2015). As many studies report there is still a huge misrecognition of students‘ linguistic 
capabilities by their schools (McGorman and Sugrue, 2007; Nowlan, 2008; Wallen and Kelly-Holmes, 2006) presenting students 
from ‗deficit‘ perspective Devine (2005) and this is likely to have damaging effects on the students (Ortega, 2014). Building on 
strong intercultural approaches, fostering social justice and global citizenship on the other hand, would have offered greater 
potential to cherish diversity in Irish schools. This paper takes on a critical perspective by positioning existing national intercultural 
policy, intercultural guidelines and primary schools‘ practices within the framework of critical multiculturalism. In this perspective, it 
is claimed that educational context can effectively ‗empower‘ or ‗disempower‘ its students as some researchers demonstrated 
(Kirwan, 2019, Machowska-Kociak, 2019 ). The present study builds on Round Table Discussion and Focus groups with Primary 
school teachers as part of SPIEPS project. ―Strengthening the practice of intercultural education in Primary Schools‖ is the project 
promoting and supporting the positive integration of migrants within Irish primary schools, through effective intercultural education 
for all children, which engages the wider school community, contributes to an alternative narrative on migration and fosters global 
citizenship. So far, numerous barriers to successful integration of migrants have been identified within the context of Primary 
schools. This situation might show a limited readiness of the educational system to embrace linguistic and cultural diversity. 
However, it is within capacity of schools to create policies and practices that can challenge both structural and more local 
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discriminatory practice and create equitable and inclusive school cultures which foreground human/children‘s rights, wellbeing, 
engagement and achievement. The findings of the study reveal not only challenges but also report about good practices reported 
by teachers. The theoretical and analytical approach implemented in this study combines Mixed Methods approaches (Cresswell, 
2014) with Critical Discourse Analysis approaches (Davis & Harre 1990, Van Dijk 2007). 
 
 

130.  Teachers‟ views on and practice of cooperative learning for intercultural competence 
 

Although many attempts at promoting change in education have been made all over the world in the past decades, there have been 
relatively few empirical research projects exploring what language teachers‘ attitudes are to change and how they respond to 21st 
century expectations in the classroom. Recent policy documents and reference books often emphasize the intercultural dimension 
of teaching within or together with global competence development. UNESCO‘s reference book on Intercultural Competence (2013) 
and their educational framework entitled Global Citizenship Education (2014), the United Nations‘ Sustainable Development Goa ls 
(United Nations, 2015) and OECD-PISA tests to assess students‘ global competence are just a few examples (PISA, 2017). The 
aim of the present study is, on the one hand, to explore potential links that might connect the teaching-learning method called 
cooperative learning (CL) and the components of intercultural competence (ICC) in teaching and teacher education. On the other 
hand, the talk presents the findings of an empirical study that investigated teachers‘ views on and practice of using cooperative 
structures in their classes in order to develop competences that they find important. The research is based on data collected from 
128 participants in professional development courses. Findings indicate that the participating public school teachers rank the 
importance of the competences that cooperative learning develops very high but they rarely use any cooperative activities in their 
practice due to a long list of difficulties and challenges they encounter in their work. The presentation will also make colleagues 
reflect on ways of overcoming resistance to change in teaching methods in order to develop intercultural competence.  
 
 
 

131.  Evaluating intercultural literary pedagogy: an educational design research approach 
 

In recent years the importance of intercultural competence as an educational goal in foreign language (FL) teaching has been 
emphasized by both scholars in the field of applied linguistics as by institutions such as the Council of Europe: proposed is that 
current FL pedagogy not only fosters language proficiency but also raises more intercultural understanding. In the context of FL 
education at the secondary level, literary texts have always been linked to the teaching of culture. This paper argues that a CLIL-
approach (Content and Language Integrated Learning) to the teaching of ‗fictions of migration‘ enables teachers to reach 
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intercultural- and language objectives simultaneously in their literature classrooms. It does so by reporting on the process that led 
to the development of a CLIL-based literature intervention framed within intercultural citizenship education for a Spanish-as-a-
foreign-language class in the upper forms of pre-university education in the Netherlands. In this process an educational design 
research approach was applied as method with an important role for formative evaluation by teachers and pupils: the goal was to 
base the final intervention on both systematically collected research data and the experiences of participating teachers and pupils. 
The iterative design process was informed by five design principles derived from earlier studies. Based on data from teacher- and 
student evaluation forms and focus group interviews, we found that both students and teachers experienced some difficulties 
relating to the viability of the design. The results also indicated that well-founded statements can be made about the perceived 
effectiveness of the material. Students reported that the processing of the literary texts through dialogical tasks in target language 
was challenging at first but eventually led to a deeper understanding of representations of culture and to more confidence in the 
target language expressing their views. 
 

132.  Developing Advocacy, efficacy, and leadership in candidates, educators, and leaders through the Bilingual 
Education Student Organization (BESO) 

 
This symposium articulates an understanding of the importance and influential role of the Bilingual Education Student Organization 
(BESO) in preparing future advocates and leaders in bilingual education. Chican@s and Latin@s have for sometime now engaged 
in political advocacy through professional organizations. During the period known as El movimiento during the 1960, university 
students established Movimiento Estudiantil Chicanx de Aztlán (MEChA). Urrieta (2010) describes the important role that 
professional organizations hold for Latin@s as an opportunity to work together within a system to be successful in Whitestream 
schools. Similarly, undergraduate students in BESO adapt this same networking mindset. BESO, is a student run organization 
which has been implemented across universities with bilingual teacher preparation programs. Through faculty sponsorship and 
mentorship undergraduate students engage in professional development, community service, and leadership opportunities to grow 
as future bilingual educators. BESO meetings and events serve as a forum for teacher candidates to engage in a discussion on an 
array of topics related to bilingual education including, policy, pedagogical and linguistic practices, materials, research, and 
conference opportunities. Objectives of the session Attendees in this session will examine the critical role the undergraduate 
student organization, BESO, plays in preparing future bilingual educators. In current times, we must understand how Chican@ and 
Latin@ college students are still keeping the roots of el movimeniento from the 1960s alive through new advocacy efforts. This 
session will be conducted in Spanish and English. 
 
 

133. Playing as you learn: Facilitating an inclusive environment  
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Playing as you learn: Facilitating an inclusive climate through the Findhorn games: 
Creating an inclusive and trusting climate in multicultural and conflicted classrooms is an essential prerequisite to cooperative 
activities and to the development of students‘ social and emotional skills, in an atmosphere free of evaluation and judgment. 
Based on the Experiential Learning Model of the Findhorn Foundation (learning by doing), in this workshop participants will: 
a. explore the key-elements of cooperative games;  
b. experience various types of interactive games;  
discuss and reflect on the experience and the implementation in multicultural educational contexts to build trust in both new and 
established groups. 
 

134. Multiperspectivity in History Education in Estonia 
 

Concept is declared in the first national curriculum (adopted 1996) National project RITA-RÄNNE (2018-2020). One of the topics is: 
Conceptual basis of multiculturalism and integration in Estonia. The project will help to develop scientifically sound innovative 
approaches for managing migration and integration processes in Estonia, increasing the cohesion of society. The conceptual goal 
of the project is to provide a framework for tools and intervention mechanisms to address better the negative effects of Soviet 
immigration and the potential social problems of new immigration in communities and educational system. 
The operational objective is to provide evidence-based solutions to educational, labor market, social and cultural issues through 
models, measures and learning tools that are practically applied, to develop workable tools to develop competences needed in a 
multicultural environment (multi-perspective history teaching in schools.The task for history education (2019–2020): Development 
of historical recognition culture and analysis of multi-perspective history studies and preparation of related practical tools 
(methodical quide and examples of good practises). One year project. The aim – to develop good practises for multiculutral history 
teaching 
Conceptual bases: documents of educational policy (OECD 2030; Council of Europe: Quality History Education in the 21th Century; 
Manifesto EUROCLIO); historical culture (J. Rüsen); development of historical understanding (model from P. Seixas); 
multiperspective history teaching (R. Stradling) Partners: Tallinn University and 16 history teachers with very different teaching 
experience. Phases of the work. Six seminars: selecting sensitiive topics or/and controversial issues; agreement of concepts and 
pinciples; sharing and discussing good practises. Individual work of teachers: working out lesson plannes, piloting developed 
lessons; collecting data from students; keeping a research diary (action research). Research. An overview of previous studies; 
questionnaire of teachers about their beliefs and understanding about history in the beginning and the end of the project; 
questionnaire of students about their beliefs and understanding about history in the beginning and the end of the project; 
questionnaire of students – how the lesson or task worked, how far they transformed their understanding; classroom observation; 
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interviews with teachers and students; research diaries of teachers. Expected outcome. Suitable toolbox for teachers: teaching 
materials tested by scientific methods, guidebook with suggestions, analysis of research data and of the research, report about the 
success of the project, conclusions and proposals for educational policy 
 

135. Leading non-formal education as a means of social sustainable development in Mostar, Bosnia-Herzegovina 
 
 
Stari Most, the 16th-century Ottoman bridge destroyed in 1993, has been a symbolic cleavage between the Bosniaks and Croats in 
Bosnia-Herzegovina. Although the two ethnic groups live side by side in the city of Mostar, they are in several ways separated. This 
is typically expressed in school, where muslims and catholics are segregated, as a politicized and nationalistic curriculum 
promoting competing visions and identities of post war BiH. Segregation along ethno-nationalistic lines and divergent pedagogies 
within the education system have presented challenges to social cohesion and the long-term stability of a society that is still 
struggling to rebuild, reconcile, and regain trust. Several studies have focused on the ways schools deal with these challenges 
within a highly decentralized school system. In sum, studies report on several aspects connected to formal education. In contrast, 
there is a lack of studies reporting on aspects regarding non-formal education. It is then imperative to understand the potential of 
non-formal education in creating social sustainability. Hence, the purpose of this study is to explore the potential for Mostar Rock 
School (MRS), as a non-formal education arena, to contribute to further strengthening social sustainability in Mostar, Bosnia and 
Herzegovina (BiH).  Using a theoretical framework developed within multicultural education, and through ethnographic photo and 
interviews with the school manager, teachers and students, the article explores the challenges and possibilities for social cohesion 
presented within school and through education. 
 
 

136.  Multiperspective History Teaching in the Czech Republic 
 
Narratives of the past construct an important part of (national) identity. But national identity can be - e.g. through migration, multi-
national families, living temporarily abroad or through significant ideological and political shifts in a country - fluid, changing and 
diverse, as can be narratives. Yet in Czechoslovak and later (after 1993) Czech history education of the 20th and 21st century, 
there  
is a strong inclination to present one story, one explanation of events, causalities and interpretations and to make clear lines 
between „us― and „others― in a sense of nationality, ethnicity and also ideology, although there are turning points in narrat ives and 
vivid dynamics in ethnicity relations and nationality constructions throughout this period of time: Textbooks of 1918 (founding of 
Czechoslovakia), 1938/39 (beginning of the Nazi occupation), 1948 (Czechoslovakia becoming a communist country), before and 
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after 1968 (Prague spring and soviet intervention) and after 1989 (the „velvet― revolution, democratization) show different 
perspectives on Czechs in relation to Germans, Jews, Russians and Roma, the four groups with whom there are the strongest 
connections, conflicts, interdepencies and dymanics in the 20th and 21st century and draw different narratives on the concepts of 
nation, belonging and identity. Modern history education should ideally, according to didactical concepts of M. Sauer, R. Strandling 
or B. Alavi, discuss the interdepency of ideology and narratives and confront students with multiple perspectives while sharpening 
their values (the perspective of Nazi occupants can not, of course, be presented as a just different perspective then the experience 
of Jews who were deported after 1939). Using original sources, speaking to contemporary witnesses (oral history), deconstructing 
narratives manifestated in public history presentations (memory days, films) are some of the recommendated tools for sensibilizing 
students for the dynamics, ideological framing and present relevance of history. In this, current (not only) Czech history curricula 
and textbooks still have a lot potential for improvement, they still seem to narrowly taking up the tradition of presenting one narrated 
story by a textbook author (or author collective) without much room for different perspectives and debates. But there are current 
discussions, scientific research and calls for improvement: How can empathy be strenghtened through multiperspectivity? In which 
way can the historical and ideological multiperspectivity, interpreting events differently according to the changes in the political 
situation in the 20th century - the same event being present differently in communist or current textbooks, for example - be debated 
with students? How are Germans, Russians, Jews and Roma portrayed throughout time, why do changes in portrayel occur and 
how does that affect current relations, or are the narratives, vice versa, affected by them? How to work with contemporary 
witnesses without relativazing crimes? Starting from these considerentions, my paper focuses on current research on the 
necessary improvement of Czech history education, giving examples of textbooks and curricula which still in many ways follow the 
traditional concept on one hand and programs and initiatives trying in an innovative way to implement these findings on the other in 
order to reflect upon scientifically founded and effectice ways to make Czech history education more multiperspective, reflective 
and present-orientated. The paper will take examples of historical events and compare their narratives first in current and historical 
textbooks according to their multiperspectivity, then present projects by „dejepis21― (history 21), „příběhy bezpráví“ (stories of 
injustice) „socialism realised“ and others, which are based on research of current czech historians (like K. Činátl, J. Najbert, J. 
Pinkas) trying to implement a more multuperspective teaching approach and conclude with an insight into a draft of a new textbook 
trying to value multiple narratives. The focus of the paper is multiperspectivity in means of nationality and ethnicity, yet ideological 
perspectives will be considered as well, as both aspects are connected in (the transformations of) Czech history teaching.  
 

137.  Art-based educational paths for the integration of new generations of immigrants and to foster 
interculturality 
 

This paper relates to a PHD project thesis including different areas of research: pedagogical, social and artistic. The underlying 
premise is that the vast phenomenon of migration we are witnessing in Europe, brings to our attention the need to promote a 
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committed cultural pluralism, a process of interaction between cultures, placed in dialogue with each other. Dewey, in this regard, 
argued that the aim of a democratic society, enriched by the different cultural identities that make up it, is to be able to offer more to 
others. Integration is essential for future European societies to be prosperous, cohesive and inclusive.  
The school represents the ideal place for integration as it carries the delicate task of promoting each pupil educational success. The 
increased number of foreign, first and second generation, students in the school environment, draws our attention to the need for a 
more effective educational action to be carried out by scholar institutions. Language and socio-economic difficulties are often the 
main cause of learning delays in schooling, especially for foreign students aged between 14 and 18. A negative gap persists. The 
school system is faced with the need to design new teaching/learning pathways, that take into account the heterogeneity of the 
student population and are more inclusive, creative and innovative. Teaching strategies and practices need, therefore, to be 
rethought. This presentation is based on the use of art as a didactic medium and on the realization of artistic workshops in schools 
and extracurricular contexts, with adolescent pupils of different cultural backgrounds. The study was conducted on several research 
works that analyzed the implications of artistic mediation at school. It is also the result of a direct dialogue with promoters and 
operators engaged in student artistic projects. The research explores the inclusion of art both in curricular (as a transversal and 
interdisciplinary didactic tool) and extracurricular activities, within projects that enrich the educational offer. Can art, therefore, be a 
means for developing intercultural educational paths that foster the integration of the new generations of immigrants in Europe? 
 
 

138. Playfulness and Seriousness. Empathy video games in education about migrants and refugees 
 

Do you know that: 
 2.5 billion video game players worldwide playing approximately three billion hours weekly? 
 By the age of 21, the average youngster has spent 10,000 hours playing 
 75% of the most frequent gamers believe playing video games provides mental stimulation or education 
 61% per cent of the CEOs, CFOs and other senior executives take daily game breaks at work?  

It is not surprising that video games are being incorporated more and more into learning environments. Moreover, there is an 
increased interest in the use of video games for tackling actual and sensitive social issues (e.g. refugee crises, migrant issues, 
human rights). However, many educators struggle to find right context to bring video games in the classroom. 
In this workshop, we will  

 get ourselves familiar with what the research says about educational gaming (demonising vs praising) 
 learn where to choose an appropriate video game related to migrant and refugee education 
 share best practices for pre-playing, in-class playing and post-playing activities (educational gaming) 
 develop solutions for overcoming obstacles for using video games in the classroom 
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 play a video game? � 
After the workshop, you will know how to use video games as engaging and conducive to an learning environment about migrant 
and refugees. 
 
 
 
 

139.  School community alliances to foster school success in disadvantaged neighborhoods 
 
The Horizon 2020 Program poses the challenge of achieving more inclusive, innovative and reflective societies, with higher levels 
of equity, social cohesion and democracy. Thus, failure and early school leaving, as well as poverty and social exclusion, especially 
of the young population, stand out as priorities for action. This challenge is even more relevant in the current political, social and 
economic context, which is strongly marked by three issues. First, (i) the rise of new urban poverty in contemporary cities, 
especially in multicultural neighbourhoods and sensitive urban areas (Benassi and Morlicchio, 2019), has intensified social 
inequalities as a result of the austerity policies. Secondly, there are (ii) strong tensions between neoliberalism and democracy, 
which are antagonistic to democratic processes of plural, conflictive and diverse debate (Wenman, 2013) in the face of present 
challenges (Mouffe, 2006). Finally, (iii) the city and the neighbourhood have resurged as providers of well-being and opportunities 
(Andreotti, Mingione, and Polizzi, 2012) and as protagonists of empowerment projects and community alliances (Brooking et al., 
2017, Cano, Ruiz and García, 2018). Since the 90s, the literature has notably increased on the need for creating partnerships 
between ―neighborhood and institutions‖ and ―neighborhood and schools‖ (Valli, Stefanski, & Jacobson, 2014). However, although 
the vast majority of studies coincide in affirming that a fluid, constant and cohesive school-neighborhood relationship is desirable in 
favor of equity, equality of opportunities, well-being, resilience and social justice, little has been studied about how this relationship 
should be, what values should support it or what kind of leadership should be involved. There are, therefore, important gaps in the 
conceptual and empirical study of school and community governance models. Considering these gaps, this paper focuses precisely 
on analyzing various governance models between neighborhood and school, as well as their influences on the academic 
trajectories of young students from immigrant families, living in socially vulnerable neighborhoods, adopting an ecological 
perspective. This paper results from the need to study school-community relationships in order to build conceptual models for future 
study as well as to identify strategies to foster school success, especially in disadvantaged areas. It is part of a three-year mixed-
method research (quan � QUAL) carried out to understand the trajectories of educational success towards post-compulsory 
education of young students from immigrant families between 16 and 21 years old who reside in disadvantaged neighborhoods of 
the Metropolitan Area of Barcelona. The analytical framework used focused on educational centers and institutional agents 
(Stanton-Salazar, 1997, 2011). From this broad research, a second-phase in-depth longitudinal qualitative case study was 
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developed to explore the context and school culture of three high schools which illuminated conceptual and pragmatic 
understandings of how school success is fostered in some specific and deprived areas. Consequently, the study presented in this 
paper describes, interprets and highlights school-community relationships regarding promoting school success of the children of 
immigrants in disadvantaged neighborhoods.  
 
 
 

140.   Critical Global Learning 
 
In a world experiencing rapid change, where cultural, political and social upheaval challenge traditional ways of life, education has a 
major role to play in promoting social understanding, peaceful interaction and positive coexistence at a global scale. How can 
universities start an organic process of critically thinking about themselves as institutions that distinctively embed multicultural 
education, intercultural education and global learning? In our experience, for example, a major challenge when discussing the 
issues of multicultural and intercultural education in global settings through students‘ re- entry narrative analysis during a period of 
four years appears to be dealing with some of the inherent tensions that arise in any effort to transform old colonial mindsets and 
hierarchies into democratic relations among peoples and cultures and in trying to reconcile competing world views. Significant 
tension arises from the nature of global learning itself, because it needs to accommodate both universalism and cultural pluralism. 
To what extent are our teacher education programs and our critical frames of understanding facilitating such experiential and 
narrative processes and to what extent are they being effectively conducive to such an ambitious outcome? This presentation is 
designed to answer that question from the perspective of two teacher education programs located in different hemispheres (The 
University of Wisconsin-Eau Claire and the Pontifical Catholic University of Peru) but are collaborating in a global learning research 
project in the context of publicly funded education in Peru. A North/South critical dialogue to contribute to IAIE‘s call on considering 
educational practices and visions of education as practice of democracy. Spring (2019) argues that ―the result of government and 
corporate control of schooling, (...) has been the triumph of urban-consumerism and the loss of the empathy and compassion 
necessary to maintain communities and end alienation.‖ (p.136) While his indictment is serious, the ―link between the Western 
school model and economic globalization,‖ --that is-- ―the promise that graduation will lead to a ‗good‘ job in an urban-consumer 
economy‖ is being critically and creatively contested at the margins. Following Ricoeur (1990), this research project ultimately deals 
with history, memory and oblivion while it grapples with student teachers‘ ethical dilemmas in representing experience of the self vs. 
the ability to represent the experience of the self in relation to others in a global context. Our challenge is translating increased 
awareness about race, culture, intercultural relations, language difference, power and identity in the global commons into effective 
teaching practices conducive to the development of individual global competencies, institutional global capacities, and critical global 
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community building. Preliminary findings shed light on four dispositions located at the crossroads of cultural diversity and global 
learning.  
 
 
 
 

141. Empowerment as Young Professionals‟ network (YPN) Pakistan 
 
Description Young professionals‘ network an initiative of FES Pakistan for youth leadership development programs in all four 
provinces of Pakistan. During 2005-07, I received a comprehensive series of training on leadership, communication, presentation, 
interpersonal skills, social, political issues on national level, skills building on youth leadership development areas. I also been part 
of a political leadership training which enhanced my understanding of social, cultural, human rights and political areas.  
Now, I am serving as a trainer and consultant in youth leadership, advocacy, research and capacity building activities. I conduct 
orientation workshops on leadership, volunteerism, inclusive community development, social entrepreneurship and human rights 
promotion. Providing training to women activists, young leaders, community campaigners, local female councilors. I am also 
currently involved in writing articles on social, health and sustainable development areas awareness and info- dissemination.  
Results My participation as Young Professionals‘ network shaped my personal strength, potential, courage, self-confidence and 
understanding cultural diversity at national level. This also enabled me to work more fervently for inclusive community development 
areas on district and national level. Conclusion There should be persistent, continuous programs for youth to be meaningfully 
involved in social structure, improvements and leadership endeavors since it is significantly important for positive change in any 
society. YPN is a realistic and practical model, can be replicated for youth leadership, empowerment and sustainable development.  
 

142.  Growing up as a global citizen: A case study of an “in-among identities” student‟s international schooling 
experience in the United Arab Emirates 
 

This study raises a question at the intersection of globalization, international education, and the development of global citizenship 
and identities. Normative assumptions have held that cross- cultural experiences in schools, especially international schools, 
facilitate students‘ development of intercultural literacy and competence, leading to growing them as multicultural citizens who will 
have globally-oriented citizenship. Yet, empirical studies also have shown that international experience and with it the international 
schooling experiences often produce marginalization, and negative and subtractive responses to cultural diversity. This qualitative 
case study investigates how a middle-school student who has ―in-among identities‖ navigates her identity as a global citizen 
through her international schooling experience in the United Arab Emirates. Drawing from contact theory and discourses on 
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intersectionality, this study contrasts episodes of pains and gains from the student‘s cross-cultural experiences in the school. The 
student felt overwhelmed with dealing with multiple layers of cultural differences among her own heritage, host country (the United 
Arab Emirates), and other countries that the student‘s friends, teachers, school curricula bring to the classroom, while she 
perceived that the cross-cultural experiences was a privilege that others cannot have easily, recognizing that the experiences 
enhance her open-mindedness to other cultures. Additionally, the student expressed ‗feeling salty‘ of living in a highly international 
city that can easily sense global capitalism and social disparity, while she valued the experience and became reflexive on those 
issues at global level when she was provided with an opportunity to investigate one in school. This case study documents how the 
student grows as global citizen through these bitter but gainful cross-cultural experiences. This work contributes to conceptualizing 
how international education and international schools may be more helpful to educate global citizens and cosmopolitan intellectuals 
who will contribute to generating knowledge on local, national, and global issues in the face of mass globalization. 
 

 
143.  Harmony in Tongues: Intercultural Communicative Competence in Classrooms 

 
Global interdependence and cross-cultural encounters are reshaping the world. When diversity and global concerns are 
strategically linked to teaching and learning outcomes, the development of intercultural communicative competence (ICC) leads to 
enriched perspectives, greater understandings of ambiguities, and skills critical for success (Scollon & Scollon, 2001). Language 
use is impacted by the assumptions speakers and listeners have about culture.  These assumptions often create 
misunderstandings. To develop effective intercultural communication, however, it is necessary to have a solid understanding of 
ambiguities, interpretations, and inferences in language. Teachers and learners seldom think about language unless they are 
instructed to do so or are made to do so during learning activities. Arguably, at the forefront of teaching and learning is perception. 
Often and among other things, access to content is barred by a learner‘s perception of what is being taught. While many studies 
address language with a focus on vocabulary or syntactical knowledge, this study explored the idea of intention and perception of 
language use. Within this frame are concepts about attitude, motivation, relationships, and understanding of language going 
beyond linguistic competence (Chomsky, 1968; Hymes, 1972).Addressing that exigency, this study applied an ICC framework to 
examine those aspects of middle school teachers‘ communication experiences. To arouse awareness, these teachers formed a 
collaborative learning community to engage with students in intercultural communication in an attempt to eliminate barriers to 
learning. During a year-long professional development experience, middle school teachers in a Catholic middle school developed 
differentiated assignments and inclusive instruction. Teachers were concerned with teaching the content to the increasingly diverse 
populations in the classrooms. Initially, they were asked to create a profile of their students which included not only demographic 
information and interests of the learners, but also information about student‘s language use that revealed language knowledge and 
reflected cultural values and attitudes about the world (Deardorff, 2006). For example, teachers documented how learners used 
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new and specific vocabulary, developed sentence structure, and what differences existed between the use of academic language 
and their social language. Using these profiles differentiated instruction was developed collaboratively for various content. During 
content delivery, teachers were asked to use language with intention and focus on how students were perceiving instruction. 
Through in-person observations and video recordings of classroom instruction, alignment and misunderstandings in teacher and 
learner communication was documented and analyzed to reveal effective and ineffective approaches to communication. Specific 
examples and implications will be presented. 
 
 

144. Between transformation and stagnation: liminality of intercultural learning in culturally diverse groups 
 
Understanding of the concept of culture as an objective reality and looking at a person as a representative of a culture becomes 
untenable today. Our societies become super-diverse in themselves as they encompass multiple lifestyles that are affected not only 
by intense migration flows, but also by such factors as one‘s educational background, legal status, or access to work a foreign 
person has in the hosting country (Vertovec, 2007). Hence, what does it mean to learn in a culturally diverse group? It is the main 
question that will be discussed in the paper.  The paper concentrates on the specific context where such culturally diverse groups 
build up – learning mobility. The process of intercultural learning is discovered through the lived experiences of young people who 
were participating in learning mobility and were learning in the culturally diverse groups. The lived experiences of young people 
were collected during qualitative research that was based on hermeneutic phenomenology approach (Max van Manen, 2014, 
2018). In the paper I will argue, that intercultural learning in culturally diverse groups is liminal. On the one hand, intercultural 
learning in such groups is intense and primary encourages exploration not of a cultural Other, but of oneself as individual and 
unique person. Yet, learning process is also charged with tensions, dialogues, and contradictions that are not visible in the group 
process, but are experienced by a person himself or herself, primary by feeling opposites with the rest of a group. These opposites 
manifest through the processes of inclusion and exclusion and build a threshold that stops entire persons‘ learning process. Finally, 
in the paper I will argue on educators‘ role and will discuss possible ways, how he or she can secure continuity of intercultural 
learning process in culturally diverse groups. 
 

145.  Quebec‟s Ethics and Religious Culture Program: Examining the First Ten Years 
 
Contemporary theories of liberal democratic education hold that public schools are at once cultural microcosms of their surrounding 
societies as well as places where young people should be educated to develop the knowledge, skills, and dispositions needed to 
actively and continuously reform and improve those societies. This democratic dilemma – calling on schools to both reflect and 
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reconstruct the broader societies in which they are located – is especially salient for pluralistic societies such as the United States 
and Canada, which are enriched yet divided by deep cultural and religious differences. 
 
Starting with the 2008-2009 school year, all elementary and secondary students from the public and private sectors in the Canadian 
province of Quebec began receiving the mandatory instruction through the new, approved by the Minister of Education, Recreation 
and Sports, Ethics and Religious Culture (ERC) [Éthique et Culture Religieuse (ECR)] Program. The program is the culmination of 
a long process by which Quebec schools shifted from religious to secular instruction and marks an important turning point in the 
history of the province. This new program, reflecting the preference of the majority of Quebeckers, replaced the Catholic Religious 
and Moral Instruction Program, the Protestant Moral and Religious Education Program, and the Moral Education Program and now 
enables all students in the province to follow an identical course of study. The paper examines the history behind the ERC Program 
development and its philosophical foundations, highlights the program‘s unique nature and its salient characteristics, analyzes the 
program‘s content and the main competencies that it aims to develop, as well as probes the controversy that the program continues 
to generate from a wide spectrum of Quebec‘s population. The paper also draws comparisons and suggests implications for the 
United States, as public schools in both counties strive to promote a common civic identity among culturally and religiously diverse 
young citizens. 
 
 
 

146. Preparing Teacher Candidates for Social Justice Work: Learning in Community 
 

Perhaps now more than ever, education at all levels is benefitted by a purposeful focus on social justice and intercultural ideas. 
Authored by one faculty member and two of the doctoral students in a US College of Education program, this paper describes 
experiences in an internship specifically focused on ways to address and reduce oppression, marginalization, and bias in 
educational settings and in the world at large. In this paper, we begin by describing a graduate-level teacher preparation course 
titled Educating for Equity and Social Justice, set in the Pacific NW of the United States. In collaboration with the professor, the two 
doctoral student authors co-facilitated 3 sections of this course for teacher candidates in the summer of 2019. The contents of the 
course addressed a range of issues, all intended to deepen and strengthen teacher candidate understandings of the ways 
oppression and marginalization can take place, and to consider our own entangled complicity, and ways to work against this poison 
and sorrow. Topics in the course tightly focus on the ways identity layers into privilege and oppression, to include race, class, 
gender, language, nation of origin, sexuality, faith identity, ability, body, and other aspects of being. In this paper, we sharpen our 
focus to explore and explain the ways we guided our teacher candidates through thinking about how we each came to our own 
beliefs (to include faith and / or religious beliefs), and how these ideas may be traced to influences related to family, school, 
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community at large, and the media. With a focus on listening with humility and learning with and from one another, we discuss the 
ways we seek to help make the world (and education in particular) a more loving, just, and equitable experience for all. We reflect 
on the ways we were successful in working with these 3 sections of teacher candidates in this context, and offer ideas about how to 
continue to strengthen this work in the future.  
 

147.  The effectiveness of incorporating the Cultural Detective intercultural competence developmental tool into a 
cross-cultural management course 
 

While some European universities have started adding mandatory intercultural courses to their international study abroad 
programmes to develop students‘ intercultural competence, these do not include the domestic students (Otten, 2003). Developing 
intercultural competence in the classroom would allow more students to develop this competence and not just those on study 
abroad. However, teachers are often not supported and prepared by educational institutions to integrate intercultural learning into 
the standard curriculum and to utilize the diversity present in the classroom for intercultural learning (Otten, 2003). Therefore, this 
study investigates a six-week cross-cultural management course at a Master program in Business at a Dutch academic institution, 
whereby a blended learning tool, Cultural Detective, was incorporated in the course with the aim of enhancing students‘ intercultural 
competence. The contribution of this study is three-fold. First, the effectiveness of the Cultural Detective training tool is empirically 
researched which has not been previously done and more research is needed to assess which learning experiences and activities 
are effective (Deardorff, 2015; Perry & Southwell, 2011)). Second, effectiveness is measured in a mixed methods study, while most 
studies use either quantitative or qualitative methods. Third, the study also sheds light on how students learn and what facilitates 
their learning from their own perspective, which has mostly been studied only theoretically or based on trainer experiences. The 
course was given twice, and students‘ cultural intelligence was quantitatively measured pre- and post-test (n=26) and compared to 
a control group (n=28). Qualitative semi-structured interviews with 9 students investigated their learning experiences. The 
quantitative results show no significant changes in cultural intelligence. However, the qualitative findings demonstrate that most 
students developed cultural knowledge, awareness of own and others‘ culture, openmindedness, understanding, non-
judgmentalism, listening, observing and analytical skills. Factors facilitating learning were a multicultural class, opportunities for 
intercultural experiences, class discussions and small group work. Challenges centered around stereotyping, adaptation and 
intercultural behavioral strategies. This study raises questions around measuring the effectiveness of intercultural training tools and 
whether the transformational nature of intercultural learning and the different learning experiences of students can be captured with 
quantitative pre- and posttest questionnaires. This study implies that universities can build in intercultural competence development 
tools into their otherwise theoretical cross-cultural management courses in order to develop this competence in a domestic and 
classroom setting and informs course design. Research limitations are small sample size, self-report bias and researcher 
subjectivity. 
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148.  Teacher leadership and school culture in Jamaica and the United States: Narratives of power and agency 
 
Studies of teacher leadership have proliferated over the past fifty years.  Earlier work has tended to focus exclusively on the link 
between teacher leadership and school improvement.  Cross-cultural research on the relationship between teacher leadership and 
power, agency and school culture has the potential to contribute to a deeper understanding of the teaching profession in diverse 
geographical and social contexts and create a shared space for conversations about teachers‘ work. This paper presents research 
that is both regional and cross-cultural; teachers in Jamaica and the United States (North Carolina) were interviewed in an effort to 
identify similarities and differences in perceptions regarding the work of teacher leaders.  The aforementioned research provides 
the context for this paper and was guided by two primary areas of interest:  First, how do teachers in different cultures describe the 
intersection of teachers‘ work, teacher leadership and school culture?  Second, this research expanded on earlier work (Acker-
Hocevar and Touchton, 2011) that examined the relationship between teachers‘ work and the professionalization of teaching; 
issues of power and gender in the leadership of schools emerged as a key piece of this critical analysis.  Using teacher stories/case 
studies from two very different countries highlighted dominant and pervasive views about teacher leadership, teacher expertise, 
advocacy and school culture. This paper examines many aspects of teacher leadership and administrative power and identifies the 
―lessons‖ that transcend individual circumstances and speak to the importance of understanding how teachers‘ work (and teacher 
leadership) functions within complex school cultures. Teachers‘ work and the teaching profession suffer from being perceived as a 
place where powerlessness and invisibility are a part of the job.   Teachers are celebrated as powerful, influencing agencies in the 
lives of children, and yet, teacher demands for higher professional status are dismissed as irrelevant to the progress and status of 
schools and education.  Teacher leadership is not simply a personal issue; it is about advocating for schools as inclusive 
environments for all people while simultaneously supporting democratic values of equity, freedom and social justice.  In summary, 
this paper presents a cross-cultural view of teachers‘ work and expands discussions of teacher leadership within a context that 
highlights the struggles of a profession in two different countries.  This research promotes intercultural competence by stripping 
away surface differences and examining narratives that persist in all educational settings.  The findings have profound implications 
for discussions of teaching, learning and leading in a 21st century global economy. 
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149.  Cultural Nimbleness through Humility: Coming to know our Positionality, Power and Privilege 

 
 

Teachers today are faced with increasingly diverse student populations, and are called upon to ensure all students and families are 
treated with respect and care. In this case study, we describe a course in which teacher candidates are challenged to consider the 
key ideas within intercultural competence (or intercultural nimbleness), and to engage in activities and assignments intended to 
move them towards deeper understandings of their own histories, beliefs, biases, and ways to un-learn some of the more troubling 
ideas they may have previously come to believe. The course described in this case study is titled Educating for Equity and Social 
Justice, and is part of a graduate- level teacher preparation program in the northwestern part of the US. With a purposeful focus on 
self, this course (the first in the sequence of teacher preparation courses) includes three essential questions: 

 How does my cultural lens facilitate or limit what I see in the teaching/learning process? 
 How will I continue my personal and professional social justice journey? 
 What can I do to affirm all students and reduce oppression in my classroom? 

In this paper, we (a faculty member and two doctoral interns) describe the rationale for having teacher candidates begin their 
program by focusing on their own histories rather than on the nuanced lived experiences of others-- which will come at a later point 
in the program. In this foundational course, before action and behavioral changes can take place, teacher candidates are engaged 
in reflection on their previous and current beliefs as related to multiple aspects of identity. These aspects of identity include (and are 
not limited to) race, ethnicity, gender, class, sexuality, faith, nation of origin, accent, body, appearance, and so on.  
In this paper, in addition to exploring and engaging with beliefs and thinking on these various topics, we explain the ways that 
teacher candidates in the course are pressed to consider the origins of their thinking, with reflection upon lessons from family, from 
teachers, from faith leaders, from friends and others in the community, and from the media. We include a rich description of each 
specific assignment included in the course, and speak to ways these assignments work to foster a move towards the intercultural 
nimbleness that is essential for every teacher.  
Finally, we (the three authors) speak to our own experiences in co-facilitating this course, from each of our unique vantage points. 
 
 

150. Growing our own Bilingual Teacher amongst Hate: Testimonios (Testimonies)  on Highly Effective Bilingual 
Teacher Preparation Programs at Hispanic-Serving Institutions  
 

This symposium articulates an understanding of the importance of bilingual teacher education preparation programs that meet the 
needs of Mexican-American/Latinx students. Undergraduate programs are tasked with preparing future bilingual teachers to enter 
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the field to work in classrooms that are composed of culturally and linguistically diverse students. The presenters respond to this 
challenge by providing their own testimonios of how their HSI‘s (Hispanic-Serving Institutions) have successfully grown bilingual 
teacher education programs (Alfaro, 2018). Discussions will center on how programs develop critical consciousness within their 
bilingual teacher preparation programs through a ―grow your own‖ approach (Valenzuela, 2016). This symposium will be conducted 
in English and Spanish. This symposium articulates an understanding of the importance of bilingual teacher education preparation 
programs that meet the needs of Mexican-American/Latinx students. Undergraduate programs are tasked with preparing future 
bilingual teachers to enter the field to work in classrooms that are composed of culturally and linguistically diverse students. The 
presenters respond to this challenge by providing their own testimonios of how their HSI‘s (Hispanic-Serving Institutions) have 
successfully grown bilingual teacher education programs (Alfaro, 2018). Discussions will center on how programs develop critical 
consciousness within their bilingual teacher preparation programs through a ―grow your own‖ approach (Valenzuela, 2016). This 
symposium will be conducted in English and Spanish. 
 

151. Promoting students‟ face-to-face promotive interaction (FtFPI) in small cooperative groups 
 

Description of aims and activities:  
Promoting students‘ face-to-face promotive interaction (FtFPI) in small cooperative groups 
The aim of this paper is to give an overview of preliminary results of ongoing research of students‘ FtFPI within small CL group.  
Providing insights into students‘ and teachers‘ perceptions at two primary schools concerning students‘ FtFPI in post-war Bosnia 
and Herzegovina, this study asks ―Which aspects of students‘ FtFPI are prevalent in students‘ and teachers‘ perceptions of small 
CL group experiences and what are the challenges? Findings reveal mostly positive beliefs of students‘ FtFPI, but report 
challenging experiences. The study suggests more classroom research of students‘ practices related to promotive interpersonal 
behaviour and communication. 
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152.  Wrap-up: Essential CL features as experienced in the IASCE/CL Strand  
 
Essential CL features as experienced throughout the IASCE-CL strand 
Cooperative learning is a perpetual innovation in education, at all levels, and is increasingly applied in a growing variety of fields. 
Participants in this workshop will have the opportunity to sum up the essential features of CL as experienced throughout the 
IASCE-CL strand. Participants will engage in several cooperative procedures, discuss, and conclude the elements of CL that are 
most applicable to their field of teaching or research, and discuss concerns of implementation. 
 
 
 

153. Some of them are biased and perspectives change the facts”: using history magazines to stimulate a 
historiographic gaze of multiperspectivity 

 
Multiperspectivity as a way to promote students to see contrasting national historical narratives has been stressed in theory and 
curricula (Stradling, 2003). However, other dimensions of multiperspectivity has been backgrounded, for instance, the ability to see 
multiple perspectives of historians on a debated historical event or view events from social, gender and cultural perspectives; how 
the Great War was not very great from the perspectives of widows and children (Nygren, 2011). Students‘ historiographic gaze – 
their ability to identify, learn from, and critically reflect upon divergent perspectives and popularized representations of the past – 
has been noted as key to take on the postmodern challenge in history education (Parkes, 2011; Seixas, 2000). Stimulating this 
historiographic gaze in teaching has been noted as important but little studied (Nygren, Vinterek, Thorp, & Taylor, 2017). In our 
presentation we will present dimensions of multiperspectivity similar to those of professional historians and how they can be 
implemented in schools. In collaboration with in-service teachers in Sweden and England we designed a lesson unit aiming to 
stimulate students‘ abilities to identify and analyse historians‘ conflicting perspectives on the causes of World War One in history 
magazines. Testing this design in ongoing teaching, we find that students may learn to better identify multiple perspectives on this 
complicated topic by close reading, debating and discussing contrasting perspectives of professional historians in history 
magazines. This exploratory study also highlight differences between Swedish and English students‘ historical understanding and 
critical attitudes, and raise questions about gender differences and how history in schools may support multiperspectivity among 
students, not least students with lower grades. Moving forward we see a need to pay more attention to educational designs with 
potentials to open up multiple critical and constructive perspectives on key events and phenomena in the past. Assigning students 
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to criticize biased perspectives or taking on a role with a specific historiographic perspective may stimulate multiperspectivity and 
help students past the social risk taking of ordinary class-discussions.  
 
 

154.  Various Aspects of Multiperspectivity in Teaching English History: The Other Boleyn Girl and Another Tudor 
History? 
 

Teaching Tudor history for university students by the traditional methods would entail reading various history records to introduce 
the era, the most urgent economic, social, political and cultural agenda of the Tudors. To find reasons for the pressure faced by the 
Tudor kings and queens in England (1485-1603) for succession, thus for good marriages and legitimate offsprings (and thus the 
English reformation), we would read acts and statutes of parliament of the period, chronicles of Hall, Holinshed, P.Vergil and 
Thomas More, correspondances by foreign envoys (esp. by the rival Spanish and French ambassadors), and even some 
contemporary London chronicles (as the London merchants were not only wealthy enough by then to lend money to the crown, but 
could also influence foreign policy and of course textile trade). However, to read late 15th and 16th century primary sources is 
painstaking, one would need to study paleography, Middle English, Norman French and some Latin, which is a real challenging 
experience students find more and more difficult to face, thus they rather give up on history. Some of them even claim it is too 
burdensome to get into these ‘superfluous‘ skills (in their words) not to mention memorising facts and dates they are no longer or 
very rarely expected to do and need in the digital age. At the same time the film industry taking advantage of the audiences growing 
escapism and nostalgia for the past flood the market with more and more history and heritage films, period dramas and costume 
films, biopics and documentaries, recently including even a new entertaining subgenre, mockumentaries (eg. Cunk on Britain), so 
students may get a lot of stimuli about history, but without reading the adequete sources, they may get lost as well in the narrative 
and visuals (mis-en-scene) driven history-type of films, which more and more often even take the form of addictive series (The 
Tudors, The White Queen,The Crown, Reign etc) and often remind us more of soap-operas than history itself. So what can history 
education do about them? Denial might work for a while, but taking adventage of these films in a clever way might be more 
beneficial for both fields, history and film education. In my paper I intend to show in a case study on the Boleyn girls how to teach 
Tudor history taking advantage of students‘ stimuli by nice English landscapes and Tudor costumes of the films depicting the Tudor 
era. We examine their historical accuracy and try to differentiate between historical events as known from history textbooks, 
secondary and primary history records and the representation of historical events or characters on film. So far there are two film 
adaptations (they came out in 2003 and 2008) of Philippa Gregory‘s bestseller historical novel entitled The Other Boleyn Girl . I 
intend to  use them as case studies to show how confusing the title ‘the other‘ can be, how different they are from one another (the 
2003 version made by the BBC, directed by a woman, Philippa Lowthorne from the 2008 Hollywood version directed by Justin 
Chadwick) and from the Tudor history records as known and interpreted by well-known historians (like Prof G.R.Elton,Cambridge, 
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Prof. Steve Gunn, Oxford) today. I hope to prove that neither of the reception is false, just reflect reality differently and is interpreted 
by different scholarly tradition giving ground for scholarly debates and for the audiences‘s misinterpretation. 
 
 
 

155. How to distotalize a refugee camp? Please let the school propagating. 
 
My research is inspired by the interactionist literacy and Erving Goffman‘s position about total  institutions. I conduct a field study for 
three years to show how a school is able to distotalize a refugee camp. I went to the following camps or accommodation sites to 
conduct analytic observations and semi-directive interviews: Calais (France); Gevgelija (Former Yougoslavian Republic Of 
Macedonia); Banja Koviljaca (Serbia); Skaramangas / Eleonas / Kara Tepe / Vial (Greece); Capo d‘Orlando (Italy). The population I 
target is classified into three networks: Migrants; Education staff; Politics. I registered 63 discussions. My hypothesis is particularly 
true in the camps without any administration like Calais or just a few services like Greek hotspots. More you try to invisibilize the 
migrants more you empower the school of the camp. Outsiders according to the meaning given by Howard Becker, children are 
maintained far from school by public authorities and it entails a reminiscence of non-formal education. A project officer from the 
Greek Ministry of Education told me that in a refugee camp ―School is contagious.‖ But I needed to understand when this 
mechanism appears because I also heard about vandalism on school containers or stolen computers stories. What I discovered is 
that the key element to transform the school in a safe place, attract parents and start to propagate the well-being is 
transculturality. With children from different countries in the same classroom the balance depends on cooperation between each 
other. Teachers got a crucial role to manage it particularly through language instruction, life skills courses and trauma remediation. 
One of the most important difficulty for them is a scale conflict between being kind and being demanding. Indeed, you have to 
transform the school into a safe place, but you also need to provide a framework. After achieving transculturality school becomes 
the central institution of the camp by becoming the secured place for children and their parents, providing social 
services, psychological support. Due to this position school is interacting with all the other institutions of the camp and moreover 
some interactions are established through the school. For example, in Gevgelija refugee camp a dispensary organizes seminaries 
in the school to appease Muslim mothers about the nurses‘ practices. If the same meeting happens directly in the 
dispensary nobody would come. This interaction game leaded by the school object is the relevant one to explain the distotalization 
of a camp and the capacity for its inhabitants to rethink by themselves.  
 

156. Refugee children's education at hot spots and host camps in Greece: struggling with childhood, trauma and 
culture in inhospitable locations. 
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The geopolitical location of Greece has exacerbated its position as a refugee reception country. Refugees have been arriving in 
Greece as a first transit country stop, with the intention to relocate to Northern European countries. The massive Mediterranean 
refugee crisis in 2015 forced Greece to respond to the new circumstances. With a series of legislative initiatives, the government 
tried to institutionally shield the education of refugees, in response both to the global humanitarian crisis and the European 
directives and commitments. Malfunctions emerged immediately: delays, lack of coordination, inhuman conditions in reception 
centres, lack of central policy planning. In the meantime, a flexible scheme for the education of refugees has been developed 
(within and out of the limits of the reception centres): teachers have been hired to work in the Reception Facilities for Refugee 
Education and non-governmental and international activist/volunteer organizations offer their services by providing educational and 
creative activities to refugee students. Research data have been collected during 2016-2017, in two phases, i.e. from September 
2016 until March 2017 (in Ioannina and Samos) and from February to July 2019 in Kastoria and Kos. Semi-structured interviews we 
conducted to a sample of 32 (N) participants. Among them, 12 were teachers working with refugee children (N1) in four different 
refugee locations in the prefecture of Ioannina. Eighteen (18) were teachers, education coordinators and volunteers working with 
refugee children in camps (N2) on the island of Samos and Kos and two (N3) were facilitators at the hosting location for 
unaccompanied children in Kastoria.  
The type and quality of education provided to refugee children within and out of the refugee settlements are examined by drawing 
on empirical insights to three directions, i.e. childhood, trauma and culture, as pathways to transformative social practice among 
teachers, volunteers, facilitators and children. The findings reveal the challenges, drawbacks and prospects of such an endeavour.  
 

157. Why is it essential to implement early childhood development services to refugees? A Discourse analysis of 
UNHCR reports  

 
After the publishing of the Global Education Monitoring Report focused on migration and displaced children, there is a concern 
about the lack of ECD services to refugees. ECD is a holistic concept which included not only education but protection, health, and 
nurturing care. It provides the foundation of learning for the coming years. Moreover, these services can develop a sense of 
normality and deal with post-traumatic experiences, helping to create safe spaces where children can play and learn and 
supporting communities and caregivers. However, international agencies, humanitarian and development organizations and 
governments underestimate ECD programs. To reach the Sustainable Goals, these institutions and governments need to promote 
ECD services within Refugee Education. Hence, this paper studies the concept of ECD by UNHCR through an analysis of its 
reports and policy briefs. The main goal is exploring the approach of these services by UNHCR, an organization which supports 
refugees worldwide. It aims to call upon academics, international organizations and governments to increase the support of ECD to 
refugees on their agendas and researchers so, any children won‘t leave behind.  
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158. Unaccompanied minors: outlining the educational coordinates for a model of "responsible handling". 
 
Unaccompanied minors are in a vulnerable situation and the education and care they receive are particularly important in order to 
foster a positive future (Ketil & Anders, 2013). Unaccompanied minors interrogate our democratic and welfare society on several 
points, such as legislative framework, organizational responsibilities, professional and monetary schemes (Sandermann, Husen & 
Zeller, 2017), and, not last, educational projects. After the phase of first emergency services and identification, the Italian system 
implies unaccompanied children accommodation mainly in ―foster care homes, residential care homes, low-threshold centres, in the 
case of teens close to adulthood‖ (Catarci & Rocchi, 2017, p. 112). The action-research we present wants to tackle the challenge of 
outlining the educational coordinates for a model of "responsible handling" of these young people. Particularly, research questions 
are: 

 Which are the instances that professionals define as determinants and difficult/problematic in working with unaccompanied 
children? 

 Can these instances be effectively declined/specified in educational objectives and actions, commensurate with 
unaccompanied minors‘ specific characteristics and individual life projects? 

The research follows a qualitative methodology spreading over two years, using semi-structured interviews and focus groups. 
Participants are 1 coordinator, 1 supervisor and 15 educators of three youth residential cares. The coordinator and the supervisor 
are males (48 and 61 years old), while the educators are 7 males and 8 females, aged between 28 and 35. 
The aims of the study are two: first, to "disassemble" in-place assumptions and procedures, re-reading them in a reflexive way 
based on theoretical models. Second, to reformulate considerations and new acquisitions in justified terms. At the present time, we 
are at the end of the first phase.The process started from the exploration and clarification of problems was addressed with 
individual semi structured interviews. After, a series of focus groups will explicate the thematic-methodological guidelines to be 
pursued.  These focus groups are to be conducted according to the team composition in the three youth residential care homes. 
Therefore, we will operate on three distinct but not disjointed levels: 
- analysis of the instances that educational operators defined determinant or difficult to face; 
- analysis of the institutional and cultural framework of the organization; 
- analysis of pedagogical models and professional profiles of reference. 
Working on these three levels grantee an access to the implicit anthropological foundations of every educational perspective. 
Indeed, participants can reflect not only about the basis of their actions, but also about their being educators. 
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159.  Knowledge to Action K2A Projects in Cherán Michoacán SDG # 11 Sustainable Cities and Communities 
 
The work was carried out in the community of Cherán Michoacán. The municipality of Cherán is located in the center of the state of 
Michoacán México, at the Purépecha plateau and it is considered as one of the main areas inhabited by the Purépecha people; It 
has a territorial extension of 221.88 square kilometers.  
In 2011 the inhabitants of Cherán organized a democratic form of government that challenged the ways of doing politics. The 
Supreme Court of Justice of the Mexican Nation (SCJN) approved a constitutional controversy that allowed Cherán to be ruled by 
uses and customs. They chose in public vote, a Greater Council formed by twelve notables called Keri's (large) all proposed first 
in their fires (group of neighbors), elected in their neighborhood assemblies and appointed by the general assembly. Being thus the 
first community with form of government of uses and customs. The main objective of the project is to apply the 11th objective of 
the 2030 Agenda for Sustainable Development of the United Nations (UN) Sustainable Cities and Communities tomake cities and 
human settlements inclusive, safe, resilient and sustainable by using the World Savvy K2A protocol Knowledge to action projects, 
design thinking with the students of the fifth semester (1oth grade) at the entrepreneurship class in conjunction with the history 
class. The students aimed to develop a project to promote the social development of the Cherán community. The Parties Involved 
were: Prepa Tec Campus Morelia , Senior Council Cheran K'eri, Teacher Rosi Huaroco of the High School Lic. Benito Juárez de 
Cherán. Organization Ejido Verde http://ejidoverde.org/, The Grail an International Women's Movement http://www.thegrail.org/ 
local Artists of Cherán: Uriel Sanchez Fabian, Luis Giovanni Fabian Guerrero and Betel Pañeda.  
The projects conceived by the 10th grade highschool students are:  
- HongoCherán: search the production of mushrooms in green houses to develop the town economy, since only wild mushroom 
are only collected by women of Cherán during the rain season.  
- ECOCherán: Project to promote ecotourism at the Cherṕan Zone highlighting the beauty  
of its forest, its water springs, ceremonial places and its cultural heritage. - Parhakpini Arhuntani: taht means “proudly 
indegeous woman” seks to promote the urban art of local artist of the community, in addition to the creation of jobs for women 
throughout a company that will make sweatshirt with the local artist designs.  
 

160. A vision of global citizenship education: Encouraging critical thinking about culture and identity in 
international business studies  
 

It is undeniable that ―business schools have a role to play as brokers across the many divides that separate people today‖ (Mc 
Gregor, 2017, p. 20). Many universities in Germany have recognised their responsibility and continue to establish study 
programmes that seek to provide the job market with global citizens, training students‘ skills in communicating in a diverse work 
environment. Universities of applied sciences with a dual structure, which implies a combination of theoretical and practical 
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education and is very specific to the German tertiary education landscape, however, face a particular challenge in the endeavour to 
prepare students for a career beyond national and cultural boundaries. Business organisations are the backbone of the dual 
structure, enabling students to take up their studies in a setting where they experience peer learning in usually small classrooms. It 
is these business organisations that often view diversity as an issue (Stevens, 2017), rather a competitive advantage. Adding to the 
issue is the widespread opinion that competences that are being taught in modules with an international and intercultural focus will 
only marginally contribute to corporate success. A lack of quantitative measurability remains a key problem. As such, it is not 
surprising that many business organisations hesitate to train students in business studies that move global citizenship education 
into the centre of the curriculum.  
This paper outlines the development, vision and mission for the undergraduate study programme International Business BSc at a 
private university of applied sciences with a dual structure in Germany, and reviews the first year after its implementation. The 
paper engages a critical review of contemporary teaching practices as educating global citizens requires graduates to be capable of 
critically reviewing their general assumptions, switching perspectives, and adapting to different contexts and situations in an ever-
changing environment. A key finding of the present review is the hypothsis that the topic of internationalisation suffers from a 
significant lack of acceptance by business organisations. Many young people apply for the study programme International Business 
BSc, aware of its relevance and the career opportunities it will generate, but there is evidence that the employing business 
organisations fear losing their trainees soon after graduation, and fail to understand or acknowledge the possibility to fast-track 
international and intercultural learning through tertiary education. The paper proposes to extend the responsibility of universities 
beyond the curriculum, towards a closer communication with the business community, to create exchange platforms for a more 
effective internationalisation. 
 

161.  Addressing Global Issues in Third Space –Points of References for Teaching Global Citizenship in Higher 
Education at the Example of International Study Programs 

 
International study programs can provide an inter-space for dialogue and change to engage students in action based on an 
understanding of their common humanity and shared concerns (Larsen & Searle, 2017; Shultz, 2007). Given the implications of 
neoliberal globalization on higher education, which manifests itself through market- economy constraints and also with regard to 
internationalization (Torres, 2017), teachers are challenged to identify conceptions of a critical global citizenship education (GCE) 
and pedagogical approaches to meet them (Sant, Davies, Pashby, & Shultz, 2018). Cultural and environmental global citizenship, 
along with others, are such conceptions (Oxley & Morris, 2013). Based on a critical and interdisciplinary approach to GCE 
(Andreotti, 2006; Wintersteiner et al., 2015; Torres, 2017), a research project (2018 - 2021) was developed at two Austrian 
university colleges of teacher education (UCTE) in Carinthia and Vienna. The basic questions of this ongoing study are, among 
others:  
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• Which reference points for “good teaching” can be identified in the context of GCE at higher institutions of teacher education? 
(main question)  
• How to counter a neoliberal narrative of education in the framework of international study programs by implementing critical GCE? 
(sub-question)  
Methods  
In a multi-methods approach, the project adopts action research for data collection and analysis. Five types of data are collected 
during the ongoing research process: 1. field notes of peer-observations 2. formal semi-structured peer-interviews  
1 The title refers to Homi K. Bhabha  s postcolonial theory of Third Space, in which he describes all forms of culture being continually in a process of hybridity (Bhabha, 
1994).  
3. research diaries 4. project documents such as students   final papers and feedback 5. expert interviews  
Sample referring to the presented aspect of this research  
2018/19: 38 ERASMUS students at the UCTE in Vienna Winter term 2019: The sampling process is to be continued.  
Basic demographic data  
The students come from 14 member states of the Council of Europe and from the USA.  
First findings concerning the presented aspect of this research  
A critical GCE in higher education will emphasize:  
• narratives of education  
• a basic and critical knowledge on existing concepts of global citizenship  
• pedagogical approaches to include different languages of culture and education  
Conclusion  
Some points of reference for teacher educators will include, among others, to counter hegemonic discourses about education in 
order not to reproduce neoliberal mind-sets. Showing the controversy between neoliberalism and cultural and environmental 
citizenship, it will be important to value the diversity of knowledges to promote cognitive justice (De Sousa Santos, 2007) rather 
than to qualify only for international labour market. Finally, students shall become aware of their narratives of education and reflect 
them in regard to critical GCE.  
 
 
 
 

162. Roma Identity, Integration and Education. Comparative Research 
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This paper is a report of the studies conducted by the authors in the Roma community in the Czech Republic and Slovakia. After a 
brief introduction and characteristics of the surveyed group, the theoretical basis of the research and a methodological approach 
will be presented. The project was supposed to be an attempt to outline the difference between the education of Roma and the 
dominant community in their country of residence. The research objective of the project was to identify the Roma perceptions of 
education and the school duty, to identify and understand the relationship between the Roma identity and their relation to education 
and participation. Those three areas were analyzed: identities, culture, and education. Studies were conducted in Czech and 
Slovak towns and villages (also in the Roma settlements). The selection of participants reflected the group division and the size of 
this community in both countries. The conclusions concern the current situation of the Roma in these areas and possible 
recommendations or solutions for the future. Can the relationship between cultural identity and Roma identity and their relation to 
education and participation be seen? 
 

163.  School adjustment of minority youth: A review of empirical research on acculturation 
 

Acculturation describes individual or ethno-cultural group changes in behavior and attitudes under the condition of intercultural 
contact. Acculturation research emphasizes changes that individuals of a given ethnocultural group or groups undergo during their 
acculturation and the effects of their adjustment to the new environment (Berry, 2006). Overall, acculturation is a multifaceted 
construct that distinguishes between acculturation outcomes, acculturation orientations and conditions of acculturation (Arends-
Toth & van de Vijver, 2006). Following the eco-developmental framework of human development (Bronfenbrenner, 1977) and the 
notion that the relationship between acculturation and adjustment is shaped by the surrounding context (Birman & Simon, 2014; 
Trickett & Birman, 2005). A specific focus of acculturation research has been the school context as it is one of the most influential in 
the process of ethnic minorities‘ psychological and socio-cultural adjustment. Based on results of three systematic reviews on 
minority students‘ acculturation and their school adjustment (Makarova & Birman, 2015, 2016; Makarova, 't Gilde & Birman, 2019) 
this paper demonstrates how characteristics of the educational system and school culture as well as of the teaching and learning 
environment can support or inhibit the adjustment of ethnic minority youth. It subsequently draws conclusions for further research 
on the acculturation and adjustment of minority youth in the school context. Finally, I will highlight some challenges for research on 
youth acculturation and adjustment in a multicultural school environment.  
 
 
 

164.  Examining School Leadership Practices and Approaches in Kenya Through A Transformative Decolonizing 
School Leadership Framework 
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Much of the research on school leadership has emanated from western contexts. Dimmock and Walker (2000) argue that scholars 
from developed countries exert disproportionate influence on educational leadership theory, policy and practice. Leadership 
knowledge, theorizing and practices can no longer be generated predominantly by scholars from the North. Grounded in a 
framework of transformative decolonizing school leadership (TDSL) this presentation examines the practices and approaches of 
school leaders in Kenya. Utilizing a narrative inquiry methodological approach, the leadership perspectives and practices of 
secondary school principals were examined. Findings reveal convergences and departures with contemporary leadership theories 
and practices, unique approaches to student engagement and success, desire for more consistent approach to school leadership 
preparation and complexities navigating socio cultural issues and school systems. The findings of this research have implications 
for leadership preparation and development in the Global South and North and broader educational leadership discourse. 
 

165. Learners‟ self-concept of social participation and positioning after studying another language abroad 
 
In the last few decades, there has been a steady increase in studies that investigate various angles and variables of international 
education experiences that entail learning another language abroad. Among these, at least one area has been overlooked, namely 
the potential effects that a study abroad experience may have on learners‘ social participation and positioning, as subjectively 
viewed by the learners themselves.In the present study, we bring together the ongoing dialogue of social participation and 
positioning with research on study abroad by reporting on a study in which university-level students from Canada participated in a 
four-week study abroad experience in Spain. We define social participation as the degree of involvement in the activities of a social 
group (Prohaska, Anderson, & Binstock, 2012) and in the wide range of social roles and relationships (Hartwell & Benson, 2007). 
We take social positioning to be a subjective and perceived place in a social hierarchy which depends not only on characteristics 
such as age, gender, ethnicity, education, employment status, and income, but also on ―how people experience society, the way 
they perceive their position in comparison with others, and what they imagine their position would be in the future‖ (Lindemann, 
2007, p. 54). We draw on post-structural views of second language acquisition (Firth & Wagner, 1997; Norton, 2000) and 
positioning theory (Harrée, 2012; Moghaddam & Harré, 2010) to qualitatively analyze study abroad learners‘ perceptions on 
whether they felt as though the study abroad experience would subsequently affect their social participation and position. Thirteen 
students from a Canadian university participated in a four-week language immersion experience in Spain. On Day 1, we asked 
participants to give their informal definitions of social participation and social positioning and on Day 2, we asked them to turn in 
more formal definitions of these issues after having researched them on their own. On the last day abroad, the participants re-read 
their Day 2 responses and answered open-ended questions in which they reflected on how these key issues may be affected as a 
result of the study abroad experience. The findings suggest a link between the study abroad experience and how the potential for 
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the learners‘ future social participation. However, the same was not the case for social positioning. Our discussion of the findings 
provides implications for study abroad programming, theory, and future research. 
 

166.  Participants of the intercultural educational international exchanges in the face of culture shock 
 

Students, changing the country of residence for a certain period of time, consciously undertake tasks related to learning about a 
new culture, language, customs or behavior. Being in a culturally different country, they are acculturated. This process has an 
individual character and course and is associated with the feeling of culture shock. Not many students think about the difficulties 
associated with returning to their home country. The purpose of exploratory research was to learn about aspects related to the 
experience of cultural shock by students during and after the intercultural exchanges. The course of the adaptation process has 
been analyzed as well in order to describe different reactions and behaviors of young people during their stay abroad and after their 
return back to Poland. The study group consisted of students – participants of educational exchanges organized by an international 
NGO AFS Poland – spending a trimester, semester or the entire school year abroad; living in host families and attending local 
schools, often together with host siblings. In our analysis we adopted theoretical models of culture shock by Kalervo Oberg, Peter 
Adler and Ingemar Torbiorn. How was the experience of the intercultural exchange and what challenges did students face? How 
did they overcome the difficulties encountered abroad and after returning back home? What is the significance of socio-cultural 
competences, language, bilingualism or multilingualism? We will try to answer these questions as the participation in educational 
exchanges serves to develop intercultural awareness. 
 
 

167. The transnational students in Norwegian Upper Secondary schools 
 
This paper draws on narrative interviews of minority students (both with Western and non-Western ethnic background), in two rural 
Upper secondary schools in a region in Norway. The narratives focus on how the students depict the encounter with the Norwegian 
school, and how they experience the encounter with majority students, teachers and the local community. The student‘s stories 
reveal a strong transnational orientation. They connect themselves globally and transnationally through an extensive use of various 
forms of social media with family and friends in different parts of the world. They spend much of their free time on social media, and 
this transnational orientation is in this study interpreted as an escape from an otherwise often lonely existence in the Norwegian, 
ethnical homogeneous and rural community and school. Exploring the transnational students‘ reflections about their everyday life in 
both schools and the communities, this paper uncovers a lack of knowledge and recognition of the transnational orientation by both 
majority teachers and students. The paper argues for an ethnocentric understanding of minority student‘s psychosocial adjustment. 
If the transnational students slip into the normal crowd at school, few notices their experiences of loneliness and lack of affiliation. 
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This suggests that the students orient themselves transnational to distance themselves from a social reality they do not identify 
with. This invisibility reinforces the school‘s self-fulfilling belief of successfully working with inclusion between minority and majority 
students. The main finding in the analysis of this study is that minority students‘ reflections about their transnational orientation 
provide insight into an alternative coping strategy in searching for belonging in both rural and homogeneous Norwegian 
communities and schools.  This paper highlights the invisibility and indifference minority students experiences in Norwegian rural 
upper secondary schools, but also the student‘s resilience through the extensive use of modern communication technology as a 
quest for social belonging.  

 
168.  Assessing the relation between intercultural sensitives and personality traits in high school teachers in the 

city of Vukovar, Croatia 
 
The goal of this empirical research was to examine the interdependence between intercultural sensitives and personality traits. This 
research was conducted with teachers (N=172) from all secondary schools in the city of Vukovar, Croatia.  Taking into account 
previous researches and the fact that, in the post-war community, the ethnic division is evident in all aspects of social life including 
the education. The pupils in Vukovar attend separate classes divided according to ethnicity, and the curriculum is provided in 
Croatian or Serbian language (Corkalo, Ajdukovic, 2007). The division of classes, 90s war, as well as ongoing ethnic intolerance 
create a challenging situation with regard to intercultural sensitivity in teachers. For that reason, it was important to examine 
teachers‘ intercultural sensitivity, as well as its association with personality traits. Intercultural competent teacher is the one who is 
successful in communicative transformation from monocultural to multicultural person. In order to achieve that, authors suggested 
that teachers need to develop new set of skills with already developed awareness towards culturally different groups taking into 
account personality traits of teachers. As a measure of intercultural sensitivity, The Intercultural Sensitivity Scale (ISS by Chen and 
Starosta, 2000) was used, and Big Five Inventory (BFI by Benet-Martinez and John, 1998) was used to assess personality traits. 
The results have confirmed significant associations between intercultural sensitivity and personality, namely a negative correlation 
with neuroticism and positive correlations with conscientiousness and agreeableness. It seems that teacher who are more 
emotionally stable (low neuroticism), who are responsible and efficient in their responsibilities, as well as friendly and 
compassionate toward others, tend to be more interculturally sensitive. Therefore, our results suggest that, while intercultural 
sensitivity does depend on environmental factors, personality factors should be considered in both examining and promoting 
intercultural sensitivity. 

 
 

169.  The Role Intercultural Competence Plays in the Delivery of Services to Migrant Communities: Lessons 
Gained from a Case Study of a Latin American NGO in London 
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This paper explores the role of intercultural competence in a London-based non-profit organisation (NGO) run by Latin American 
and British staff whose goal is to improve the well-being of London‘s Latin American community by providing welfare- and job-
related advice, delivering workshops, and upholding socio-cultural events.  In this NGO, as part of her MPhil in Sociology at the 
University of Cambridge, Domiziana Turcatti conducted 230 hours of ethnographic fieldwork researching the experiences of Latin 
American parents between October 2018 and July 2019. As the NGO‘s Community Health & Well-Being Project Coordinator, Kiara 
Assaraf created, implemented, and evaluated a health promotion project from January 2018 until July 2019 and conducted 
structured surveys and autoethnography. Framed by intercultural competence theory (Spitzberg & Chagnon, 2009; Arasaratnam, 
2016), acculturation theory (Berry, 2005) and the literature on the role of NGOs in the lives of migrants (Pennix 2003, 2005), the 
aim of this paper is to (1) identify the intercultural competences demonstrated and deployed by the NGO‘s multicultural staff and (2) 
understand their role in the NGO‘s delivery of services.   

 
170. Chinese teachers‟ perceptions of diversity 

 
* Topic and Research problem: 
Ethnic diversity has led to more complicated school environments and brings about great challenges to school teachers in ethnic 
minority areas of China. Research has showed that teachers‘ positive perceptions about diverse cultural characteristics of students 
might motivate their students to learn and therefore promote school performance. However, few empirical studies explored how 
Chinese teachers perceive and teach through the ethnic/cultural diversity in schools. Moreover, there is a lack of quantitative 
inquiry concerning this topic. * Research Question: This study aims to address the following research questions: (1) what beliefs 
do teachers hold about ethnic/cultural diversity? (2) Are teachers‘ beliefs and their pedagogical practices consistent? (3) Do teacher 
factors (i.e. ethnicity, age, gender, school type, training) and teacher intercultural experiences (i.e. language background, 
intercultural interaction, media contact, abroad travel experience, domestic travel experience) predict teachers‘ cultural diversity 
beliefs and practices? 
* Methods: The questionnaire was utilized to collect data for the cultural diversity beliefs, practices and teachers‘ demographic and 
background information. A total of 606 Chinese teachers in ten primary schools filled out the questionnaire in March, 2019, in 
Menglian Dai, Lahu, Va minority Autonomous county of Yunnan province. For the data analysis, we conducted t-test, Pearson 
correlation test, multiple regression analysis with SPSS 22.  * Results:  

1. The overwhelming majority of the teachers held positive beliefs regarding ethnic/cultural diversity. 
2. The teachers‘ levels of culturally relevant practices were significantly lower than their cultural diversity beliefs (t=5.615, 

p<.001) In addition, there is a weak correlation between teachers‘ cultural diversity beliefs and practices (r=0.103, p=.014).  
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3. Age, ethnicity, language backgrounds, intercultural interaction, media contact predicted teachers‘ cultural diversity beliefs 
and practices. However, the study indicated no significant relationships between factors (i.e. gender, school type, travel experience, 
and culturally relevant training) and teachers‘ beliefs and practices. 
* Implications for polices and research: 

1. It is important to recognize that there is a gap between teachers‘ s cultural diversity beliefs and extents of the culturally 
relevant practices. As such, education policymakers (teacher education programs) should address this disparity in the future. 

2. Culturally relevant teacher training did not predict teachers‘ cultural diversity beliefs and practices. Thus, it is urgent that 
administrators and teacher educators should reflect on the possible problems in the current teacher training systems. 

3. More empirical studies are needed to validate the factors that we found associated with teachers‘ cultural diversity beliefs 
and practices. 

 
171.  Diversity Management of Companies. An Intercultural Competence Model to Manage Diversity in Work 

Environments 
 
Diversity in work environments has become one of the essential themes concerning human resource management. Diversity 
Management (DM) has reached a global scale as a field dealing with managing diversity in companies (Cox, 2001). The practice of 
DM requires improving the global management mindset and skill set (Pusch, 2009), but studies regarding DM related competencies 
are insufficient in the scientific literature, and, especially in the field of educational studies, researches are scarce. The present 
research is centered around said literature gaps in order to tackle companies‘ practical needs. Seeing as the focus is DM, th is 
research has been carried out within the epistemological paradigm of Intercultural Education. The main aim of the research was the 
creation of a reference Model of Intercultural Competence (IC) for the purpose of entrepreneurial DM. This research involved 3 
organization, 1 large companies and, 2 multinational corporations with 34 managers and HR partners. The research methodology 
was framed within the naturalistic qualitative paradigm (Denzin, Lincoln, 2000; Cohen et al, 2011). Managerial Practices have been 
analysed pursuant to the chosen methodological approach through semi-structured interview. The method of qualitative content 
analysis, employed with the support of Nvivo software, has allowed for the identification of categories able to describe the practice 
of DM and the categories of which IC is construed. The main outcome of research is represented by the Model for Intercultural 
Competence for Diversity Management. It is comprised of five areas: 1) the self (attitudes and self-awareness); 2) knowledge; 3) 
skills; 4) values, brand culture and identity; 5) the landscape of international rights touching on diversity within the workplace. Each 
aspect in turn contains specific categories describing the aspect itself. The model‘s practical application is carried out as a 
reference point for the evaluation system pertaining to inclusive leadership; it was also conceived as reference point for and 
managerial training, and company policy, especially with regard to Diversity Charters promoted by European Union. An 
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experimentation and practical implementation phase was carried out in accordance with the employment of the model as an 
evaluation tool of inclusive leadership.  
 

172. Preparing students for diversity. Using transcultural literature to foster intercultural competence in Higher 
Education 
 

Our paper presents an ongoing multidisciplinary and transcultural project which aims to promote intercultural competence in Higher 
Education students and suggests for this purpose a specific literary genre, transcultural literature. In our research we present two 
case studies based on a study we designed for university students in social work and in secondary school education in South Tyrol 
(Italy) and Styria (Austria). We use a qualitative study of sociocultural approach to literary texts that represent a sort of third place 
(Kramsch, 1993) to foster intercultural competence. This research is based on the idea that literary texts allow to design paths of 
promotion of intercultural competences based on the concept of transculturality (Welsch, 1999) which emphasizes the interactive 
character of cultural influences and helps to understand the processes of formation of hybrid and multilayered identities. With 
transcultural literature we intend literary works written in a certain language by writers with a multilayered and hybrid identity and in 
a complex cultural, individual and linguistic constellation. The term transcultural literature suggests also a mindset that moves 
between worlds and different languages and between the boundaries of different identities (Bartoli Kucher, 2019 forthcoming) and 
is connected to an integrated perspective of a linguistic model of stories and 'documentary narratives' embedded in a transcultural 
and symbolic communicative context (Kramsch 2006, 2011).  The second matrix to which we refer is the one that, starting from the 
American philosopher Nussbaum recognizes in the narrative tradition a fundamental source to cultivate the imagination, the critical 
thinking and ―the ability to imagine sympathetically the predicament of another person‖ (Nussbaum, 2010:7). The teaching 
approaches used to promote intercultural competences should encourage learners to become actively involved in discovery, 
challenge, reflection and co-construction of meaning (Byram, 2009; Deardorff, 2011). We use two main source of data collection: a 
series of question in form of journal entries, written by the students as part of their assignment and semi structured interviews at the 
end of the course. The expected results should provide valuable insights about the integration of literary text in the development of 
intercultural competences and help us to gain new data about the validity and the consistence of self-assessing methodologies of 
intercultural competence. 
 
 

173.   Challenges and opportunities in uniting actors to promote multiperspectivity in History Education 
 

This will be a panel discussion with several experts who are both from academia and from the realm of practice. 
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174. Integration of Italian and Spanish students in the schools of Amsterdam 

 
This paper presents the main results of a doctoral thesis focused on the study of the educational situation of the "southern 
Europeans" in the schools of Amsterdam. In a context of ―super diversity‖ such as the city of Amsterdam, we propose to study the 
specific situation of this group that a priori presents greater cultural proximity although, as we will see, this does not prevent them 
from encountering certain difficulties in their integration process and in their school performances. A qualitative methodology has 
been used through in-depth interviews and discussion groups aimed at both parents and the students themselves and teachers. 
Specifically, there have been 16 interviews with fathers and mothers, two discussion groups with students and 6 interviews with 
teachers. In the case of families and students, they have been carried out in the mother tongue (Italian / Spanish) while English and 
Dutch (just in one occasion) have been used primarily with teachers. We will focus our presentation on the results related to: a) 
Class-group integration, b) Difficulties in learning and school performance, c) Importance of the Dutch language for integration and 
d) Family-school relationship, e) Measures taken by the educational system to favor the socialization and integration of foreign 
students and f) Possible ways of improving the educational situation of this student body. 
 

175. Newly Arrived Students in Introductory Courses in Norwegian Upper Secondary Schools  
 
This study focuses on newly arrived students between 16 and 21 years of age, who receive special language training in separate 
introductory classes at an upper secondary school in Norway. In this study, I have a twofold focus: I want to explore how newly 
arrived students experience the learning environment in an introductory class, and to what extent they feel that their life 
experiences and various skills counts in education. I also want to explore how teachers relate to students‘ skills and life experience, 
and to what extent they make these experiences relevant when teaching. The students are placed in different classes depending 
on their Norwegian language skills, and their general academic skills from schooling in their home countries, or other countries 
outside Norway. I make use of an ethnographic approach, doing participant observations in combination with interviews and visual 
and interactive methods, like photos and drawings. I will hopefully present my preliminary findings at the IAIE Conference in 
November. I am doing research in two different classes over a period of one academic year, starting in August 2019. In the first 
class, there are 15 students, who have all lived in Norway for less than five months. The students are believed to have at least 9 
years of academic training before they arrived in Norway. Their focus is on learning the Norwegian language. In the second class, 
there are 12 students, who have lived in Norway for more than 18 months. These students are, for different reasons, said to be 
facing a risk of dropping out of school, due to their high absence from school last year. They are offered an alternative career 
program this school year, which includes a combination of academic courses and work training. In the age of globalization and 
transnational mobility, schools in Norway have become more diverse, but monocultural habits and practices still seems to be 
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internalized in many schools‘ attitudes towards immigrant students. This study aims to highlight the need for schools to have a 
more pluralistic, intercultural and multilingual approach to teaching and learning. My believe is that teachers who value the 
students‘ variety of social-, cultural- and linguistic experiences and skills, will help students‘ progression and implementation 
capacity in school. 
 

176.  Refugees in Portugal: four case studies of integration of refugees in schools in the receiving country 
 
Through the administration of a questionnaire and interviews to four families of refugees in Portugal we analyzed the educational 
background of parents and children and children adjustment to the Portuguese educational system. The four families come from 
Syria and Palestine but their integration in Portugal is very diverse, due their expectancies in relation to stay in Portugal, to return to 
their country, or moving to another country where they have already relatives. These families, with different educational 
backgrounds, live in Lisbon or on the suburbs of the city, in a suitable home for the household, receive support from host 
institutions, and children attend nearby schools where they have been welcomed and receive help especially with regard to the 
Portuguese language learning and in relation to other learning difficulties too. Families expectancies have influence in relation to 
the efforts done to learn Portuguese language, especially in relation to parents, to the value they attach to children success in 
Portuguese schools, the relationships they establish with schools and in particular with their children's teachers. Furthermore, the 
host families and the friendship networks were very important to the integration success of those families. 
In the four case studies children age influence their attachment to Portuguese schools, primary school children adapt more easily to 
Portuguese schools, teenagers who have attended schools in their countries for years show difficulties in adapting to Portuguese 
schools and some have left them and sought to find later on a job. 
Four case studies, four different families, four diverse realities. 

 
177. Vai a scuola di italiano! Power and (dis)empowerment in the Italian refugees‟ reception system  

 
In this contribute I aim to reflect on the dynamics of power, empowerment and disempowerment inscribed in refugees‘ experiences 
when learning a language as second language; I will refer – grasping from my experience of social worker and researcher - to the 
contradictory dimension of the ―Italian language school‖ organised by a refugees‘ reception project in Italy.  There is no doubt that 
learning the language of the country you move to is a fundamental tool to integrate. In many occasion refugees do not attend 
regularly language school and this create a problem in the relation with social workers and the project. You might easily hear a 
social worker asking refugees: ―why don‘t you go to school?... Italian language is fundamental for your integration so why you waste 
your time sleeping instead of going to school?‖. In my experience as social worker in a reception project, I once had a conversation 
with a woman coming from Ethiopia. I insisted on the same (stupid) question: ―why are you not attending the school?! And how can 
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it be possible that after two years in Italy you still cannot speak Italian!?‖ I fixed in my mind her clear and simple answer: ―I cannot 
go to school because I have no space in my mind. I only have space for the memory of my kids‖. She referred to her twins, she 
didn‘t see and even know about since the past two years.  
 
When entering the project refugees are always invited to respect the rules of the project, including attending the language school. 
The project might ―punish‖ the refugee if the frequency to the school is irregular, and a possible sanction is the reduction of the 
pocket money that refugees regularly receive from social workers every month. Such (infantilizing) practices promote dynamics of 
control and asymmetry in a relation based on the power held by the project towards refugees. At the same time learning Italian 
language still represents an important step to gain autonomy and access to fundamental rights. Which are the possible alternatives 
to support refugees‘ learning process? Which are the practical experiences that lead to a positive and successful way of learning 
Italian language? I will propose then some concrete examples of non-formal way of teaching and learning the Italian language.  
 

178.  Don't Underestimate the Importance of Family: The Role of Familial Social Capital on the School Adjustment 
of a Refugee Population Within the U.S. 

 
With the rise of conflict, persecution, and generalised violence worldwide there has been a drastic increase in the number of 
refugee youth displaced globally. Particularly noteworthy is the recent increase of Bhutanese refugee youth populations resettled in 
the United States. Despite this increase, surprisingly few studies distinctly address the promotive factors related to refugee youth‘s 
successful adjustment within their new school settings upon resettlement. This paper presentation will address the aim of a recent 
study to investigate the potential promotive associations of familial social capital and acculturation identity on Bhutanese refugee 
youth‘s successful school adjustment. Moreover, the presentation will address the unique additive predictive association of familial 
social capital on Bhutanese refugee youth‘s school adjustment over and above the effects of acculturation. The results of this study 
indicate a significant additive positive relationship between familial social capital and school adjustment, beyond the effects of 
ethnic identity. This paper will address the implications of these results for local receiving communities and agencies working with 
refugee youth. 
 

179.  Refugee Education in Denmark – Understanding Learning Difficulties and Developing Teaching Material 
 
Refugee education research indicates that refugee children and adolescents experience linguistic, cultural and psychosocial 
learning difficulties when they attend school in a new country, which is why an interdisciplinary approach to teaching is 
recommended. In collaboration with seven elementary and lower secondary schools in Denmark, University College Copenhagen 
has developed mathematics teaching materials to meet the special needs of refugee children and adolescents. The college has 
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also conducted qualitative studies on learning difficulties among this pupil group, 200 of whom took part in testing. This project was 
based on the idea that, since most refugee children and adolescents have had mathematics in their homelands, mathematics can 
serve as a mediator between the children‘s native language and culture and the new language and the new school culture in 
Denmark. 
 
To acquire additional knowledge about the learning difficulties of refugee children with a focus on mathematics as a mediator, we 
conducted semi-structured interviews with teachers and pupils, in addition to carrying out classroom observations. Qualitative data 
were also collected at one of the schools participating in the project at an after-school homework club, where the researchers 
assisted a group of refugees with their homework. This paper presents empirical findings using narratives based on the qualitative 
data and that incorporate Wittgenstein‘s concept of language games. The examples demonstrate the need to focus not only on the 
linguistic aspects of learning but also on the difficulties refugee children and adolescents face in learning new teaching and learning 
practices in Denmark.  For example, while some of the Middle Eastern refugee children and adolescents in the project were familiar 
with geometry and math formulas and able to do simple equations, many had difficulties solving word problems due to their lack of 
familiarity with the concept. Other examples of new and unfamiliar teaching and learning practices were digital learning, a semiotic 
system, cooperative learning, dialogue-based teaching and an investigative approach to learning mathematics, some of which 
relate to the official democratic aim of Danish public schools.These findings led to the development of new teaching materials 
incorporating the new method that are designed to make it easier for pupils to discern between different teaching practices. 
 
 

180.  Islamic Education for Immigrant Muslims in the Postmodern and Post-Secular Europe 
 
 
In this presentation we explore the challenges of Islamic education for immigrant Muslims in the postmodern age in western 
European societies, and how teachers may apply liberal and critical pedagogies in Islamic education in order to enable Muslim 
teenagers to establish their critical religious identities. First, we review the literature on the features of the postmodern age and we 
elaborate the possible educational implications for living in a postmodern society. Second, we review the dilemmas of Islamic 
education in Europe for the children of immigrant Muslims of and their desire to nurture their religious identities and to be 
confidently integrated in the larger society (Aslan, 2015). Here we draw upon a typology developed by Sahin (2013) in order to 
explore the possibilities and limitations of Islamic education. Third, we discuss the promise of liberal Islamic education in developing 
the immigrant Muslim students' capacities of moral and religious reasoning, reflective and critical identities and their deliberative 
skills. Fourth, we explain the potential and implications of critical pedagogy in Islamic education and how this may contribute to 
more justice within Islam and the larger society.        
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181.  The process of integration into diverse societies with different cultures 
 

The process of integrating people from different cultures is a complex process. Analyzing this process involves knowing some of 
the issues that we are going to analyze in this document. When we talk about cultural diversity, it is important to bear in mind that 
culture is a symbolic construction that gives meaning to social relations. Therefore, when people from different backgrounds 
interact, it is necessary to assess how cultural exchange develops. It is important to think that societies have become more 
complex and the integration process has also become complicated. Knowing what integration entails and what strategies have to 
be developed so that people feel good is a good objective. Therefore, we will focus the first part on defining and describing what the 
integration process entails. In the second part, we will make an effort to understand that integration needs some social changes 
and improvements. There are elements that we are going to consider when we talk about integration. We are going to consider 
some outstanding aspects, such as culture, language, personal appearance, stereotypes and prejudices. Analyzing how integration 
occurs in terms of the above will introduce elements of analysis and debate. Building a space for integration requires rethinking all 
the aspects mentioned and offering good ideas to achieve a successful education for all students. In the third part, we will introduce 
good integration practices that can be compiled and that have improved coexistence in Educational Centers and in society in Spain 
and also in other European and world contexts.  We try to reach good conclusions on how to introduce changes and improvements 
in education to address cultural diversity. We believe it is convenient to pay attention to educational policies that promote diversity 
and question social homogeneity. For this reason, we will do a compilation and exposition work that will allow us to understand why 
integration is such a difficult process. At the same time, we will try to give meaning to educational practices that improve 
interpersonal relations and that allow us to find educational spaces that are more respectful of cultural diversity.  
 
 
 

182.  Conceptualising (violent) radicalisation in comprehensive secondary schools in England. How senior 
management in schools, teachers and policy makers in education, interpret and address „violent radicalisation‟ 
within the curriculum 

Violent radicalization has become a new social phenomenon schools need to take account of when safeguarding students in 
schools. Moreover, discourse has dramatically shifted in the way political, media and social discourse position the Muslim 
community in British society. (from law abiding citizens to being perceived as an existential threat)- therefore Muslims in Britain and 
also outside Britain are discriminated not just for being a minority but a minority at risk of radicalisation. Societal debates and other 
enabling factors e.g. the refugee crisis, Al Qaeda, ISIS have reinforced this kind of language and the standardisation of 
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extraordinary counter-terror measures that have a significantly negative impact on the Muslim community. Brexit campaigns were 
based on discriminatory, anti-immigrant discourse. The ongoing research study aims to understand a) teachers understanding of 
radicalization and explore how they got to that interpretation. (media, research, personal interest, professional development etc.), b) 
identify the meaning they push forward in their classroom, whether the government‘s or their own, c) explore the effect this concept 
has had on their professional life, in terms of pedagogy, and their relationship with students, b) investigate whether teachers‘  are 
aware of the kind of discourse they use when teaching or talking about sensitive issues such as radicalisation in the classroom. 
Using two comprehensive, mixed-gender secondary schools in London as case studies, the study focuses on how secondary 
school teachers conceptualize (violent) ‗radicalisation‘ in education. Thirty face-to-face interviews are conducted with secondary 
school teachers teaching Key Stage 3 and/or 4 to further investigate secondary school teachers perceptions and understanding of 
radicalization and the methods they use to counter such phenomenon through the teaching of the curriculum through their school 
subject. Interviews are also conducted with senior school leadership, curriculum developers, prevent coordinators and policy 
makers from the Department for Education in London, in order to get a detailed picture of how the education sector in England 
conceptualises and addresses this phenomena. Investigate what teachers understand by the concept of radicalization. 
 
 
 

183.  Assumption of equality and difference in an-other communities: multicultural human rights education.  
 
Fundamentalism, radicalisation, nationalism, religious and cultural misrecognition have become the hallmark of the global 
society.  Education has a decisive role to play in combatting this. In reference to the conference theme: Rethinking education, I 
explore the possibilities that multicultural and human rights education as inherently linked through different notions of equality, 
present. As the subjects of education display equal difference through human plurality (Arendt, 1998), I use the principles of equal 
intelligence, and, everything is in everything, as proposed by the Ignorant Schoolmaster (Ranciére, 1991) to explore possibilities to 
structure an-other communities in classrooms.  An-other communities is a shift towards a responsive and responsible approach to 
teaching and learning in which all subjects of education are assumed as equal in difference and of equal capacity to think, learn, 
speak and act. It is assumed that everything we teach and learn is, and should be, in everything we experience and see. In an-
other communities, students, in their own voices, respond in responsibility to the stranger, the other, and create new knowledge 
and new ways of being.  The purpose of multicultural human rights education towards transformation, emancipation and an 
inclusive just world can only be met when we teach and learn students to become their own emancipators and, as Markus & Rios 
(2018) argue, become history makers. 

 


